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taaohtrs taacl^ng English 8^or th^ first time, and td expertonQid EnQlish « teachers iooking for 
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. English 8. The dtc*sion on the number of pages was^detarmlnad by a cjMirt - ve at least one 
ilofigar s^otlon in each of the^reas oi^isrtmrig and speaking, reading, writing, aiid literatum; by 



asaes^tnt of areas whtre tanaaaga B^a indicated additional help might be needed: and, 
of naceasity, by the prescribed texts the types of ideas submitted. 
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GOAL 1 _^ 
HELP STUDiNTS TO 4ISMa^FFiCTIViLY 

Bacausi the spoken v^^ard is a major source of information ahd pleasure today, it 
is important to (spfclffcahV) twh the ski lis of listening efffectively/ 



Tht atudiints lihould ^ndirstand the imp^rlanad of listening skills in c@fi« 
vereailon and dlsoyMion. 



I 



TiXTS ACTiVifflS FOR CLASS, SMALL GROUPS, AND 



\ 

V 



INPIVIBUALS 

I Through class discusiioo^ e^taWish a list^of suggistions that^' if 
fdllowed, wouSd promQte good classroofn listiriing. Examp)#: 
"Good llstefiers ktep their eyts on the speaker/^ -/L^ 



Diitribute the foliowing/queitionnalre on listening hablti, asKmg 
the itudenti to rsiponi YeSt No, or Sprnetimts. When they have 
eomplatad it have thtffl prepare a 100-wprd statement on their In- 
/ A \tfividQal listening /'habits* considering their weaknesies an^ 

i * suggaiting improvements. ; . ' 



r 




\ 
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^ LISTENING QUESTIONNAIRE 



.1, iHave you had 'a rtcent/checkHjp;,on your vision or heanngT 

2. When enterlp^ arf iucfitorium to listen to a spatoh* do you eort- 
soiously seat yourself whsre you can see and haar tht speakar? 

'3. Wl^njlstefling. -do -you consolo^sly obstrva theVfaclal ax- 
prsssions off the speaker? ^ *v ^ ^ % ^ 

- 4/ 'Wh#n telaph0ning,^glci you usa your "mPnd's ©ye^Mo imaglna the 
/faQlal axpresiions Si^^^^ ^ . 

s; VVhln others speak; do yg^^ive. oonsiderate attention to what 
^ they sty? - / 

; 6. DQ.yc^ ask '^^ueitions when you dp not underftand vyhyit has 
V Abeen ^aidf ^^t . ' ' r' " ^ / ,T . ^ ^ 

' T^v VWiai^^ornaone is tntroduded to you^ do ypu mtfnfally practiie 
V iaying speyUig the n in ydur memory? 

^8* During an introduotioni do you Use the^ he\^. name In- con- 
^ , versatfon with the person or with othei^ to fix it \h your nlemdt^? 

9r Do you oonsctously m^e a mental note of oral messages that 
ybu^ need to rememtar?* V 

jv vv . .V y ^ ^ ^ ,\ ^ y ,f;V ^- 

10. jn prepprlng f or listaning to a class lecture, do ypu read and 
^ thfnk about the topic before yie cla^s m \ V 

ll!; rn llstentng to.a speech or lecture, do you mentally repeat im- 
i portarit polhts? ^ ' ^ \ ^ " 

12. V Whan Jistining and making r\at^ in classodo vqu ri-calt m your own 
w^rdi what you hayl hear^ ^ ^ \ 

'13/ Whin^in class, io y'ou listen to and follow instructiohs? 

14. When you receive instructiohs, do you write Jham down? 



•"Explain the basic rules for -good listsnlng. Provide examples taken 
/—frpmjelassroonrL experience to make this explanation more than a 
^simple reoital. Such rules might be: 

StV listen. Prepare yoursflf physlcallyi mentally, and 



emotionaliyi 



Listen ;^ith understanding. Bp . sure you ynderstand the 
speaikfKs Ideas byj^isteningoarsfully and asking questions for 
clarifloatton. v '"'^ ^ . \/ 

Be ready to receive new ideas. * /\ \ 

SMim with empath^Jr. Put yojjrself In the,speaker*s^place so as 
to see thtf Ideas Ih^pugh or her ey^. This type of listening 



requires imagination^ 

Listen acliveiy'riy: ^ 
' ' ■- _ * ^ 
: Antjpipating whil i¥\^mtflg; 

Graspinfl main Ideai^Tjot' them down) 
^ Reaaghizihg ;detajls^ ^ ^ 
RteldtiAa 'ideas^^ 

indr^iewlng . ' 



\ 



Id determine motives^ Wfiy islthe speakep 



/ y J Rewording ai 
; Dbteot bito 

sgeakjng? Is/<he speaker presenting a balanced approabh? n 
f Beware em ^ ^ / \ 

' \Yatdt\ the spro^ 

Cornpile a jumbledMist of^different ?ob]ects In three or four 
categoftes SNcn ai tAySf^^ols/ and furnltureV Form the olass into 
leanSe arid reM ;out thi list/ Ask one team to listen and renumber 
only^toystlthenext'tools* and t^e lastt^urhiture. Using this exercise 
students should learn to listen caretuUy for specific types of Jn= 
formation. • ^ - _ " 



ittslness f ngllsh 
and Communteatlon 

Stewart, etal. McGr 
{Prescribed for Offic 
phehtatidn 12) 

-/ - ' ■ •;■ 



aw-Hill 

e 



4 



Divide the class i#ito pairs ^nd ask the students to find out three 
facts about each other in a'mlnute. jiaoh student then 'ilntroduoes'* 
the partner to t^e class using those facts/ 

This txercise is particularly varuable A ^i^^eginning%f the^year 
in helping the students to- git. to know one another, 

Qivide the class agalH^ fnto pairs and illow a minute of con- 
versation. Ohange pairs and.allow another .rninute of aonversation/ 
Do this abouU Ive times, ttten, through class disousilori/draw up a 
jist of points to be jpHowed by a good conversationajist What 
makes people easy to talk ^ith?. Are they pleasantj Do they have i 
receptive attitudfi? A funti of general' fenowledge?/A troarf ^nge 
;©f Ifitefes^"^ ; V . / 



Stfai th^ fecrSints in a larae'circle and ar>fidunce a subject. Ask 
one to begin with a sentence or two on the subject. Moving ran- 
don^ly around the ojrcle (making siire that eve^ont^gets a chafwe 
to jsartlclpate)* ask students tdi re^ accu^rataly the statements 
made by the two preceedlng speakers and atfd some of their own. 
If students are afssigned teams, scores may be kept for the group 
that listens ttie most ,parefully. \ - 



Tuning In, Learning to Listen. 

Wright; Theodore H. */ 
^Xerox Educational 
Publicitlons. 



► The folloy/ingL fxerqise is disi^n^d to help; the studehts to ex- 
perienc© the trustratidns of trytng to eemmunicate with somtdnt 
\*ho dbesn't listtE!* ' \ 

The students torni pairs, and each studenVis given a role similar to. 
on© of those desorlbed below: ' , : • . \ \ 

TMfiagen '^YdU are trying to convlna© -your parerits Jhat you 
ihould be allowed to sea a movie that. has a lot of vioffnoa. Many 
of your friends have seen it, and you feef left out when they taiH 
about it It js suppoied to be well aoted. You really want to see it : 

Parenti You feel that your child sees too much violence on TV 
He or she has pWiity of time ahead to s^fr the bad aspeats of life, 
and you would like to shelter him or her-from\hem now. Yoi/ 
believe you are doing the right tiling. 

Allow five minutes for eaoh student to read the part and digide on 
arguments. Then ask the students to slniultaneoysiy speakt 
playmg the roles. should not listiin to one another, but just 

.talk.^---—---- ■ ^ ' ' V ' /"^ ; — 

Allow them to cohtinue until there iS' maximum participation and 
then stop (do not ailow any a^ceroisa to dwmdie away). Then 
discuss how they faU Whan Way w^'*® trying to axplain but the 
^othar parsbn>wasn't llstarilng. ^ T . ^ 



Up tH® Down StarrQAsf 

Kaufmant Bel. Ayen."'^ - 



• Read aloud4o the olais a nte/anrlixample of not liitaning. AsK the 
-^vJiuJentsJ^ in the 

opening, section of Up the DeWn .StaTrcssf, 



Tuning Ini l3imins to Litton. 

Wright* The^od'ere H. 

Xeroi. iducatidrl)al \. V 

Publicationa/ 



Havatha students: salact a partner and face away from each otheri 
Tdll tham.fo ohod^e a subject and tiy.to kafip a conveiBation going 
for two minutes, without lookfrigVat is^ch.^than Then, have them 
aontinua the oonveraatlon fa|^d4o^faoe. After another two mInuteSi: 
discuss I^Sl following: - ^ ^ / 

''What'spaclfic dIfficultiAS'did you have when you couldn't look at 
your paftnaf?" " What changed when you; turned .around?"; 



I Tho •tiidonti shouM Havo Jiartidipitod in a variety of Hitoninjg oxporianoosi - 
' \ I oian^Ms mighty spooohoa, dobatM, diaouathinib raciio and 

i tolavl^ioh Mwi 6 edliorialt, and Intorvlowt, and roadlngs of 

draiMr proao, an^ pMtiy. 

The twin of any speaking axperNnce Is a listening experience. The need to listen carefully and really 
hear can bo/fcuftt into many classroom activities listed undar QOAL 2:,Hf LP StUDlNTS TO SF?iAK EF- 
TiCTIVEt^. 



• Biifore a studtht or a group begins an arai report, itk the aihers ta. 

; (writf dpw otquAstldns to whj^ they expect to raceive 

ariswirs In the next few minutes, W^^^ the report ii fmishedi lee 
how well they pradigjed the discussion and then have them ask 

' their unariswered quea^ 



m for any group discussion, aik one student to acf as a reporter in 
summarizing the points. This role ]|an be rotated so that all ex- 
perjence the need to listen as welT as to participate. 

\ _r * ^ , . 

• Ask onefhalf the clas^-toread "to BgHd a Flre''' (pp, 90^^^ 
^ - the other half of the class.raad the story aloud. Have all students 
write the same factuaHeval test. Discuss drfferences in resuits. 



Focus 



• RMd aloud '^Upstairs" (p. a). Divide th^ class Into groups, each of Man in thelpoetio Mode 



which should discuss what "It" could be and build a story around ^ 
It Ask'one'^student from each group to tfff the story. to the whole 



Read the foltowlng poems aloud: 
*The Pheasant*' (p. 1M) 

"beer Hunt " (p. 36) , 

- " III" (p. 71) 

• "Forgive.My Guilt" (p. 76) 

•'Original Sin" (p. 108) 



5, - ^ - ^ 

Divide the class into groups. Haye the students reread the poems 
and then choosa two to compare and contrast in group discussion. 
Then have one from each group relate the conclusions that were 
drawn. 



Reflections on a Gift of 
Watermelon Pickle 

Rdflections on a Qlft of 
Watermelan PIclcM ^ 

Reflections on a Gift of 
Watermelon Pickle 

Reflections on a aift W 
Watermelon Pickle 

The S#eond Century 
Anthologies of Verse, 
Bobk 1 ^ 



tations by such responses as laking organized 'notes« 



§ of orlil present 



IS 



mm 



, HaVt Spaee Suit 
Will Travil .\ 



• Serect;,tn appropriate lopfc plated to sny novei, SxtrTtpfe re^^ to Have 
S|^^ Suit WilJ ^iVil migm be: "There should bi no electJya couree 
' choice for 8ny,gtuyents in junior secondary sgHoq!/' Prepari a fiva-mlnute 
orpnized lecture "for the ctais. ' V 

Before delivering the lectur©; ©Kpla note^taWing methodi to the 
elass jncjudlng' : ' * * ' - ' 

1. Use headings and subheadingi. Art organized epeechv has 
parts — liiten lfor wordi HMa "first, /Second, cauies, resultSr 
finally, "a significant thing, in summiry,'' as Gluas to 
opganization. . v 



summary, 



2. Uridti'llne tepeatad items, indent where needtd, and us© !at* 
ters and ny>rtb©rs consistently fpr headings and subheadriigs 
*.to maite tho notes readable. ^ ; , \ 

3_ Ok^n't wrltWavtivthing down: listen to the spMker and re-state 
^ what is said briefly Ift your words, ^ ^ 

4:^ Omit time-wasting words lika\"th^ a, of. and/* Use symbols 
(Ike +, and abbreviations fo^ uommonly used wrds, 

5. Label nqtfts for Identlfloatlon. ; ' ' 

You are now ready to deliver the leoture and have the students 
take notts/CollCTt the riotaa and duplicate appropriate samples 
fbr discussion in the next period. ^ . % .^v- & 

Now use'^thi amount of concentrated listening that the students 
have gh/en this controversial position as a springboard for small- 
group dlsoussions on which courses should' be optibnal. which 
compulsbry, and at what grades. Ask the students tormSke nates 
on their smaH-grbup discussion and then use them In reportmg 
back to the whole, class, . r . 



I Heard ihe Owl Call 
My Nante 



• Ask student groups to prepare a short oral report on a research 
topic from IjMeard the Owl Call My Name such as:. 

Indian flshlhg rights 

^The reserve, system ' ^ ' ' \ ^ 

The potlach- 

' Residential schools . ^ . . - . 

The totem pole 

Legends of the Wes! Coast \ ^ 

^'The coastar Indians . ^ \_ \ 

Anglican dioceses in British Columbia / 

Each: group makes up a^^ointjactual quiz based on the report 
and a compDslte short-aniwer test is designed. Students are fr^i 
cduraged to take.notWs/during the Veport^ the composite test 
is adrrrlriiitertd. ^ p ' ^ j* 



n 



L7 



■ I 



# WUke uD a list of ipp/inta^on thr#,siirrtpl^ sfl^ cjeerly different tcpics. Qyt apart 
^- > /thi points, and them. AnQ^unc:e the topics md rm^ th€ joints out mt a 
|t \ -mpiured ' pacf . The stajdani^' Vrfifst ^istan' drtd mikg appropriate notes. 



Organizing them ij nder- tih6> topic titles. 



Ask the studMiyioir augflestforts on hoW they couid \mpm^% their 
n^te-taking 'i^iKii Write XhB suggestions on the bla/ckboard and 
have th? a6a©n^ j©| them doWn In ihah' notebook^/. 



The ttudlAiti ilKiukt r«tpMt IM Vfsht of g s^a^«r to prastfit tan opintoh 
and i^ ffight ol otHmm to titdMh&t opi^^^. ' 



v ADblTibNAL RiSbURCiS 



Ltitmift^. BCTf Usion Aid No. 9015, 



Although Jms tesson aid* is directed to the grad# 4 leveMt am tsm m 
vary usefut\t6ol for grade ,8 provided idjustnitnts are made. 
References ari|d resouroes listed on pp. 9-^10 also couid be helpfuL 



HELP srmmtB to speak iF^criViLY 

' - ' ^ ' \ ^ ' ' ' / 

Qrada 8 provides o^^rtuilimts for many i0eaklng ©Kparfinoes: 
raiding ansiivers dyring th© cibiliettoni of assignments: raadifig Inlays, 
ihpit itOfiOT* novefi. and poew dfsaussing In small groyps . 

. quBstfons that aris© oyt* at Immmmt dmrnMng, piMiI ^dlscuBiions, 
: andjntervlewir taWng part'fn piirposeful ^onv^rsation^^amid rrtiore, Ag 
wfth list^nM^, sttraanti should W tattshl^Aff aotlva spaahing sN If li as ' 
waft as im tfivan opportunities tb;pr^tb# tham. 

TiMhtrs Shield make Jt claar tha 

^«li0itV Ipartterpation from a students and that they will hot; parmit 
oiissa^ to be monopolizad by tha /vooal rfil^ojjit^^ . . 



ttm ifgdfMla sh^uM/bo able to praMnt ideas systaniitteally. 



Aetlon iiigM 1 



Aetlon ingltoh i 



jt.Hava. the students raad^pp. 183-165 and prapari a talh aHptaliiing 
/ how to do sotnathing. Thay may use props w othtf MWtfW aids. Ask 
them to prepaje an outline far their , talk (davelop^an jDutllria 
, Jogathir to show how rthls might ba ddneji ■ ■ 



// # Use the stqry-telling axaroisas on pp: 28^1 stfesslng sa^ehcinfl 
/ in dlffeYent ways for oral wbrH. 7 



The tlytfeiita shbuM hmm partlalpated in a number of speaking exi^rlefioes; 



Write the wofdi^eonvtriitJon" and**dlsGys§ldn"pn tha board^nd 
isk the students.what thQy ihmk ihe distinct is- 
Uet speoific examples of both to elbit from students such respon- 



SOS as: 



. , • Cbnvjrsatton * , 

Mmm aasuai . . * / 

Wnitgte -among several loplai 

Pyrpdsas ir© variad ^ar^/ln^ 
oiude getting acquamtad. iK- 
chffiQ^B Information; filtino 

No raal baginning or endlnflr- 



1 \^ 



A' 



r. 



\ Oiseusslon ^ . - ^ 
Mora formal and shapad - " 

Usually Is on ona o general ' ' ^ ^ - 

, Purpoipi ara^usually to dafina,V^^ ^ 
axplora, or to suggast ♦ap- ' ^ 
proiohe$ to the^^tople or . * 

problem, and to eompare ' ' , ^ 

proposed - approeehas, • _ * 

possibly woffling to a deoiilon ' 

l^ore IIK^Iy to begm whan the 
topic is; brought '^up, and and ' 

when ii solution is ri-iaohad " ' 3 

NowFas^r iliYa students wh^t thay disNka about what other paoipir do 
In' djscussions. Al this aga students are^battar at indloafmg' 
negativa 'r^aotlons jthaj oan ba reworded positi\?©iy.. later. ^'*Don't^ 
lika peoptwwho just stare out the window and dorfT help- oouid 
/ beobma ''Be^a c6^«per^lvi partioipant/* ^ - . 

Ask students to writa^down all Ida^ noted ahd to keep tham in 
mind during subsaquant discussions. - 



When the ptudants ara aylcM.to dlsous3 a noval. short story^ or ar- 
ticle, thf elamant to ba dt^oussed should ba claarly indicated* The 
distrlbutron^of diiQussion sheets confaimng soma quastlons that 
are the aame ind some that are 5 different from those" of other 
groups oan make the process of reporting back to the class more 
stimulating; >^ / , ' .^ 



4. 



■ "/'■"V-l.M 



posittonS;V (pp. 49-64);^^^^ topics^for discussion; Many 

others arise riatarilly but of novels and short storlls/^^^ ■ i 

% 'VW:^ ' . ^ • 

yH©!(g|ll(^ crass 

f^^^f^e^fn^^'lMiflf^^ dlscussions^'jare (peJng used, 

««^f^ criairperaon to report, to th€ class (thtis' creating ao- 



that /all the rstudertti 



have the experience. 17 j 



> ThieyfpllcHiVing is a particularly uaetul d^cu^bn aotlvlty at the 
pomt1r> which Kip attempts to oross the mooi/wlth iimlted supDiies 




: Af }< atudentf to look ^l^i^ of thf word **conienius" and 

polnt;piJt tftat Wet?i^rdeflnts it aa?*a ^enteral acooW ©f a number 

R#R{© upon rf|wiyep 
to arrive at a copia^ua^^ a flrou^ ahQUlS be able 

toabfcfpUhe on the b^s of logic and praatidallty* 

Providi them/^ suoh/ia: . - " 

\- ^v;- --.^ ■■ - . ..; 

>Ayoid argufngv Preseht your pb^loW logi but 
:>: liiteri to air^^^^ ^ 

^ Hov^iyer^^ ;ydu must avoi^^ 

I Disigreenfianta bften ^|aW btcaUae ihe 

group iTiust examine the tc/pic An more detail ^ 

V Do fipt Ssaume tHat whei^ to be a 

/ *winner and avioaer. Try-to flnd^ alttrnativt that all can ic- 



* Do not vote on the Issji© or flip a eoih; Come to an agreamant. 

Now - give th^ eiaas the instructions for Lost ^^n tM Mmr: The 
.^uderitsyiK^ld Indep^n tfiin form the alias 

into groups ^of five and ask' 'them to reach a" ednsensus^^ 
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Have Space Suit- 
Will TKivil 




LOST pN THE jMOpN 

rj^ati^lions:^^^^^)^ artA ybiir group are: a . space- orBw originally 
sch0du|€i^^ 

of tW fTTodrf.^^^ machiriiaal d jfficuTtiM^^^^^ ship 

ji^as;i^fced;^^^ During re- 

eritfy^aftd th^equipirrierit ahoa^J was damaged; 

and f^c^^^ reiicHing Jhe mbthat^^ 

tcriticai^mi a^ for the 206-mile triib; Below 

are^lJstOTithe it5;;iten^^^ YoiUr task is to 

ranKJnerii,^in?li^^ innportance;in allowmg your crew to 

reac|ffhVr^eriidM^^ point- Write the/nurnber 1 bisfde tha moat 
important item, the number 2 fay the aecond most important/and so 
•p^/ through number tS^ the least^^^ ' ; 

Boxes of; matches: . 

Fbod concentrate / t ; , 

J'^ Sd ^B0t of nylon^ rope V - ^ — ^ 

; l^grtabfe' heating unh * v , / ' 



/ ^ 



"5? 



ERIC 



, . ^ Parachyte silk' \ - :^ z-^: 
^ . \ Two*^4S*0allbre- pl^tote ■ • : : 7; 

- One cas,e of dehydrated p©>mllkl" , . 
= ' Two 100-kila tanks of oxygen - ' / 
■ '■^ ' v^Stelfar map (of the moon's donsteHatigri) 
Life raft . . « « 
Mpgnetic, compass - '^'/''v^- 
Five iltras of water^^^^^^ /^^ 
t: V ' ^ Signal flaris * ^ 

, . ^ Flrst-ajtf jtJtreontiining injectiop ntedles 
. Salif^pQwared F!i^^ repeiveNransmitter . 

This NASA aKerQisa was ereattd byJay Mall, University of Taxap, 
Tl\8 saoring, for-th^ aKtreisaJs provided bB^owi L ^' \ 



15 BoK of 'matQh§sJlittl#,pr rw3 U€a on tha^ mopn) 

^ - 4 Food Qonaentrati (siJBply ^daily food required) 

. 6^ 50 feet of nylon rope (usafyrin'tyjng injured. halp m olimbmfl)/ ^ 

t3 Portable heating unit (usaful only if party^ landed on dark ijd^) : 

S Parachute silk (shaltaj^ against sun's rays) ^ jj 

11 Two 4S oalibre pfstolp (salf-ftropulslon devices could ba m^^ 
from them) . ^ 

12 Ona oase dahydratad pat milk (food, mixed with' watej^^ for 
drinkjng) 

1 T^O 'lOO-kild tanks of oxygan (fills raspiratfon requir^anO 

3. Stallar p|ap of the moon's onMStallation 'CQne of prlnQipal 
means oVfindjng dlractions) - // 

gr pfe raft (COj bottles for Sflf-propulsion across chasms, ate) 

.14 .Magnetic- compass (probably no maflnetized poias, t^iui 
: useless) : - ' ^ .^ ^ ■ - " ' j 
. — ^ piva ntras of water (rapmnishes loss by sweating/ etc.) ^ 
10 Signal flares (dfstf^ss call withlri line of sight) 

' 7 pirst-aid^kit cdntaintng Injeetion naedles. (oral pills or injection ^ 
, ^ medicina vfaluibia) ^ yr ■ 

'^S-^QTar-powered''FM rtCiiffer-transmltter (distresji signal tran- 
smitter, possible itomrnunicaren with motlrar/^^ 



" • •'Uon*TinlfeQ. For Beginners" (f>p,^ 45-49) ^ > ^ 

*''Bo Seefc Then at From Qed^' Cppf- 82-87) ^ - 

'*fb« Whitt Pony" (pp. 111-115) \ * ^ . 1 

"The Housr of Mcfainnir ipp. 76^0) % . ^ ;i r 

: Th€nr ask studen^rtQ rank - the foUowtlig anirri^s in terms af 
inteiriganoa: ; . ^ ^ . / . 



.Ventures 2 



Horsa 

•■•.4'.. . ..^ 

.Lion . 
OhiinpanEat 
Goat 



Raccoon , 
Dog ; ^ ^ 
Panthaf / 
Cat 

Elephant, and more. 



Form th#|iucf€gfts into groups ar|d am tnem to ri 
on th^^eir r^ingl/ upinO ooniensus^reaahirrg tec 



each a oonsensuB 
ohniquea. 



• Read aloud the humorous poem **fh# Winnirtg of the TV West" 
^ <pp* 81^2)^'arid^lsdu|^ question^ t^, p. 82. Then divide the afdss 
ihto groups and ass^ri eactr gKoup a typm such^ai^ the oomddy 
shqyf^ tSe police atoryr 9r lha western. AsH the ifydents to Indroata 
aspeots of tK@ie shqws that am always the same. < , . 



Th» tiydentto^^ulii have partlel^itad In a vaHafy of tpeakfng axpertemMp 



,j # Work with tha student! through Chaptar "From Adam's Rib 
' . to Workan's Ub'' (pp. €5-8^, Oh supporting statements with vafld 
-"^rgam^tsJEMIowHip activities can ooeur as the studantp dabate^ 

• Ch^^rT, "The Sqpar© Ring" (pp. imi26), iSo^^TOrtttselHoa 
^ foirow*6p debate ^ on spaHs. . - . 

^'%om^ goo^ gan#rtl debate 

/ Corpkiral punishment, should ^be brought back to th© school. 
Tial^vMcrr oaua^^ vfofence, - - 

Juvanlja delinquents should serve a terrri in a penal institution. 



Aetlon Engifah^ 



Aotlon English/^ 



T^ffis^rS^are' irresponsible. 



Jmto " . ' ^ " ' . • Tiip. whole crass mi^b© J nvolvedW 

^ ider«!fi€dMn a-s(n^fe novei, EaoW grourp of s\K\a ^\gh\ students , . 

team \o prtpam^rfbr the debates. 



- _ *f ' 



1^ i"* ' ~ i 



Four topics from Jamte could be: 

■ 'r-^^r --^^ ■ ^^ - -yir -r. ' ^ ■ V.;, -^^^ . : :^:v^.mm(Bm'-r^:^B- 

_. ' .Cfuldrm should receive tough ^1^alnlnfl^and- disolpllrie :tQT 
' ; - prepare ttx^m for life.. ^ ^ ^Vt , \. > \ . 1 

f e^pte msasur© io What is dertiahdad of them. 

' \ ^ ' Edward cWteon was a good fithtV* ^ ' 

* ' * , _:i„, ^_ _ • . 

. , ■ A^ VVIW aniiTials can ne\fer ba trusted* . v \ . 

. ' " W-^- . • _ . : ■ . 

' ^ , ^ Tf»©^tud©nte itiould bp*enBoyraged to UM many: 

: . ' /^^ . the &Q^JfoFn any ot^Lffrf i^Jrbaa that tha^9^fiass^mWa,^n^ 

•Jt ' » their wn ©Mperiences in tpre^ari/ig to debate, ff the students^ 

^ . prepare a vvrtttan^outline in advanc^thi/ will be beftar able to^p^^ 

.; ^ - / ticipatt-..'-^r . : ■ " ^ ^ 

' , • i " * * ^ , ^ ' ' * ■ r , 

^ ' j * ^ The use bf differarjt topics -eniures that ^l at^ 

^ ^ withput befi^mlng bo/ed Rearing ^he M^mB arguments several 

- * — times. ' * , - ' ^ ^ J . . , 

* enamplei miglit ImMm ImM wtf telwltloii mwa broAdeasti^ editorials, 
intervimra; and dramafliftleni. ^ 

TheitrfpeaWrig adtivlties not only irtvolve drinftitiiatlon arrid role playfng, but also provide studentr^ 
with the oppertiinMy to "gat^nto someone ©Ise's skin," Additional Ideas for speaMng activities may W 
found In GOAL 9: ENCOURAQi. STUDENTS TO flEAD AND ENJO^ LITiBATURi, PAST AND 

' . . »."\"^ ' . • - ^ ^ _ ^: _ . - 

Aglioffi English 1 . _ • Have tJi© students read pp^^14D!f141 aad pian^^n inter- 

^ - * * ^ \ - . View with ihelr favourite athlete-ifi-trairiing/' 

AeMofi Engine 2 ^ t Have the students read about the witcrfi hunts d@scH'[bad Jn ch 

12, *'Zapr-, ind then act out the trial of Safgh Osbornt {pp/ 200 



e the/ atydents read pp. and prepare the radlp; 

irnsntary 31 described on p. 125. ^ ' - ^ , v - 




^, ^ ^ ' ' . ^ , ' '* ' 

■1^ A^Pbrin the chs^ 'm]p'iink\\ groups and ask ^each t^dtV«lpp a pin- 
^^-{'AtofnfrniJor a sirrtpife^acltivity sugH as having a picnic, washing a 
Of»^aa|Mserfitily\ll~n performanc©, 
eiaiftwatss try 'to gueilSMvhat is taking plafeE^ ^ . ' 

#-rT^r|g^d«f0*^lrt^^e5^ pantomime aotivitiej^ ar© Vovlded in Th© 
;^ jUttj^afl*^^^ away tha students voica 

l^JBT^r^^ and body.in an ©?€prfisive 

f ♦-/wiy. -^bi^^ hal^tud^aritSj^p^jimjEfl in skits who do not 
ltf^''kww wrfiattb de^ with Jheir, arms JhaTTess. , \ ' 

pi^ ;ThirtJ^Five iBoie-pla^g Skft^^^^ (pp. +ias :many Idaaa for 

^ , * dtv^|opm©ntkI drama. ^ 

/• -TIjt Mantieo^^ Cfacl<atrio©*' (pp. 93-ld2) cfn used ta 

J I Itag© a rasdar's theiftre parfdmano© as desorlbad in th© tad^hars"^ 
' manual (pp- 45^6). " - 

• Forh th© olaps into fiv© gpdps |iBsigning ©aoh onf a sltu^ion: 
^ A^dDoNc^qor salesman meats a f am o! unusual ouitonriars. 

pit,^,^ * Anoid saflor^stops i©vefalweddlng.gueits^ulside tfi© ohuroh 
... . , toiall thpiT) a stofi;.. % - . 

' Sfvdfaf ^trang^i Wait to gat Into a movla. 




Tho Langyag^ ef Man 1 



Th© L«nguas|t Man-1 > 



Tho Languag© of. Man 1 



s^^^|^vwai;$trafig#rs gat cifito a bus. 
afoip to 



^ Ask tftii gfoulp Mvalop a 'dialogue that might ocour batwsan 
thosa ifWoSviid fn aaeh situation/ Each person shwW have a 
^^distinatjva chaT&taTr After ©Kp©^ havt th# students 

lwrif©4h# c^^togue d group dould . then eat Its rolas 

. bafora tM otnai^. - - . . ? \ v 



'1 



1 



A 



• Af tar studwti^ ^av©^ adtad bijit ''Sorry, Wrdrtg Numbar" (pp, 128- 
^ 145). ask xfidm wform grpups of thrfee iffpur and wrlt^ short 
^ftiysteiiy^or : C(>fnady^ playi ba^d on a tslephone. These ooujd^©: 
i tape raotorde^ wfth ap^ropriat© loun^^tocts^^^-aotrt^^ul^rt 
• toy t©Jipho^ti^_^_^^^----'"^" 



V# Dr^da tM 4|ast into^ groups and' daviia different rola-i^faytng 
r: * ^situfttfOija f©^ eifoh, afl(^ 10 minutes for rtu^nts to 

: ^ outlma.tealr .parte, . " . ^ 

Somi maniple sibiations mlgf^ lb©! * * 



Vantursa i 



Ilia Ouiafdara 



Pony i^ t& ba in^rvtewed bK the polioe regardfng Bab's death, 
the flra*^and Dair/s death. - ^ . • 

1 - - ' 

Pony qy6stian6d by Soda aa^the^ stfmtf: ©vtnts. ' 

Pony t^ttfita Fn front of a judge on th©s© same, events. _ . 




ogy at 



Pony delivers thi eulogy at Johnny's funtril, ; ^ 

^his activity is an apprdpriafe oppo/tuiflty to reinforce the idea of^? 
V^maining in oharactar an^ ' the level of language aph_ 

propriatdf for the situation. \ 



3 



Tha »luciefit» shdulU havb patitcipated in m numbgr of speaking ex^riani^ek 
fnciudtnfl 9pe€N^e«i, .^^a , ^ u . - 



petches at ^th© \grada fi #!# vei. nebdlnot ba cortf uqted oo aNtormal IsveL 



- - w 



9 f,. 



Prepsra a ^o^\^^^iil. pieea^of p^f^eflmoh with ^.ge^ieraK' 
topic sucK &s dogt^fs. treesf booki, or f r^lt-Each student temea 
to the front select a -topic^ thinks for 10 sac^fel^and then spbaks,^ 
for one minutMxtirnporane^usly, wkll^t pauri^ more tiAn a u 
speajfio fi/Tia Umlt and without repeating. Til© speech should betn-T 
tejllgrble — that ISr not a mere oatalogue of Itffns; Th#,^d0hts 
should b^gin to see the range of -^otentlapM a topic as, well 
develop flreatef speaHmg ease; bo this^ixafpi^e f^r about IS" ' 
nninutes eaofr perrqd until everyone hp spdlten ^nce, then wait a ^ 
few daya before beginning again witn nevv*to^cs. 



.4 



0 



.•\. 



Although form|il training In the techniques qf .public speaking — 
might be unnloissa^ in f hflliihlifit should be possible after, thf 
first round of extemporaneous speeol^es to draw from the stMden^ 
a list of speaking skfHs they.could be focusing bn even>hfen th^:f^ 
art simply reporting to the olass 'on - tha results of group ' •?> 
discussion. - \'r . ^- ' ' " 

They might come up with: ^ ^ . * 

You Should be easily heard m the room. ^ 
You ihoufd avoid speaking 'teo qutekly. - 
You should 'look at ypuf audience- ^ ^ > 



You Should avoid distracting mannerisms* like fiddling with 
hair, or wavmg /arms. - ' v 



The D]^iiiiici ytensyage 1 # Work witlil thf ^^ttidentr through pp, 52^, 



The Students «hduid'iiave partielpuM In a nunib#r of epMklng Mpdr1eri€M 
iDclifdinig re»dirtg& of dfama, pmse, and pMtr^^ ^ v 



/ 



Read "Narnian Suite 142" (pp. to the class, Divfat the 

class into sb i groups. Ask. each group to polish a \^ersa. Then 
rt-fead the poam, with everyons taking part in ths reading. 



Have the class read out loud totfether^'Swift Things^ Are Beautlfyl" 
Jp. 101) and tape this first ^ reading. Then practise the 
Ghoral reading to improvi rhythm, enunciation, and sjcpression. 
Tape another ireading and notiee the Improv^rnent. Sound and 
rhythm are important in creating pottle effects. 



of WMirfhtlfiji pipit IS 



Choral reaaings of poems. and playirnay be done in thesarrie way: 

*= * ' ^ 

''Counting-Out Rhyme" (p. 99) 
*'Jabberwoaky" (p. 131) 

'*Words, Words, Words'' (pp, 69-63) 



#^tMtoQj%« of Vsrsg, 
B^ok 1 

TN# L^ngmi^d hi Man i 



ADDlTIOf^^L RESOURCES 

Th# B.C. TM€?lwr- fH^ay-June. 1974, BCTF, ^ ' ' 

Th^s Issue oorittjnsan e?cce|lent how-to artlale. on using groupf In the 

English^ clissrooffi, 

Mm8 tor Teachiing English, firadss ?-8-9. 
. ,RMves, Ruth. National Cbuncil of Tiachtri of Ejiglish. 1111 Kenyon 
Road. Urbana, lliinois. 

Learning Dis^ussicn Skills ThrDugh Qamos. 

. Stinford, Barbara, et a|, .Dltstion Presa, Scholastic; Magazines. 
New Yark. , ~= - 



In a lypi^l Siigliifi 0 cla^ th^% f^ay as many as nine reading gf&dis, from 
gMe S to 12. The students' interest m riding can be mmu%w- iffectt^ py 
asi^ing ihetn te feed rnatefiai bgyorid iheir reading leviL It is irnbOriant to 
Wo^k wItH the if^h^l Ijbrarfart.to ens^rf thgt the library Mg arflpls mjtgrisls 
f or ^ vv id© range of student raid if^ abt I Hies and ' 



Jt\m 9tudsnt9 tfh^uld M fiffiill&r iwHh h^v« rpad/a wide variaty of 
r)iatdrial»r^^tf^plM nilgfit lit§|ud% ri#w«pdN>rit rtftgailn^St and bDoKs of 



ACTfVintS POR dti^ii. SMALL QHQUPB, AND 

iNDiyiau>L& ; . 

0 Try Uriirilirrupt^ Surfaln^d $\\mnt RiMdlrg (U^R). aiso known ii Si|i^iried 
.^^tiitit H&^m (SSR), or High Intensfty Pf^to (HIP). If tlie cl^ Hif a 
_/ hgrhtef tof fefuctent readers. It rnay takaa hijinbir of pirld^s to fr^ak^ the 
' method vvGfk^ but parsiitiriCe should jproduct succiii. Suitable hnateriaisat a 
v^rbty of raiding l^eis a^e i5%nt la L Begin with a ihor^ wlofi of fmto zm 
mjngtes, gradually in^a^ing it Insist that the reading N uninterrupted and 
§\\mi^ Sitting iri glirrn elQok ii a gsoa^vs^y tornarktheend of r^^ingtirii^^ 
Pt^ hot ailovv^udents to dyhomav^fk^ * , \ 



*'Suitained Silent R€iding' 
In thm ClassreDm" 

Tho Roading TncMn 

Fabruary 1972. 



# Pftpaf^ attradttve book dispiayi V th^ eiisaro^m^ 




Beid adoiisoent litefature yoursitf mosf gf it can &e risd 



qtJickly, in this way, good advice will be readily avaMable to 
students with no ideas about what to read next. 



' # During fres-readlng timi, try to let the students read what they 
want to read rather than what they ^'should" read. 

# Set a regular period to read aloud to the students. Such oral reading is 
particularly stNulatfng for poorer readers who can thus enjoy books that 
thay ^nnot read. During this time, just have them listen and enjoy = they 
will quickly begin looking forv^rard to the next instalnnent. Don't ask thenn to 
read during thiiiime uniess they are fc^^cellent readers. 



# Set a regular period fc^^ "book blurbs/' With the cooperation of the school 
librarian, bring nevv books to class and talk about the^'n. Read brief excerpts 
or tell them just enough about a book to stimulate their interest. 



Once every few months each class could vote on a top ten book list that 
could be posted on a display board for student reference/ Include a top five 
book list for non-fiction. ^ - ' 



Bring newspapers and magaiinei covering a. broad range of in- 
terests into clasa Ask students to read one article from as many 
different sourcss as possible In one period and record what 
tney've read, At th'm end of the perjod discuss the types of readers 
the magazinei ^or newspapers ari aimed at and conduct a stfaw- 
poll of the five, rnost intaresting. ^ 



I If students don't have easy acce^si to the library before jchool, 
during lunch, and after school, dilouss with the staff how this ac- 
cess might be made availatite. . 

> lA^rk" co-operatively with tfach^rs of other subjects to encourage reading. 
_ Suggest ^hat other teachers mention books that mightje used to supplement 
1 un^t ih a social studies or science cliisroom and arouse student interest. 
Many teacheri ot physical education encourage students to read stories about 
Iports or vyelMcnov\/n athletei. Some sclenca teachers encourage students to 
read science fiction based on science fact. 



Thft Ouislders 
JaiYil» ^ 
Light i Single Csndia 



Work with otner members of the English department and the 
librarian to p/#pari Jisti of bSokn related to the texts: about gangs 
(Tfw Outslderi); abdut South Afrioa (Janril©); about handicapped 
youngiters (UaW k SingU Cmndle). Students oftin develop an in- ' 
terest In noveis studied In elasi and will eagerly read other books 
by the same author or on^ the 'sarne topic. 



• Althoygh a recommendation by a tsacher nriay be good, one from 
another student is even better. Arrange regular opportunities for 
studtnts to ihare reactions to thiir fret reading. * 
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Hold rigulsr conferences with indlvHdgil students about thsir 
reading. The donferance is a good check on student reading at the 
same time as it pfovides the teacher with an idea of the type of 
reading in wnicMrie student is interestsd. 

Students shogld be abie jp enjoy free reading without paying by 
writing a boON report' each time they finish A book. However, some 
type of book report can occasidnally be required using creative 
asslgnnnenti fuch bs: ' ^ 

Writing a play about an incident in the story, ' 

MaKing up a quiz on the main events In the book- 
Drawing m map of a place in the story (not a copy of one in i^e 



Designing 3 crossword puzzle. Get words that are part of 
story but flFl gaps with other words. Try to get a background 
for the orossword. For example^ a switchblade would make a 
gdod baOKgrQund for Oyrangp Strstt, and a croisword in Mr, 
Toad*i stomach would be good for Wind In th® Wlllews. 

' Dasigning a new book cover with an accompanying blurb. 

Writing an original poem based on the story. 

Making a collage related to the book and writing a one- 
paragraph blurb explaining the collage's relationship to the 
book, ' ^ 

MakiriB Inventories of some of the books in the library that are 
on \he aanne topic as the ona }ust read (These Inventories can 
b# stored for use whan helping students to select a book in 
the library.) 

Writing a dialogue between two oharactirs. 

Preparing a' cartoon strip of the main events of the storyi 

Writing an alternative ending for the book. \ 

Finding, out about the author, writing a brief biography, and 
listing other books he or she has witten. 

Writing a letter to the author telling him or h©r what the 
student thlnns of the book/ 

Writing a paragraph, as one of the characters of the book, ex^ 
ptiinirig why the student would have done what the character 
did or why riDt, 

Writing a charaoter sketch^of one important charaeter, ^ 
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GOAL 4 



DEVELOP IN STUDENTS A RANGE OF 
^ READING AND STUDY SKILLS 

The texts and ^Ivitiei riferrad to in thii section are designed 
for studants rtading cloit to or abov© the grade 8 IweL Those 
who are reading two or mora Itvels below grade 8 are more 
prope taught in a remedial program. ' " 



The publiihers have listed the davetopmentaj reading 4exts as 
suitable^ for students reading at the following grade levels: 

Ttatlct in R9adlng A and B~ grades 7, 3 
^ Adyaneed Skills In Rtadlng, SmK I, 11, III ~ grades 7, 8, 9 
M a Bettdr RMdtr 11, III, IV — grades 7, 8. 9, 10 
SuaQMs in Raiding, Boole 1, — grade 7 
Siloadsi III RMdIng, Book 3, 4 ~ gi^ade 8 ^ 
Taotlos In Reading, Card Kit 1, II — grades 9, 10 
SkioeoM In Reading, Book §, 6 — grade 9 

Thup texts are also prasorlbed for use In ingtlsh 9 and 10. 

Tills section provides only a starting point for davatopmental 
reidirig within the regular English 8 ciassroom — it is not' in- 
tanded to be used as a unit of study. 

Any developmental reading program should begin at the student's 
ImlrMtlonal reading level. The simplest method oT determining 
this Is to use the CLOZE test at the end of this seotlon. 

Design one suoh test for each of the developmental reading texts. 
Tha information from the test will help to dttermine In whloh text 
of the serits the student should start. 



One usefu!='way of orgsniiing developmental reading time is to 
begrn H*fith work on word skills, followed by cDmprahension skills. 
. and finally study skills. Students who requlrf llttit time Sn one of 

the Brms should bt rnoved quickly to more'advancfd skilfs and 
texts; other students vvlll binsfit from in-depth worK in an area of 
weakness. - = 

Teachtrs unfamiliar with dsvelopmsntal reading will find triat thm^ 
\ ^ teaohers' editions of the preicribed reading m^teriili offer both 

background Jnfornpiation ,snd detailed advice bn orginl^ing a 
program; 

) The ImpartaiiQd ef ftniyHnf that sf^dnti mikd thm transfer trom^ 

Mdrclidi In the devalopm^niarriadlng iMli to Ihmlr regular 
reading ^ennot be ovQrstreagsd, Follow-up aisignniinti using the 
iangyage and literature ta^ts can etiily be designed using ideas 
from the developmental reading texts (one exampli* bastd on 
, Copper Sunrise, is on p. 13). ' 

The studenti ihould be continuing to build a broad reading vdoabuta^* 

s 

Regular instruction in vocabtjfiry developmtnt should be part of English 8. AGtivitias for building 
vocabulary art outlined under GOAL 7: HELP STUDgNTS TO DEVELOP WtDE SPEAKING, 
LISTENING, READING, AND WRITING VOCABULARIES. In addition, many exerolsei listed undar the 
following learning outcorri'as will help. 



The itudenli shauld be abte to reaogniie en^ iiM itructural oluet (roots, 
prefflMS, and iiuffUes) to derive the mtsning of unffamiliar words. 



ACTIVITIES FOR CLASS, Bf^^ IL GWOUPS, AND 
> , INPIViDt* 

# Havi^ trte studenti do exerolsis on roots, pref (jtsi, and sufflxis that 
\^ artf appropriatt to their rwdlng lavsls; 

Tacttes In Reading A pp. 29-49 

Advanced Skills in pp. 75-91 

Reading, Book 1 

• ^ Taettes In Reading 9 .pp. 23-40 

AdvaMed Sklfis in pp, 87-124 
Reading, Book |i ' 

Taolios in Reading, - cards 7, 8,^9, 10, pp. 45-47 

Card KH I 

Advanoed SkMIs In pp. 99-123 
Beading, Book III 

Tactlos In Reading, - cards 7, 8, 9, 10a, 10B 

Card Kit tl 

- ' i . ■- 

le a Belter Reader # Tha series Be § Better Reader I to:)V oo.ntains exirctsfis on roots, 

I to IV ' ■ ^ 'prefiKefi and suffixes (h alfnost i^ery unit 



• Build wofd'families, using Latin or Gretk roots. For examplt, from Th@ dag© Oanidian 

iqua tht students could list nquamarlne. aquatic, aquarium, Dtelianary 
Aquarius, aqueduct aqualun'g, aqueous, and mort. Begin by 
drawing from the students and then turn to the dictionary to ex- 
pand the list ' " , 



Thm students sftouM hm sblo to racQgnlzo and um eonlext elues to dsrlve 
tht^meanfng of unfiirniltar words. 



'Damonitrate the value of using context clues by giving the Taalfcs In Reading, 

students a number of words from eards 4 and 5. Simply Hit the " \ Card Kit I 
words and asK the itudents to gueis at the meanings or select 
them from a number of suggasttd niianings, Tfean present the 
same words in the context o( the eards, 



Teaoh context clues, perhaps one or two at a time, and follow up 
with practice. ^ ' 

0 

Since oontext seldom givas the full meaning of a word, caution the 
students to consult a dlotionsry whin the word is the key one in a 
pasaage,. or when arr exact maansng is n&aBus^rf {B.g., in a math 
problem or an explanation in sGiance lab manual). 



Have tham do exercises on using context clues that are ap- 
propriate to their reading levtl$^ * r * ^ 

PP' 7 28 Taottes In Reading A 

pp. 68-72 and 217^22/ Advaneed Skiiis In 

Rtjidlng, BMk I 

y pp. 7^22 Tac llos in Reading B 

pp. 66-77 and 81^6 - AdvsK^ Skills in 

Reading, Book II 

pp. 47 and 65 ^ Be a Better Reader II 

pp. &3-92 Advanced Skills in 

Reading, Book III 

p -£9 ' Be a Batter Reader Wl 



Tl^ jitydents should bi0 «bl# la use a dictionary to find the pronur^latlon 
and ^^linlng of unfaimiliar wards. 



9 Have the students do exercises on arranging Woeds in alphabetioal 
order that are appropriate to their reading levels. 



Tastles In Raadl?. A 
Advanaad Skins In 

ie a. Bettar Reader 11 



pp. 79-81 , 
\ pp. 238^239 

i 1#8 



B# a ietter Raider 2 

AdviMad 3kill3 in 
'Raading 1, Book I 



To ejcplaih anrd practiie the quarter systarr 'or finding words 
rapidly In a dictionary, use Be ai Betttr Refc^itf S (p. 108) and 
Adyan^ad Skills In Reading 1 (pp. 237^238). ^ 



Taotics In Reading A 

Advanead Skills in 
Reading, Book I 

Be a Battar Reader i 

Taotics In Raadlng B 

a Battar Reader II 



Remind the students of the value of using guide words to locate 
dictionary entries rapidly. Have them work through exercises on 
using guide words that are appropriate to their reading ievals:" 

pp, s2-aa _ 

pp. 239^241 

pp, 12D , - 
pp. 62^3;^ ^ ^ . 
' 108 . ' ^ ' 



Taatlds in Raadlng ^ 

Advancfd Skillp In 
Reading, Book I 

Taotics in Raadlng B 



# Give them practice" in locating derived fofms of words by having 
them work through exeroises appropriate to their reading levels: 

pp. 92-93 

pp. 241-242 : 



pp. 63-64 



Taetles in Reading A 

Advaneed Skills in 
Madingy Bo^k I 

Taetios in Reading B 

Taottes In Reatflng» 
Card Kit I, " # 

BA a Battar Reader III 

Taiottea In Reading, 
ea^ kit II V 



a With the students, study the meanings pf the various diacritical 
marks used to arrive at the pronuneiation of words. Have\them 
work throuq._^ exerciiei appropriate to their reading levels: ' 

pp. 89-91 ^ . 
' pp. 248-254 

pp. 65-67 ^ ' 

, The back of card 17 and the front of oard 18 

. ' pp, 112-113 ^ . / ^ 

I ' Back of card 13 — 



B# a Batter Raadar IV 



pp. 53 and 58-59 



• .Divide the students mto smaj! groups and give' .each grQUp a list The Gage Canadian 
of words written'' In, tHi form of their dictionary? pronunciation, Diatiofiary 

rather ttian in their usual spslling. Have tH'em pronounce the * 
words. 

. m . 

f - \ 

• Seleet a number of words often mispronounced (e.g-, mischievous^ 
statistic, athlete) and hava them check the pronunciation in the 
dictionary. Then have them prbnounce the words to see whether 
they really- do use thi diacritical marks. 

• Make the students aware that nqt all dictionaries Indicate ac- 
cented syilabres, syi!abication**etCM in the same way. Give practice 
in using the pronunciition keys of twc or three dictionaries (e.g.. 
Gage, Oxford Concise, Webster's Collfegiate), 



The Gage Canadian 
Diotionary ^ 



Give students practice in locating wprds (e-.g,, quaff, gnostic, 
gneiss, ptomaine, fnntmonlc) whose ipellinjs they do not know. 
Make a game of this by having them race the clock td^locata and 
spelt the words correctly. Draw their atterrtion to the two spelling, 
charts on pages 13 and t4 of The Oage Canadian Dtetlenary. Have' 
the students work ihrough axBrcises given on: 

p. 94 . 
' pp. 77-78 ^ - ^ ' 



The Gage Canadian 
Dtetlpnary 



Taotics in Reading K 
Taotios in Reading B 



i Discuss the form of a dictionary entry.^ In the case of multiple" 
meaning words, somii dictionaries g^ve todays most common 
meaning first; others list the, oldest meaning first. Have the 
students do the exarclses given on: 

pp. 84-8S 

pp. 68-70 - ' \ - ^ 

Design similar^ exarcisei for the prescribed dictionary. 



Tactics in Reading 'A 
TaQtioi In Reading 1 

The Gage Canadian 
Oictionary 



# Reprodgce the entry for^a particular word frorri three or four dic- 
tionaries and have the students 'Compare the formats Liied by dif- 
ferent diptfonarles, as well as the kinds of Information given" 



Give them practice in selecting from a dictionary entry the correct 
meaning of a word to flt^a particular content. Have them work 
through exercises appropriate to their reading levels: 

pp. 86^8 V . ^ 

; p^ 243-247 . 

pp. 71-76 / 



Taaties In Reading A 

AdvAnced Skllla in 
Reading, Boaic I ^ 

Taetieii in Reading B 



faattefl in Rtadihgp 
Card Kit I 

Bm m i9tier*Rtadtr Hi 

Taalioi in Rtading, 
Qmfd Kit 11 

Bo a S9tt#r Rsadar IV 



Thi back of card 18 anrf both sides of card 19 
pp. 112-113 

The bick of card 14 , 



p. 60 

SimUar exercises may be designsd and used at regular Intervals 
wilh novels, short storita, and poemi that students are studying. 



Thf Dynamics of 
lUMguago I 



Chapter 4, "gnter and Epclt a VVprd*' (pp. 77-109), provides ef- 
fective teaching idbas and explanattoni for any teacher designing 
a sfries of exercises on dictionary skills. 



Thd studdnti should undtrstand ideas and information that the wrllar has 
Mplieitly stated {lm\t at the literal level of ooftiprohenslon). 



Unless the students understand what they read at a literal level. It is difficult for them to go below the 
iurfape to discover vihat the \vfit6r may be implying or to corisider critically what has been written. 



Guide the students jhrough the novel or short^story with speclfio 
ilteraUlevei queitions. The number of questions would depend on 
itutfent abilities, but should be based on the main Ideas of the 
story. / 



Combine the comprahenilcn of a paragraph n/vith the writing of a 
paragraph. Have the Students read a paragraph with aoause^nd^ 
effect pattern and summarize it In chart form. Then have Ihsm 
design a simitar chart that they can use as an outlint for writing 
thair oause-and-effect paragraph- 



Advanead Skllli In 
Raadfngt Boole I 

Advanead Skills In, 
RaadirHlf Book n 

Adwaiiead Skills In 
Raadingp Mok. Ill 



Ad¥aii0#d SWIls In 
Haadlngp Mek I 

Advan^id Skills in 
Rdadliig; Book II 

Ad#jiM«d Skills In 
Raidliifl,^k III 



# Thi students c^n gain praptioe in identifying the main idea of a 
sentence through exercises appropriate to ^heir reading levels: 

pp.,35-S6 



pp. 36*51 

pp. 2-4 ^nd 11-34 

The students oan gain practloe in identifying the main: Idea of a. 
paragraph through exercises appropriate to their reading leveli: 

pp. 3-32 ! ' 

1 * '- * 

pp.' 1-34 '•\ » . • 

pp. 4fr80 ' , , 



The slydefils steuld t/ndarstaiid whpt the writer may hive implied Kf e^ a* 
lh# Inftff nital tevil of c@mpr@h©nilon), ' 

^4any ideas for approaching fhis learning Outcome fnay be found in the ideas related to the literature 
goals (iae GOAUS 9, 10, 11, 12, and 13). 

,9 The studenti can gain practice in drawing inferences from what 
they read through those e«rcises below that are appropriate to 
their reading levels: 



Taeties in ReadFng A 


pp. 95-^112 ; . 


Ad varied Sklili In 
Reading^ Book i 


pp. 134-146 .and 256-282 


Suecasa In Raadlng 
Book 1 


pp, 11^16 / ^ " 


SuoMss in Reading, 
teok a 


po. 260^270 and 301-306 


Taotiot in Raadlng 1 


pp, 81-98^and 158-163 


Advanced Skills In 
Raadlngt Book 11 


pp. 145-160 an^ 270-290 


Suo^aaa in Haadingt 
Books 


, nn 1-41 


/Suoaaaa in Raading, 
Book 4 


pp. 260-276 \ 


Tacttea in Raading, 
Card Kit 1 


- " cards 21-25,^9-30;^ and 35-38 


Advandad Skills In 
Raadin5i, Boofi ill 


pp. 144, 145. and 218«244 


Siaeeasa in Reading, 
Books 


pp. 18-29 


SuaetM In Rtading. 
Book i 


K pp. 237^244 


Taottoa in Raiiding, 
Card Kit II V 


boards 25^2a, 35-38B, and 44-47B 



The atudenta should be ttbta to read oritloaii/. 



" Many idaaj for apprQaDhIng this learning outcome may be found in the literature goals te. 
10, 11, 12* and 13). ' ' ' 



Book a 

Taettos In Rbsding B 

Advaneecl Skllit in 
Rosdlng, Boole II ^ 

Suceoss In Roadlng. 
Book 4 

Advenoed Shllls in 
RMding, Bmk IIS " 

Sucoosi in Rtadinf p 
Book i 

SucoMi In Reading, 
Book 6 ^ 

Tieelca In Reading, 
Card Kit II 



• Tht students should practise critical rsiding skills such as: ide n* 
tffying the auihof's purpose, diitingulshing between fact and 
opinion, identifying irrelevant evidenoe, and asieasing conflicting 
arguments. Have the students work through those exercises below 
that are appropriate to their reading levels: 

pp. 116-123 and 288-299 ^ 



pp^ 11|-223 and 288^299 
pp. 248-268 

pp, 204-237 and 285-308 
^pp. 290-309 
pp. 187-249 

pp. 64^171 and 252-307 
pp. cards 2t-24B. 



T?i« studants ahould tm abia to adjust thfiir reading rata to suit tha purposa 
for raadlng and tha dIfflouKy of tha mata^^^ ^ 

The inefficiifit readsr tands to read everything at the same rate, regardla^s of purpose Helb the 
itudon IS to develop .different reading rates. ' 



Sueaaas In Raadlng 
Booka 1-a 



Coppan Sunrla# 



I Make students aware of the nature and purposes of the various 
reading ratis such as acannlr^, aklmmlng, rapid» avaraga, anci 
study^raading. Theie are dealt with in datalr In SuoMat In 
Raading, Books 1^, ^ 

» Explain that wanning means glancing over a page to find a * 
specific item of infcrmatlon. Explain how it works and pfactise oa 
a few pages of a novel luch as Coppar iunrlsa. \ 

Then ask: "What do you think the title of the book means?'* The 
students can scan the book for all uaei df the word copper* Make 
this a speed contest. The ikllful can scan the entire book in less 
than ID minutes. ^ / 

T+ie appropriate pages are 23, 24, 25. 26, 28, 29. 32.^3 (twice), 52. 
58, 61 (tw!ce),12, 77 (twice), 78. 87, 99 (twice). 100, 104(twice). 108; 
109 {twice), 110. and 111. 

Write on the blackboard an the page numbers found by the 
studenta Ask them to read the entire passage iurrounding each 
word and to identify passagea that wilt help them to clarify the title. 
(The most helpful pagas are,«1, 62, 78, 104^ 109; 110, and 111 ■) 



They will then have an exctilent SQurce of information for wntlng 
an efflctiva composition oni thi meaning of Copper Sunrise as a 
title, with examplei as supporting tvidinct, * 



m Explain that skimming is pre'ViewIng or over-viewing a bo^ and 
oan mean simply reading the first sentence of each paragraphs 

^ Take one of thi languige texts, such as Aetlon English 2, chapter 
10. and ask^thi students to skim it and then summariie its coritents 
within a specified time (10 miriutii). ' ' " ^ 



Action ingdah 2 



• ideas for increaiing the reading speed of stJdents^are on the 
follcwing pages: ' . ^ " 

p^, 36, 52-53, 69 ^ ' - 

pp/l6-17 " , 
pp. 20-21 . * 

Students should \vori< through thos© axerolpas above that are ap- 
propriate to their reading level. * " , 

• Giv© the students timed praotioe at intervals. Each unit in the 
B@ a Better Reader $©ri©s"bagins wjth a narrative seleotion* and 
these can be used to Increase the number of words read per 
minute. Each s©laetion is followed by questions that serve. as 
a comprehahsion oheck. Develop a chart that can be, put in 
th© students' ilolaa on which the students can keep a redord 
of their progress. ^ ^ ; 



Exprain that •tudjf^readlng is used when detailed^ recall Is ex- 
pected, w"h©n technical details and difficult vocabulary; are in- 
cluded, when direations ne©d to be folldwed,' or when cfr©fyl con- 
sideration is neqded. Show the students that this is the type of 
reading expected for th© ianguagt, science, and social studies 
texts. The SueGiSs in Reading series contains ample exeralaes for 
varying reading speeds. 



Se a Better Reader I 
Be a Better Reader l| 
Be a Baiter Reader III 
Be a Better Reader |V 



Be a Belter. Reader I 
Be. a Bttter Reader II 
Be a Better Reader Ml 
Be a Better Rtider IV 

i 

.^Succesr tit Readingi' 
Books 1^ 



The studeiiU eheuM be able to ad|ust their methods of reading to the mu 
fering purposes and orfanliational patteriis of narrative and Informationsl 
materials. 



m AithQugh.most of t^lr elementan^ school >eadlng wlir have in- 
volved the narrative pattern, mftny grade 8 students wilf still have 
difficulties In sorting oiA time sequence. Write each of the^nalh in- 
cidents of% short stoi^ or a novel on slips of paper and then ask, 
the students to read tf^ stcry. Give them the sJIps and ask them to 
plao© fhem In ordtf, Allow re-reading If neceisai^. This exercise 

^ qpufd^e done regurart^ until the students find they can read 
narrative material well;. : = 



If students have much troubie with sequencing; give them the slips 
before the^ start to read and have tkerfi put the slips In ordar as 
they ocmir. (Using a story with a reajj^ surprising ending for'this 
exercise wilt ruin the storyj ^ 



Effe^tivt Stydy. 

Robinson, Francis P. 
'Harper, 



Teach theSOSR method (Syrvey, Question, Read; Review, Recite) of feadfng 
expository materiai. Explain that starting at the beginnmg^and rearfing 
through* fs probably 'not the most ' efficient way of absorbing fxp^ttory 
materiaK^Practise the SQ3R method on chaplers of the students' language, 
scieRce, or social studies texts, fefftctitf© Stu^y contains a detailed descr^pticn 
of this method of study. 



m Expiairi the basic patterns of y/riting in expository material (causa- 
and-effect simple listing, comparison and contrast ^sequenca of 
directions, and rrtoreK and give^ eKamples to practise with. 
Students will improve both reading and writing - skilfs by, ex- 
perimenting irMhe above v^rlting pattarns." ' ' ^ 



3e a 3#tter Riader, 
Sooks 1 to iV 



Give the students a package of- expository para'gr^hs ^written 
in a variety of patterjis* and have them identify the patterns, T^e Bm^ 
a Better Raider serie^^lll provide sources of suoH paragraphs.^ 



The itudents should be able to use suoh feefurte of a bock as heading. 
Index, and glossary. 



The P^amlas ef 
Language I 

Oiveiapmant Reading 
4 

The. Second Century 
Anthologies of 
Verse, Sook 1 



m When the atudents begin jtQ uie a new text such as Dynamtee 
of Language I' or a reading text, design an zeroise that 

/ will require them -to use all* parts of the boolc to find an- 
swers: tablefof conteritsj boldface headings, chapter sum-, 
manes* appeffttees. and index. ^ 



The Seoond: Century A'nttologlesi of Verse, Book r coyld ba^ 
uied to ^tach the studenti, to use other types of indexes in- 
cluding the Index to authori, the index to titles, the index to fii^t 
lines, sand the index to subjecti/ 



Advanced Skills in 
Beading, Book I 

Be m Setter Readet^ 

Sir a Better . Reader H 

Ad vaiieed Skills in 
Roadlngt Book II 

Advar^ed Skills in 
Reading; ^k ill > 



W 1 ^ • t 

I' Have the students pfactise uiing th# Index through exarclses ap- 
propriate to their readmg levels: 

pp. 147^158 - * 



pp. 94«g5 

pp, 104^05 

pp. 188»202 

pp. 166-180 



:,Once thi stodaiilr have maalared tha us# of the Index In $ leKp' 
'boolii^ have thejm pnaotise uslnfl an^ncyblopadlla lnd€)c. sure 
ithattljQ^ a«w«fs Ideated dnly by uiing tns in*, 

^Ja€X./{A stWant's'yiual approach is^ loot up thi glveh topic 
; directly in the appropriat© voluni^, IflnDhr^^^^^ indexj ^ 

ixercfS€S In th@ developmental readifig texts ori thf use of tha In^ 
d©5c in encyclopedia .are on: ^ • ^ 

■ ' . ' ^ ^ ■ 'S ' ■ ' ■ ' ' ^ \ . ■ ■ '• : ' 



pp; 203^208 



pp.1 80*1 84 



AsK ,©ach $tud^ a car rnariija! to ctais. pgsjgn^a sst'of 

'<|uiitlon wou id have tire ^nsMrar Attar 

jsifyiWntt hav©:lM aniwers, thui laarflfhg to use mx- 

pwHory malarial not .jorgeni^^ a textboofc, pr^part a oar- 
^coinparisofl chart 0n the t)lapkboard and tiimmm it • 



N a BslMr AiMir If 

Adi^iM^d ^l^iv ill 
Nftdlntf^^K III 



\ 



J 



^Hay# the ^tydan^^^ thpoi©=a«reriM b©low, on the use of tlis 
library eal^d aatalogua anrd the Dewey Oeolmal Sy^itairi, that are mp- 
,^i^prlat€ to their reatflrig llva^^ r 



p, 114 



Btt a BmM R#Mvr ill 



Thoitia^ B,Di^ SI sL^^liyn Jind Baoorii L^riflwood Dlvieton* 470 
. /Atrtritja AvWb^: Bb^tori^^^ , • 

■ . . :V/>;f ./ : ^ ^^-^ ^ • , ; ; - ; ■ =4 

^ A Mf^ov#r twt that it abioluttiy Irivslu^S^I^ tor itaeWnfl reading 

_ in ayary sybjact fn tht school. It li.'chbipk-tuli d< wachlng Ideas. 



Barrgtfc TKonias. SiKty^SgVMth Ya^rp^ok of !hfi National Soeiaty 
for tp^ SUidy idijogitiori^ Paft f (. pp^ 19*83, 

Th# i^oncmy 6f Coflnillv© and ^ffwtiv# Dinienilons of Readlnq 
Compri#hi^Wi, dewlo^d by theriiaa aarrejt* looks at many 

/ An ifia^cMniive pap^rbaak of gaftiis and adtivltiM for ilstening 
and fpaaklog gm mtl i^B lot yoMbulsiy. tw'e^c.ppcisas ar^ in- 
t0nd^d tot g fades M \a $ but QAri #%sliy bis adiptad for older 



LnUn t« Allv« and Taylor, B^Ci^uldarioa Centra. University 
'of Tvonta . f ; 

- . - ■ . ^ - , * ^ . ■ . = , ■ . 

An lhis^W!iiiw*pip4rt#ck -on Uatiri^otf and Word stfuotufas, 

Mttdinij AMv TteMgh tM Qrgtfiji. ^^^^ 

^iwlf bia fponn dtjldiiiiw Cdntri, Oniviifalty/^f Tcrarito. 

An ln|fMpMslv# paperback' with MWHmk for daveloplng 
. vooiibiilini'* IdMs fcr BfrnkB ol fsaalAfl olHSr Wmtr vocabulafy 
d©v#loMi#rtt ap^ alao Inoluded. - 

'Su^tjW With Werdi. Hdrb^r, H^l. fioh^lMlW iooic SeFvloas. 

AnintxparisM paperwi^k of #etlvltl6# W vooatsijlary In sociaL 
^ itudlaii EnglteS/ soiino Th# AocJN'uits^fnost.a^ 

' progranifMd approMb Studiants ban owih^ ^dok M a reMuroa 

TNI AmU^ Hrt « Wtfi* for It,^ 

Taylof, 0^C. QuidaftM Cantra. UnMrflty of Toronta Toronto/ 
V An inwpanfi\f# paperea^te on Lath wota and ^ord atfuciui«% 



THE pkpZf PROCEDyRt , 

- , . ; : . .- " . ^. ' ■■ , ■ . ^ ^ • \ . ■ /'^ 

TN CL026 test can be used to help ©itabl^h whittier a book Is wrlttin at m ippfopriate levil for an 
individual ittj(J«nt, ^ I 

, . ' ' . ^ • ' • .- ' • ^ 

1 ; Selaot 0 repr©S€r>talivt pasiaga of at laait 260 \c 2?Q \^ords from the seiiction or from the book to 
W axamined/ ; . ^ . . ' 

2, Ueav© tiie first and list senttnces of \m passage Intact T^en delet© &very^fiftN word in the others. 
M^ka at iaastSO Wlitions. V 

3. , RiprpdiJM tte passag© with a blank spatfe In place of each missing word. TaaDhers may be able to 
obtain a^istanca 6n this ffoffi iohool iecretarlM. " ^ . ^ 1 

InstrMttonf to ^ydOTti^ 

These may be' grvan orilly/ ^ * / 

"This test has Wan mad© by taking evai^ fifth werd oyt of 'a sfory. A blank fias been left in plae© of the 
word. You are to write In each blariH the word you think was left out 

**Mosrof the blanks oeri be fiilecJ with ordinary vworda, but a few might be numbars (SStf, 178S, $10); or 
oontraotlone <helr, won't); or abbreviaUons (U.S.A., MrJ. 

"Write only one word In each blank. Do NOT ba alraid to guess: Incorrect apeUing will not oount 
against. y^u. ^ * / ^ ' ' - " ^ . 

/Try to write en answer far tfaeh blank, but don't waits loo much time on any ona, Soma bfanks are 
'mry hard; skip them and go|dn to th© ne3^t, viriien you have f InlsheiFtha test, you ean again try those 
you hav© rnlisad/' , j \ ' ' /V . 

1. Coyrit aa oorra^ct oiHy the •xaat w©ra replMsiM^ls^lf the teachir oounti lynonyrTis as correct the 
p#Da^tages that folio V cannot be used to obtain reading l©ye]j!s. ^ 

2; iPresurnlngi tlia test ^nsists qf 00 blanics^ If tha student gets bafwean 22 and h (44 to 5? par cant) 
of th© blanks corredt it can be assymed that the material Is at the itudent'e taefmotlanal tw%U 
This rtisans that \h% student, will know and undarstarid the maanlng of SB to S8 per cant of the 
vocabulary and eomprehend about TS to iOissr Mnt of tha main itfeas/ The student will naarf 
help Mtfi urifarniliar words and dfff^ul^ 

3. If the student astt tnore than 29 (oyer 57 par cant) of tha blanks corract, it can be assumed thait the 
rnatarlel Is u the studanf s indepM4ant lM»h.ThFs nneans that tha mitirlal may. be read vvithout 
assistwaft- V > . .. 

The aaaanfi|»anying sample CLOZE tasf Is from Be i Betttr Raadar I, 




^ SAMPU CLOZE TiST 
Sf 4 egmn READER 1 



SPACE PROBLEMS AfiD HOW THEY ARE BEIN*^ MET 



LACK OP QXV^BN 

Oxygen la out of tlie tulngs that men nrtust t 
'Stay unctar WBtii 



if fly In ilrpjanaa unlasi 

; mbcsrB the tarth, there / 



ave to stay allye. UyBO/bn our earth, ^ ean't 

breatha oxygen. Three kundrad 

____ if' 



traveris ^ 



is llttlf/o?cygen. One 
supply astronauts wWh oxygen 



space 



pbavi solved this prpblern 



capsulat/Tha j^ai keaps 



building sealed, or alr-tlght, 



oxygen from leaking into 



oarries ^.4.^.^^ 
used up! During 
connecting 



oxygen nn tanks fo 



The bai^sule alio 
the original oxygen aa ■ Is 



, walks," ti.D ast/onauts receive 



spaoe suits witb /the' 



y 



through special tubeS 
Supply inside the capsulb. 



/ 



/ 



/ ^ 



^lISHTLKiSMBSS 

^" " - - - ^" a c#p|y(e i^ ^ft ^ , the men on board 

^-^;-^^^^4--^^ gravity that givts bbjadts ■■-^ -^-^-1-^. Without the anchdr that 



^ weighjieia is the 



g>v#s/ astranauts fact the / 
ndult MBmpfm, when you reaoh 



of finding that the 



tasks becon^e very dif* 



. an object In spaoat^ 



of reaohing movM . 
wheeL your tiedy rotates 

It — ^ 



/ 



. babk froni the object. 



you try to turn 



the opposite dlreotlon while , 



wh^el stays where 



Soiantisti hiv%^s^lved this 



by putHng hand grips 



of ttie capsule/ so 



.thay worJf /Even with 
niust/^ten rssf. 



. / ■ ' \ are very few meteors 



' astronauts can inchor thamselves 
. aids, ItMs so ' to work In space ^ 



. act 



straps all over the 



they 



danger that 



of them will hit _ 



space, so scientists My 



space capsule. By! tiny 



is no 



caMed mtcronn^tMrites are very 



They are. not' much biggar than specRi of dust 



ERIC' 



.-• -V 



. .,; . . GOAL S .. 

HELP StUDiNTS DEVELOP APPROPRIAfE SKILLS PQH 
WRITING SENTENQiS, PARAGRAPkSi AND ESSAYS 

TIM ttudsntt JttwuM N abto to ganeraM, organlit, and lybMantlat* Mtat. 



ACTIVITIES FOR 0LAS9i SMALL GROUPS, AND 

# Tia^h the Students brain t^hniTO^ for gantfating ideaii Sato a 

tcplo luoh as ''Chickens should fay &^mte i^gs bt^usa . . /* and anow 
studtnti f h^e mmutis to if neratt Indaptndtontlv'^ rany reasons ai they oin. 
Put the ri^SQni on tht'blaokb^rd and then dik them to salM the three or 
foiK they consider most Intersiting to um as the basil of a dbm^iltfon. 
Nerissnfi topics app^l to grade 8 studants. 



TiXTS 



r 



**Mlnd Bcpandars'* (pp. 73^91) contains many , suggestions for 
Qiromting Ideas. ^ * 



Tho LM$mg9 of Migi 1* 



CNaptoi^S, **fronfi Adam's Rib to Wojj1©n*s Lib" (pp. es^S), deals 
vvitii ijiil^tantiating oah be used for 

asslgnrTients In both speaking and wrijing. 



• Chapter 12, ;*Th© Pfose Puzzle", (pp. 279^09), proyldes valuable Tht Dyii«m1es tMguage 1 
.baeksr©und informatton^nd Ideas^^ ^ 

:;c. . : -:■„■: - . . y , 

• Aftw dialing with the hiftts on oiianizlnfl fhe^ desorlptlve Th% Ofnmmiw. ^f LunguagA 1 
paragraph on pp. 2t2-293, ask t , 
mtthdds for wn^g a dasariptton 6f Cathy*! room at BurtoK ^ 

• Aft# tto students have read a number bf sh ^ 

>tatd 1^ one thay lilced best in a ofaariy develDped pariigraph that .^^ ^ 

Mbitantlatas theif Qpinions/ , ^ / . 



f Have the studtni^ write a oompaiison of the personalities of Carl 
rifilh ancl Billy Buck, using axamples from the novel to support 
Ihilr points^ ^ , ' * 



Tfi# R#d Pony 



# Haw students write a COTipariion of the narrators In: 

"The Summer of#the fieautifOI Whit# Horse*' (pp. 49-55) 
"The White Pony" (p^ 111-115) 



Man In tM Ptell^al RMe 1 



Tho sludefitl ^yuM Ufiiprstand that m MtiteMd niuH $0 epmmurileltlfrig 
about ionriitMng (thi aubjMl) snd that « stattmint mutt ba mudd abdut 1h# 



TM Dynannles off Languttit 1 m 



Tha 



Chapter'6, *'B6 Qtmp It Atbfie'* (pp. 145-16?), dsali with thii S€n- 
tance itfuctura of SUBJECT + BE 4- COMPLEX 
V . a foundation for deviloplrig Itssorii and td^ 

, teachers' manuil (in tHt tsichiars' edition) outllnsi this chaptir on. 

Oynanfites of Langung^ 1 .•^Chaptir 7, ''Whare- thi 4i0ti6ff ipp. 188-191) daali with 

SUBJECT + VERB PHRASE strLieture with both transllivft and in- 
, ? transHlve varbs^ The ' teachers' man^ the tsachers* edition 

' . ^ . outlines this ohapter on pp. 



Advanetd ikilis in Roadingi 
Btmk I 

Advane^fVikilli^ In n#adfiigi 
Book^ll ^ 

Advaneid Skills In RMdIttgi 
Book ill 



AdvinQad Skills In RMdlng i« 2^ and 3 eaQh provide a dhapterthpt 
. might mak% a u sefu I soii roe of teaohmg ideas and ^xerolses on. 
the stfUotura of m sMtence: ^ 

- ' . ^ ^' ' , 

Chapter 2, "Rftadlnfl the Sentenct" 
, .{pp. 33-88) • : .. , , , 

Chapttr a, "Unravelling DIHIcuft Sentences" 

(pp; 33-54) , • , . 

' .. Chapter 1, ''Sentence Meaning at a Glance," 

(pp. 11-45) ' = 

Teaphiri' editions pravide answeri to all exirGisea- 



Tha studMla ilh^uld ba able write sftnttfMar-of vaiying cdmplanlly^ 

/ ^ ■ ^ ' \ ^ ^ ' ' ^ ^ 

Ttm Dsfiiamios ©f Language 1 #; Chapter fl. t'stretctilnft li A Sir' (pp* 193-205), exam Ihes tfi^ us© of ^ 

the p^apositional phrasQ ag an aicpandar for the simple sehtsnca. 

Tha D/nainlca of Langii^QO 1 • Chapter ''Pulling It Tog^tfier" (pp. ^7-221), loQ»Ks ai the coin- 

pound senteret/Althouflh.Jhs rtddinfl 
' coocept lavet of tliis ohapter Is very high. V 



Tlia Sncw Qpom 



• Sentence-cornbinirig ^'exercises can bli da^lqped by ehoDsing 
perttances from a novel oFr a short story Gurrent|y urider study, and 
breaking thf rnto a seriss of simple sentences. Ewmples frorn 
TiM.Snaw QoeM might t^: . ' 

If a, He was a pain tar Df,birdsf - 
He was 4 painter of rtature. 
c« Fpf his own r@a$(pns^ha had withdrawn from* all human 
rooiaty, (p. 12) ^ \ y ■ 

2. a« Rhayader did not hate. ' 
. b: Rhayader loved ya^ graatly*-, 
Q, Rhay|tter lo^^ . man. ^ . ' 



}^':^-.y^^^r\' ^, :/ \ \ ' -=tV Sx^-'' ■- '.^ ■^/:"■/'' 

v ., KPhy^cler l^sved the animil^klwBdom- ' - / / 

, e; Rhayader jGved dll natumH^. 13) , ' . ' 

- - ' ■ " ^ • ' - , % - ^ ' • " " - - 

3. -a* He was a friend to/alf wiltf things. % 
Wild things repaid hiJn with their friendship. Ip.. 15) . ' ^ ' 

I' 4, a, Mariy hundreds cam©. ^ ^ . * " , , : 

■ v .b. Tha!^ /^^ all througlh the cold weather ; . * / ^ \ ; » 
i; c. Tha c©ld weather was from O^tob^^ / 

, ? d. in the,0arly spring they migrated north again to their " ^ 

<0: braed^gi^g founds. ■ ^ " . . 

' ^^ Their ^breeding-greunds wfrii fcalow th© ice rim. (p. 16) ■ - ^ ' 

Whm th# studerits hay© com discussed 

varfout virsioni, ^nd decWed^on^lh# ones they feet represent the 

best* comfainstlonir ask them to l<^s^^ ^ 

original winteno© oocors^ A sImpJt ^d^^^ 

.sue: '--y . . . ^ ^ ^- y.' ^ ' ■ . 

Tfw ftudenta ihoirid b# »kh 1^ organlie idaaa Iiit& efftetlya paragraphSp r 
^uniMtrirHi suah 1^U$m N limning the ioptep uriHy and eoherenee/ and 

Addltion^t JdtasJor teaehlfi^ paragraph mnWrn fflay be found In GOAL 6: PROVIDE STUDiNTS WITH 
OPPORTUNITIES FOR WRITIN© VARIOUS TYPiS OF PROSi. Jdeai for exploring methods of 
development rmy ee found In GOAL 3: IDiVEUOR ifi^STUDENTS A RAf^GE OF READING AND STUDY 

' - ■ .. ^ ^ .f. ■ - ■ ■ / ^ . 

% Bead pp. 302406, carefully lir pr^pa^^tion ^i^t^MoWmQ the need b The Dmamlct or^angdade 1 
limit th0 topic- / 

# Read pp. and 304-305 carefully iri preparation for teaching The Dynamics of Laiigugge 1 
. unity and c^oherence. — . ^ ' " 

■ l. ^ . . . = - . - % i ■ " 

■ ^ . e ■ '■ ■■ \ ^ ■ ' ? - ■ / ■ ' : " . ■ ■ - ■ • 

# Read p. 29^ in preparatlpn for taaoNing matheds^f development, The.Dynamics of Languaga 1 

^ " ' ^ . ' ( ' :" " ■■ ' " ^ - --^ ■ 

"Relationships" (pp. 1 1 3-1 34) dealw vn'm me methods of develop- Tactics in Reading A 

meht of time and cauie*and-effeoi fn pursgfaphi 

' ^. ■,■ ' ' • ^ ■ - : ^ ^X'^ ■' y ^ \ ^ ^ ' ' "> . 

: ' ■ ^ \ ' ' . , ^ . " . ,' ^ . ' 

i# "Central Idea" (pp, 159-181) Is coi1«^#med witft paragraphing as a Tables in Reading A 
. ,^ig^al jtor 0httn^lhg i 

# "Cental Idea'* *(pp. 1^ deal$^ ^Hh Jhe paraflraph from the Tacttes in Reading B 
viewpoint of finding the Jofitfc ; ; . ^ 

# Mvin^ Skllla In Btaadiiifl. I an^ U MmI with feadmo a , * 

^ paragm^ forJhe ^ , 

>tofim^ - 

Chapter 1, ''ft«ading the Pafratraph'' Advanesd Skills in RMding 



The students should revfss their wrUinp' to alimlnatft errort In usagd, 
. spelling^ and punctuatiom * 



Advaneed Skills In Reading, ChaptW 1« 
Book- II / " (pp. 1-34) 



The Message of the Paragraph" 



/ 



Copper Sunrise 



.• Work with the studants in designing a ohart of compirjsonf In the 
relatiorfehlp^ol Jamie/Davie to Tethani/Shadothai —/ including ' 
examples from the story. Than ask the students^tb use the ohart as ,^ 
the foundation for a paragraph of 'compariion. 



Mdn In the Poetio Mode 



' Pfad ''Hunting Song" (p. 106) to the class, A good discussion oh / \ 
the pros .and cons of hunting as a sport may arise/ Ask the 
sjudents^to suggest and write on limited topics on this, theme. A 
Limited topics might include; the. purposes of hunting* the hunter, \ 
the places m which hunting occurs, the arguments against hun- 
ling, and more. j . t : : 



e Stfeot two paragraphs^^an distinctly different topics. Cut them into 
i - sentences and then ask the students to reol'gani^e the pieces into' 

. . a coherent paragraph. , 

^Insist that every composition submitted for marking be done in both ROUQH and GOOD copy, in- 
Courage the itudentsjo reorganize* tighten, and generally make a mae^ with an 

eye to making their QOpD copy a really fine piece of workyiBut^e africtM-^^^^R^^ 

scfbmftted, the student Vhoufd au'tomatldally lose half the possible marks for (J8A3E; Before students 
- begin to make the GOOD copy, they should check to make sure they haven't created a run-on sen- 
tence, or left a fragment unattached to a principal clause; ■ * 

. ' . . ' ' \ ' ^ ^ 

• Charts japed Inside 'Student nolBbdofeVwHI help both s^uderit:and>i^ 
teacher to note recurring :errof^Markirig papers half for jd^ 
half for usage will reinforoeVth^ jmportanat of revision. . \' 

. ' ' , , ' / ^-"^^ 'V 

The Dynamics of Langya'ge ^ e Students should become familiar with the "Mechanics and Usage'' 
' section ori pp* 311^25: - * 

The Dynamfos of Language 1 e Exercises may also be based ori^4li# ''Neohanrcs and Usage'' sec* r 
^ , _ V tion. For example,^ afte going^tfirsugh^pp: 312-^^ 

ask tlienuto create five sentences llljjstrating different uses of 1 
i ; capitals. These could be gathjerad and. transferred to overhead^ ^ 

- ' transpareneies and used for a eompetijion between groups 'of 

• r students over who can first Identify J llugtra ted rule. 



Wordplay 



Wordplay 



Chapttr 5, "A Comedy of Errors" (pp. 24^5), arid chapter 11, "A • - 
Corned/- of Commas" (pp. 61-71)^ art yery helpful. Students can .. 
see thi difference the punctuatipn markmaket ln what they' ap^/ 
trying to say. ■ " j - '• 

Spelfing' rules are outlined In. chapter 13, "Double. Double, Toll v 
and Trbubie'M^p. 74^75). . ' ' • 




^Uid«nt^iit^uld^f@vj8e their writing to eliminate common syntaetieal 
ekampters might ificluda run-on qonstructtorta, lack ef subjeel-vorb 
lenl, amd incorrect use ot pronouns. * * . i 



..^ ...... ...... ^ ' . ^ 

Coilect samples of common syntactic errors from student writing 
and uSeMhem to doaign ©xeroiiia 



^•i^^arly in the cour$#,1h^ students can $et aside a. paga in their 
V 'Vbtebookr h As each lesson on usage, syntax, 

spalNngr and punotgation is given, Ui^ students rnal<@ an ap-- 
propriate statement under Editing, For axanrfple, ■■Check 
the quotation niark*" r / . - 

. The students worK In tesimsito edit the work of olassmatas using 

the criteria under fidltlngu Perhaps pne orlteflon^ 

added-as sKHIs ar0 byflht^a 
v,ti|ams will be abl^ tc^ use the checklist to Indioata the many 

changes that nted to made during the revision stage. ^ 

• HAye Students worN in pairs to revise their first draft. The writing ; 
.^pprtners read each othtr's.work aloud^ Tht student author should 
become aware of niBny .^frorsjduring the oral rtading that he or 
WHe might ski^m ovir wh#n reidm 




•Vfjhow the students a typical run-on sentence such is^"Th@ Red The Red 

Iponyjs a no^el andltrsalso a horse and'^its nirnerls GaJb^ 
it;S^y^Jehn^§teinbeak Nave the stu^nta rew^te the run^n sen- 
tence in a rnbre readable way. The stadents rhay oorfie up 

TM Red Pony, a novel by JohnSlelnbeckris aboutaH^^^ * 
narnea'Gabiian " ^ / ' / ' 

When the s^udent3 appear to have grasped the idear they co^ ; / 

asked to prfptise on iin exerclse that is e 
nbyeC or sri^^ being studied/ Such aD^exaraisd 

might bei; . ^ " ' 




1* a!^ Punishment Vfluld^ be pronript at school. . ? 
Puntsriment would' be prompt at home, (p. 30) . 

a. Jody drl^d tliec^^W^ ^ , ' " 

b. Than Jody^ werit up^t^he house. ^ 
yic. He brought liot water^down^to the 
/ d. He soaked the; grain irK^he'ho^^ 

a Jody>xpjbther put a platter;^ , " 

. ' b. She aiio^pMl-bofled potatoes and boiled squash on the 
/ table, ^ - ' - , 

/ nThe food clouded the room with steam, (p; 31 ) ' ^ ^ ^ 

M'- fl' The spri ng water was cold. ■ - v / 
^ -b. ^The spnng w^l0r $.tung his mouth* ^^ 



, S a* The eyes^ wer^ r^d and fearlf^^^ 

b. The eyes were impersonal and unafraid and d^tach^d. 
T - c. The eyes still lookied at him. (p, 46) 



Aft6r the students hava crtated and discusised their own combinad 
sentences, jnty may wish to compare theirs? to the author's 
originals. - r u X 



The siudents stouN be iibli to revise their writing te Improve olarity and 
•tyle. . ; 



Have the^studenta; rewrite tlitir ov/n compositions, using sentence- 
v-i-:^v. pomWning fechftftijes toXcreat© a more sophisticated styie* 



Th# stutfente aheuM predfriad tlieir final J^rafft. 



\ 



Editlfig notesp mentioneeJ in conWotioia with revising to eliminate 
syntaotio errorsp qin be used asv a basis for; proofreading. 

To stress the Importanad of proafreading turn back finished copies 
Immedlatefy a?ier /epeivlng ttiem and guide students^^rough the 
process of proofraadlng on a ^ step-by-step; ^ paragraph-by^ 
piragrapKbEsii. . : ^ ■ 



Tbe •tudenta ahduM wdta neatly and legibly. 



rfl^.^^.^^tnguag^^ that students can write neatly ahcl 

: ^ ^ legibly* Ititf^B^^to teachei^ to Insist thaf^they do so. plscuss with 
* . ' students, the times wlien it vvMid be advisable to hav# good hand- 
writing, fhiy may cq^ne up with: forms for ordaiing something, Job 
V kppllcgtionSi lelter^ W 



I I. 



e Sornt students may neecl a radioal change of style- Tiy^ script-, 
vvflting as one choiee. /is a second choice ask students to 
erimiinite slant in all letters, incourage an, abrupt non-rbunded 
end-stroke* 



# bbttin a widi virlrty of busir^ dupli^tt them f6r the iliss^ / 

Ni\^ studehti flll therri^o^ Diicu^ the leglbllity sn(J, 

' ' 1 s^leof vvritlngand tNIr ^bibNeff^ ' x- ? ^: ^^srt 

V / / • At the b^inhmg flf the y^r, esttbllsh icmi l^ibility gyidertf«,: EKampfts >| 

mi^t include: intelcen^t loops, d@n*t0^ 'yij'm 

^^^"^^-^0 ^ space^ e^^rily^ form Individual lattw dtetin^ly; and make difficult lett^ 

esnibiiwionrotoly. Pimidr^ ' 

F, ^; ' in writing l^ibly nwy be Hi 



/ The elMents ihoyU^^h^ 



so , 



.^The emphasis ill grammar at the grade d level «hduld be on the nine parts of sfseieh and th© form and 
Ayg^^l seniences. A list of prepositions, co^rd/natlng con)unctlons. and subordinate conjunCtiohs 

-.daci,M:.vsed in sentence'-combiriB. Although references to The Oynsmiea- of Unguigi 1 hay# been 

- piwjdsd throughout this section en grtmrhar, thisJhoo^E d.eais with language at a fairly hltih iev^^^^^ 
e?«ampTe,, In chapter 6 the, first Chapter on grammarj students areexpepted to cope wllh terms subh as; 
•iffif«et..^opnphmMint, noun phrase, singular, pliiiral, personal pronouns, plsee ohrasa^ adieetiva * 

,.phra«p« and qualifier, j' . ; ■ . 

■ ' [ ' ■ . '• ' ' ■ 

Theifollowing rhyme by E.B. Hunter names and defines the func- j 

tlons of the principal parts of spetch. Students might b'l asked to 

memQClN it, (ActuaHy, the determiner is omim ; 



^il names bt persons, placas, things, 
_ Are NOUNS, as ClASAR, ROMi , and KINisL 



PRONOUNt are uaad in plaee of nouns: 
my; thought. Hen work, HJS hook,. 



When i^e kind j«u wish to state, • . 
Use an AOJECTiyE, as QRf AT., 

« Bui if pi manriar you would tell, 
i ;U# ADViRaS, SUCH as SUOWLy, WELL. 
To jfind ad ApVERB, this test try, * 
Aak how, jpr when, or where, or why. 

■ ■ ' •*■',' ■ - , ' . ■ ■ . 

PnmiBmom show relation. V 
As WITH reapeet. or IN oar nation. ^ 

\ : , ^ ■ ■ 1 ^ ' I 

CONJUNCTIONS, as their name Implies. |- 
Are^ioining^words4 they are the ties 
That brn<i togather day AND night, 
Calitt BUT edW OR bright. 

Next we havie: the VERBS, Whifch tell 
Of eetion/ JSelng, and state as well, 
TO WORK; SUipCEED, ACHIiVi, anc CURB 
Each one of Oiasd Is called m VER§. 

The iMTERJiCTIONS show surprise. 
As OH I. ALAS!, AH ME!, HOW WISE! 

That fcirWty^tf^ llngid it^r ( 1 
Tht f*ARTS OF SPEiCH* whSoh totafWlgfit ! 



• Um thrn^rfias lDr th& parts of speeoli regularjy when Cllscuislng 
: th© stiidtrM' Wilting: This wiir r©infoi^# the lissons and remind 
them that knowing the partt of apeeoh ir u^yl. ' 



I Hayi' tht@ it^tftnta latbei the parts of . 

niiW^h Hirt 0ra#i^^ eicohange on^^ list of jsaiis of 

^^Pl?^ *Kh^ Partner who wm then constVuct a^f entence to fit the 
patMmv Sitfdenti 0ltm find ihe ncffiMn^^^^ehtfajr^^llngr 




e 7 Cce3t9. or h3v0 students. create, puzzles that can aet ex^cises ' - 
. tOirainforca the parts of speech. Examples; ^ ^ , - 











E 


R 




i. 





D I J 



N 



U 



N 



a 



N 



6 



N 



U 



N 



3 



3 



'V, 



B 



N 



ACROSS . _ 

1, Used in place of a noun. 

' * , ■ ■ 

2, Tails how, when* where, 
and why. 

3, indicates jthat a nbun^^witl 
foHow 

5. Shows enr^iorif 

8. . Tills "what kindV about 
nouns. ' 

J. Joining words. 



1. Shows relation: ^ ''below 
stairs'* and "*arqund" oof* 
ners. ^ / 

' 4. Namea peiwnsr placest 
things; and ideai. \ ; 

7. Tells aetion* btfng* v @r 
state. ■ ^ 



52 



ERiC 



1> A part of speach that 
\ :4v Abbravfafton for post* -of- 



S, A datarminan 

7. A noun maaning spead' 



* ' ^ 1* An adverb IndioaUng 

iomithing is '^close ttf^ , * 
. . Something elst. V 

\ij . 2, A prapositlon poidtlngi - 
, s' skyward. ^ . 

*' " " \. ^ . " ' ' ' ■ . ■ 

* . - , 3. A noun ;maaning short 
y - massag©. 

. r " . - . . ^ * 6. Abbi^viation for '^not lip- ^ " *^ 

^ r * ' - , ^ plieabla/' 

■■ ■ -^'.^ ■ ■ ^ ■ ■ ■ ■ ii ■ ■■ " ' ■■_ ^ ■ \ ■ ■ 

; ♦ Nouns and' yarb phrases are discubad In d It The Dynamiea of t#n9uag# 1 

% Afona'* (pp. UB^im. and ehaptir 7. "Whare the Ac on is^' {dp. . ^ 

/ # Mo#Of rs are prefented throughout the taxt within tha '*phraia" TH# Dynamioi of tti^guagtt 1 
vand "qUallffar'^ str^ traafad as "expandars" / 

' wjthintha groupings ol rnanner. placa^ ^ . , 

a* "Sfrtfching ft a Bft ' (pp^lSa^OS). , 

■ . ^ : \ . '--"^ \ * . • 

*#'Pronpwnf are dMcriblad as fa spaoial group of noun phrasts (p. D^fiiamtea of Miraiiaa#-i 
. and ara prtsentad in th© book in a variety of ways. * , ^ 

• Chaptar 7, **Wjiat Js It^" (pp. ^ 11-124), davalopa skills in affaotiva Aotton Ingllth 1 
word choica Without going fnto spacific grammitica! tanfria Nouns ^ 

a ar# jdantlflai on pp^. 112-117. amphaslilngt the iise_ of - , - 

; •^^ generaiiaatiom and sp^olflcs. Basle information oft vorbi Is givan . ^ 
^ — v<Jn Pp^ i18-1ia A » V 

# iphaptar 1. "Raoording Sanso Aetbn inglltb 1 
;-: effe0th^e use of modifiers. ' - i» ^ 

; r' . . " * . , "■ " y ^ . # 

: - V ' ADDITIONAL Rf SOURCES ^ * 

|:>iR.HJ. Monk arid- Sysari Cronw University of Victoria ^ V . . 

^ This Ii an .gxperlanc^ 74 Project that contains Ideas fo^ , ^ * ^ ' . 

^ poiffry; noh-nqtloii* notmn, * 
v -and the 'newspapar, ^ j ' . : 

: * - ' * . ^ " ;v ^ ' - ■ ■ V * :^ 

:OH^r0/PytiUcation No* 15.1111 Kanyon Avanu ' • * 

INfdtTdiiirOauncJI of Tsac^^rs of Engli^^^ . - \ 



. Maff^F ixaref33S for siud^hts are Jriciudf d m this .material 



, GOAL 6 , 

PROVIDE STUDENTS WITH OPRORTUNITIES 
FO,R WRmNQ- VARIOUS TYRiS OP PROSE 



Tht sludmts shouBd b# abto to writ« d«t€riptlv« paragraphs and aom- 
posltlbna. 



AOTIVmeS FOR CLASS. SMALL QROUPS, AMD 
INDIVIDUALS 



4(^ork witf^f\as^^^ ehapttr l, "Stampada'' (pp. i-ia), 

:/at^ wdll as fha axerciiei on rdDorxtlng sensory dataHs, building a 
^sansory vDjbabujary, and using figuraflva language. 



TiKTS 



Aetlcin Bn^lish 1 



# Woric wfth tha students through chapter 1, "8aventy-8lx Trom- 
^ weli |is the axerdlses on sdlaotlon and use of 

c^ datalls Irf dascrlpttbh. ^ ^ \ 



•;^ Work withrtha s through ehapter 6^ "The SenM to injoy'' 

^ ' i (pp. Bi^m and the a^arolses on dasorlbing In vh/ld Janguage 
everyday sounds, imajlSi texturei* tastes, and sights. 



Aetim EnglMh % 



# B*ad fluf^rt BrTO^ (p. 110) to the ituden^ 

^oV and disoMs it^with them. Then ha\^ tham write a list tfrlnga th^ 
lova^and things th^liate. They eoold then seleet one Ita/ir from 
^ / gne p1 thif ittts and dascribe It so as to evol^ the sania reaction in 



an^tha^ rtadar. 



Aetion Bfigllsli t 



• *Chapt6r«;s^^^^ ©f your M»nd''-(pp. 247-275), eovei^ ap- 

pealc to t|ia senses, dominant impression,. a^d imfg^/ Examples 
and aot^i|tlM are phDVlded. This Is an axeellsntsouroe upon wfifch 
teaohing pdaaa may be built • { 



1% 



Chapter i2p ^''^he Prose Puizie'^ (pp. 07.309), obtains sequentlil 
li|3^artfgraph' aod 'essay organiutlon, u^ng desorlptive 
writing Js a inodaL Thra mateilal ean be used to develop seleeted 
laiso^ for the^md^^. ^ , ^ ^ 



• After stydents have wrftten descriptions, asfc them to Wxchange 
them ^itli writlngr partoar. Partners answer the following 
quest ons abwt ttie description: 

What words used here appeal4# Jhe senses of toudh^ smell, 
ai!id taste? 

W^af is good about this desorlptlbn? , ^ 



^ The PffianUoi 
of Lahguago 1 



The Dimafr^iis 
of Langur^a 1 



iff wtiat way'^oould this description be 4mprove^? 



Each student then uses the reaction in rewriting and improving the 
description. 



Vsnturai 1 



Have the students read ^'Weather — It's Sirius" (pp. 117-119) and 
t scan the story for descriptive words and phrases. After discussing 
the author's use of dtscription. ask the students to write a descrip- 
tion of the hottest Hay they have endured. 



The studenti s 
poslttons. 



be able to write narrative paragraphs and aom^ 



Aation ingllsh 1 



I Work with the^studtnts through chapter 2, "Crtepy, Creepy" (pp. 

17-38). The exercises relate to describing events and details In 
>sequsnce by time, place, and climax. 



Action inglish 1. 



Aetton English 2 



Work with the students through chapter 4, "Camera West*' (pp, 59r 
78), which explores writing a story with plot, setting, and character. 



m Work, with the students through chapter 2; **Wells and Welles — 
Panic** (pp, 19-32), and the exefcises on description and sequence 
of events by time, space, and ollmax/ , * 



Action English 2 



VVork with the students through chapter 3, "Treasure Hunt" (pp, 33- 
54), which contains exeroisas on writing the first-person narrative. 



ActioR Ingllsh 2 



Work with the students through chapter. 11, "Memory — A 
Storehouse for Treasure" (pp. 175-182), which contains exercises 
on memory writing (first person stories based on aotuaf activities). 



Th# ^eond Odnfyry 
Ahfhologlts of Varso, 
eook 1 



• Read with the students "Robin Hood and Allan-a=Dale" (pp. 142- 
147) and askjhem to re-tell the story in prose from another charac- 
ter's polnt-of-vlew. 



Tl^ Svaond Contury 
Anthol^fllcs of Varse, 



The re-telling process could also be used for "Robin Hood and^the 
OurtsI rr^ar" (pp. 148-159). In this case, in addition to re-telling the 
storyjfom the points-view of the friar or Little John, it oould be 
placed in a modefrffSeWhg. - ..." 



Th# Lcngyaga ef Mm i 



Read "Some Tell Tales" (p. 106) and "A Family Pet" (p. 107) and 
have. the students create a tall-tale that Is set in their locale. 



Jketlm English 1 



• More tall tales to use. as irrsplration for student-written tales 'are 
found on pp. 54-55. \« 



The students shoyld Urn abto t© write paragraphs and com^iltlons tor 
varieus purpotes Ineludlng dSMrlbIng' chareeter. 



• Work with the students through the txercises on the character Aetion English 1 
sketch In chapter 10, "Flood'* (pp. 151-176). * . 

• Work with the students through the exerclsei on characterization Aatfan English 1 
in chapter 4, "Camera West" (p^ 62^4). , - 

* * ' 

m Work* with the students through chaptsr^4, ^'On With the _Dance" Action fnglfsh 2 

(pp. SS-64 wWch contains exercises on point-of-vlew and 
deyeloping ,naracter details, . " 

• Work with the students through chapter 9, "Rough Diamonds!" Action English 2 
(pp. 136-156), which contains exercises 'on the i^se of Sescription* ^ 

and incident in character study. 



• Oncf the itudents have mastered the techniques described In Ac- 
tion ingllirfi 1 and 2 above these pouid be u%ed in writing per- 
sonality sketches of characters in the novels. 



The studmts sheuld be able to writs paragraphs and aomposltlons for 
various purposas Including supporting an opinion or argument, 

m Work with the itudents through chapter 9, "Spact Music ' (pp, 143^ 
150), which cdntains exercises on presenting valid argument, 

• Work wifh the students through chapter^lO, "Flood" {pp. 151-176), 
which contains exercises on writing documen,taries dealing with 
the development of main ideas and supporting details, fact versui 

^oplnijrfri, and cause and effecti. 

t ' " ^ ■ ^ 

• fWork with Students through chapter 12, "Missing Persons Bureau" 
(pp. 197*216), which coritains exercises on organizing, presenting, 
an^ solving;. a problem — including categorizing information, 
making valid judgments, and drawing Dpncluslons. 



# Work with the students through those exercises in chapter 4, "On 
With the Dance" (pp. 55-64), that deal with stating and supporting 
an opinion. / 

f ... , , -\ 

m Chapter 5, "From Adam's Rib to Women's Lib" (pp. 65^8), deals 
with genera! statements supported by valid argumtnti, 

m Work with students through those exerci^f^s in chapter 7, "The 
^ Square Ring"^ (pp. 111-126), that deal with distinguishing between 
fact and optnlan. ^ ^ 



Action English 1 



Action ingilih 1 



Action English 1 



Action English 2 



Aetion ingllsh i 



Action English t 



Aation ingllsh 2 # Work with'the Students through Qhaptir-12, "Zap!" (pp, 204-207), 

i . '^^hich contains txerclses on drawing conclusions, making in- 

ferences, and judging validity. 



DMds of Qods and Hsroas ^# Have the^tudents reid the.chapter on Canadian Indians, wit^^^^ 

. ticular rtference to VVamteus* treatment of his sons-in»lawl Then 

, have them write on the topic: "My opinion of practical jokers 

: Is ^ . . ^ 

Remind them to define '^practical joke" and ^'practical joker** in the 
first two sentences, to give at leait two exarfipies of praotltfar 
jo^es, and then to stats their opinibn and why thSy hold it. 



Thm stud#nti should be able to write paragraphs sr^ osmpealtloni far 
various pur^8#i including giving directions. 



. # rtave the students write a set of direction 3 for drawfng a simple ob- 
ject such as a fork, spoon, pair of scissors; or cup^ As thej^ead 
their directions slowly, other itudents standing at the blaokboard 
attempt to foliow those directions. 



Aotion'ingllsli 1 • Chapter 11. ''Here's How" (pp. 177»t96). deals in detail with ex- 

* * plaining aqd following directions. ^..^ " 
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• "Nonsense Cookery" (pp. 108»110) ooruaina entertainihg direc- 
tlorii for cooking arr^blongus piet orumbobblious cutlets, and 
gosky patties.^The students will enjoy wplting their own fantasy 
directions. ' ' ^ ' 
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"We Photograph an Anaconda" (pp. 65^9) Is a good model for 
students to use in writing directions for photographing a cat or a 
dog, ^ ■■ - 



Focus 



Have the students read "Leiningen versus the Ants" (pp. 142-168) 
and use the descriptions of the setting as a set of directions for 
drawing an aerial map of ^he plantation, Qompare the various ver-, 
sions and prepare a compoiite "perfect" version; 



Aetion inglish 2 



Bodt of the Namko Drive 



• After the students have worked through chapter 1, "Seventy-six 
Trombones" {pp. 1-18), have them pretend that friends of theirs 
have come to town to see the. July 1 parade. /The students then are 
to write directions for their friends to reach a good vantage point 
to see the parade, ' 



intl u! 



e Have the student! use this book and a tppographical map as a 
guide to writing directions to get them and their herd safaly from 
Namko Coufity to Williams Lake. (If tl%ey don't use belore*s route, 
they should state why they prefer the one they have imaginid*) 



u I 



This is a good opportunity to ^^inforee scanning skills tn'lcaking 
for route details is well as fo> ^3p<tading skills, . 



Have the students read 'Flying Ambulance from Okinawa" (pp. 39» 
44) and "What's a Woman Doing Hare?" (pp, 29-37) thtn after 
discysfing tht stories, use an atlas to plot the route from I wo Jima 
to Guam^ They could write out the general directions that a pilot 
might use to fly between the islands. 



Venlufts 2 



Ask the students to read *The Figure Eight" (pp. 71-76) and then 
write out precise directions for a friend to follow on how to write a 
three»to-four digit number — but they must not state the number 
They should limit themselves to a^ precise description of the 
strokes, arcs,, and circles. Then have the students exchange direc- 
tions and attempt to follow them to re-create the number. 
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After the students have read "To Build a Fire"^* (pp. 90-110), have 
, them think through and write down the steps in lighting a fire. 
They should imagine that the person ilghting the fire will be 
younger than they are and have only tvyo match$i. 



Focus 



# After students have read "Kid at the Stick" (pp, 3-16), have them 
wprk in pairs to create a scrigt for using hand held radios tc^ald 
someone lost in thick fog ln"*a local park. 

• The students could read, enjoy, and think about "How to Eat a Reflections on the CIH .of 
Poem*' (p. 15), "To Look at Anything'' (pV 21), and "The Base Watermelon Piokia 
Stealer" (p. 112), Tfikn they could discuss all three poems in the , 
light of the directions in "How to Eat a Poem": ; ' 

The ituddnts should be abte to write parsgraphs and oompoiltions for 
various purposis inoludlng writing a newipapar arttele. ^ ' 



Many ideas for Istudent writing of newspaper articles may be found in 
GOAL 8: ENCOURAGE A CRITICAL EXAMINATldN OF MASS'MfbtA. 

. ■ )■■ " 

• Ask the students to write news stories on the graduation from the 
charm school^"3^ribed on p, 92 of chajt>^r 5, "Ghosts Alive". 

• Have the students write a news story announcing Delore^s arrival Boat of the Namk^ Driva 
in Williams Lake. 
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• Have the students write a news report announcing the terms of the The Light In the Forest 
treaty that sends True Son back to the Butteii. Encourage them to 
do this from two different slants — one praising the tr#aty m a 
breakthrough In friendly rf latlons, and another indicating \hB dire 
consequenceff that could* ensue* 



D##d« of Gods md Hsroai • Have the students read the chapttrs on the Trojan War (pp. 117» 

173). Divide tht diss into small groups/ eaah of which is to design 
a front page for an imaginary Greek or Trojin paper. Each student 
in th© group should also write at least one news r rt or'opinion 
= article, Ths students may also enjoy diveloplng u letters-tonhe- 
"' editor section, In which imaginary readers voice complaints about 

= * the war. 

/ ; , ■ . ■ 

- ^ • Have the students read "Kid at the Stick" (pp. 3-16). and then write 
the type of newspaper report that might ba^ written by a reporter 
' , who is hostile to Bert, 

' * = ^ • i 

The studiints should ba abla to write eff@etlvaiy for the purpoie of con^ 
dyating pefional businaii. 



• Examine with the students, using models, the'differences In-format 
between a business and a personal letter 



® " Collect advertisements offering for free or inexpensive materials 
which students might wish to receive. Use these as a basis for 
class letter-writing assignments. 



• Have the class write to fellow studehti who transfer to other 
schools during the year; - 

• Have the students write a letter to themselves to be read \n the 
year 2000. These lettere should descnbe the personality and plans 
for the future o^the student writing. Explain that at the end of the 
century they will be Interested In reading the lettfr and recalling 
the kind of person they were. 



Clip newspaper stories about teenagers and have the class write 
letters-to-the^ditof in response. 
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d The trtlow-up ictivtties, for chapter 5, "Ghosts Alive" (p. 92). all 
provide Ideas for writing letters of testimonial, ietter^s to friends, 
and letters to the |ditor of a newspaper. 



Aotion inglith 1 



Chapter 9. *'£pace Music'' (p, 147), contains assignments for stu» 
dents to write letters of request and letters arranging ap- 
pointments- 



AQtlon ingil§h 1 



Chapter 11, 'Here's How" (pp. 186-187), presents a format for 
writing a vitae for an unemployed super-spy. 



Aotfon English i 



m Chapter 3, 'Treasure Hunf' (pp. 42-49). contains excerpts from 
Anne Frank's diary, and an assignment to write an imaginary diary 
for a treasure hunter* 



# Several letter^writmg assignments are suggested on p,64, chapter 
4, "Cn With the Dancr\ V 



Aotlon English 2 



Chapter 10, "Peachei and People^^ (pp. 158-174), Is designed to 
build clasiif cation tkills for various.:^ purposes. It deals with 
reading job advertiitmants, compieting an appllGation form, ap- 
plying for a Job, writing letters, and writing diary entrits. 



Action English 2 



Ask the students to irnaglnt that the executors of Ihe ^ills of 
Ponyboy's parents decide, because of all the publiojty'he* receives, 
that his brothers are not satisfactory guardians. They therefore 
demand personal vitae of each of the three boys. With a view to 
Duttmg the truth in the best possible ligrit, thestudenis, in groups 
of three, can be asked to write the vitae: ^ 



The Outsiders 



After the students hav;? ra_ad *'Kid at the Stick** (pp. 3-16), ask them 
to imagirte that Swanson makes good his threat and that Bert loses 
his lob. Have them write up Bert's vitae, sticking to facts of the 
story as much as possible. 



Ventures 1 



m Have the students read "The Night a Sitter Stood Tall" (pp. 17-19) 
and. pretending to be Teresa, also write a letter of application to: 

An institute for higher adulation 

Nursing School 

A supermarket 
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Go 



GOAL 7 

HELP rrUDENTS TO DiVlLOP WIDl SPEAKINQ, 
LiSTiNING, READING, AND WRITING VOCABULARliS 

Vocabulary ^development is important but should afv^y^ Kanditd in the 
context of student listening, speaking, reading, and writing. Tyichlng wordi 
in isolition would bt unpreduaive. 



Thd studdnts sl^uld have an Intertst in words and idioms, and a dtsfre to 
laam and us@ new Qnes. \^ 



ACTiVITIES FOR CLASS, SMALL GROUPS, AND 
INDIVIDUALS - 



TEXTS 



# Ffavf th^ studants do exerclsfs in the idiomatic expreiaions given 
on: 

p. 77 — /- 

P 98 . ^ * V 



Ba a Battsr Readar II 
ia a.Patfar Raadar ill 



When giving writing assignments, devalop vocabulary iiits that 
might ba uatful for the assignment. The nature of the lists will of 
ooursi vary with the topic or topics. 



Many words have Interastlng histories. Introduoa soma o! these at 
intervals to inoraasa tha students* intertst in wordi, 



Divide the class into small groups, each of which would ba raspon- 
sible for teaching a vocabyrary list of usiful words to the ratt of 
tha class. Tha stydants shoyld draw their list of words from any of 
tha short stories or novels under study. E^plaln^ savaral different 
ways in which they might teach vocabulary and allow them to 
select any method thay prefer (or create their own). A new group 
teaches a new list each weekrThe average test-score of the stu- 
dents on the riieanings cop Id be the mark asiigned to the group 
for its- 'teaching skills 



• "Ainmosni" (pp. 112-^8) is insomnia speHed backwards and is 
also an entertaining mott story about aword-game that creates In- 
somnia for the autho^ After reading it students may enjoy creating 

' ' their own simple panndromes. 



Wordplay 



With modification, many of the word games tuch as ''Hints and 
Clues" (p- 4h "Word Alchemy" (pp, 7-10), and '^Are You a Good 
Word Sleuth" (pp. 90-93) can be used to stimulate an interest In 
words. 



Wordplay 



The iti^Mti should have adqulrdd a broad vogebyiary that wlH hs usatui In 
aesdaiiile, vMstlonaS, and smIs! oonttJila, 



• Have the students form as mmy words as posiible from a word 
such as iraniportatlon. 



m Occasionally axplore with studenti words in ipectfic cattgorita 
S^mplta might include typti Qf doctors or iQlantlsts and their 
functions, types of illneises, or types, of words associated with the 
space program. 
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# The conciptp of synQnym, antonym, and homonym can ba reip ' 
forced through exercises given on pp. 43-47. ■ 



# Choose vocabulary from hiattria! to be read and arringe by parts 
of speech to/einforce grammar. A sample vocabulary sheet to be 
given to sturents at they enter the class might be: 



Tha Light in tha Foraat 



Vocabulary: Light in tha Porast 



Modifiiiri 

( } Irnpaaslve 

( iKemplar/ 

( ) Inoomprehensible 

( ) Parvent 



Vart»8 

{ ) languish 
( ) conitrain 
( ) reooil 

Nouna 

( ) boliter 
( ) nitasmas 
( ) volition 



1. 

2, 

3, 



1 

2. 
3; 



2. 
3. 



Hot; glowingrardent 
Indifferent; stoicat; apathstio 
Serving as a pattern; daaarving 
imitation ^ ^ 

Unfathomable; not capable of 
being.understood or deotphered 



^Compel; force; confine 
Draw back from 
Plna; wither; fade 



Noxious Influences; ^effluvia 
from swamps 

Act of willing or choosing 
Long* narrow pillow or cushion 



The sigdents try to match meanings. Taach thgsa words that they 
don*t know — alwriyi showing thtm in context ~ and ask them to 
compose sentances that demonstrate the words' meanings. 
Finaliy, ask them ^o^vatch for these words as they read tha book. 



Choose six words from a book or short story currently under stlidy 
and taach tham to tha students/Then ask the studenti to put them 
into sentencas that bring out thalr meaning. For paleontologist for 
example, the student might ba Encouraged to write: "Svan though ^ 
he had bean studying fossils f6r yaars, the palaontologist was puz» 
2led by tha strange extinct graatura embaddad irv the grey rock. 



t4 aludanis should understand th« effect of contMf on the rnsanino of 
words. . » « 

Slvprnl' °" '""ning are found undar QQAL 4: 

DEVELOP IN STUDENTS A RANGE OF READING AND STUDY SKILLS. 

• Reaa-chapfer 2, "How Dots A Word MSan?" (pp: 23^l"), and Tha Dynimics of Language f 
design appropriate lessons and assignments. s w. waiiguagw i 

* Sh*- =J^®"ts .look up multl^eanlng words such at "run". The Qaae Canadian 

Dhnd , and cross and ask them how we knovy which meaning to Dtetfonary 



• African and Boer words appear throughout this, novel. Have thB Jamie 

students prepare their own glossary by extracting the meanings 
„ from context. 

Tha eiiidsnls should analyM the el«iri«nts of word strueiure (roota 
preflMs, and suffixes) as- aid Jtt ynt^rsti^^ ' 

5TMniK,?J^f ^L^?.'^*n«^^'^ elements of word structure are found under GOAL 4: DEVELdP IN 
STUDENTS A RANGt O-' READING AND STUDY SKILLS. wcvclup ir^ 

• Chapter ta, "Jigsaw Puzzles with Latin and Gretk Wordplay 
Pieeet' (pp. 102-110), ooptalns exarcises for roots, prefixes and 
suffixes. 

m One of the key boncapta of Of eds of Qods and Horoes Is the idea Otedr. bf Gdds and Heroes 
o. Qommynron. On pagas 230-231 of the Qago Canadian Dte- 
Ummry are many words from iha latlr/word •*oommunii'V meaning * r 

an act or instance of sharing. To airact atudants through th© pagat 
of the dictionary; ask tham to find: / . . . ' 

Whioh word maana "an officii! bylletin or stattmant'*? 

Which word maans fund of 'rflonly contributed voluntarily ^ ^ 
i^'^y pc^pla"? ' . 

Which word means *'a hall- for racreatlon and public 

meetings"? ^ \ 

* ■ ' - 

.Which word means **to ba oonnaotad'*? . ^ 

Which word maans '^Jointly owned by air'? 

Which vyord means '*an exchange of tbought or tWiings"? - ^ 



The studtnts should undarstsnd the difftrenrai betwMn dsnotg 
oanne!ation« 



and 



t Writi the followina words on the Dlaokboard: 



Tht Gage Canadlari 
Dlc^onary 
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Note 
, Denote 

Connote . 
" Notation • 
Notice 

AsK the studenti to find iheir precise meanings In the dictionary,^ 
Then havt them study pp. of the Tha Dynamles of Lsrigtraga 
1. 



Cite a word such as ''wise" *'relax \ or ''slim" and ask the students 
to lilt as many synonyms as possible. Then hive them divide the 
list into words of positive &nd negative connotation. Do the stu- 
denti agree on the 'lists? 



*SeleGtMhree or four najMpap^r articlei and have the iiudents 
chooie ohe and rewrite inin two forms: one using synonyms that 
Jiave positive connotations, and the other using synonyms having 
negative connotations. > 



The stydants should be awaraMha figurativa expraislon cah onrith and 
clarify spokafi and wrijHeii ianguaga. ■ . ^ 



• Once the concept of imagery is understaodi giva definitions of- 
simile and metaphor, explaining that w0 ute these comparisons to 
clarify an IdM or imaga^ Then ask groY'pi.of students to brain- 
storm a list of^ilmiiies and mataphors used in everyday slang. 

• Compose and distribute%vorksheets in. which students complete 
similes and metaphors such as "Ha or sht is as Canadian as . . . 
or **A Canadian is , , . . , 



The Dynamici of Language 1 



e Chapter 11, "The Colours of Your Mind" (pp. 247-274), deals with 
imagery, simile, and metaphor. Many of ihe exerpisas here could 
be used when Introduolng tha conctpti. 



Action f ngllsh 1 



Study with the students the "Poetry Box' 
figures or speech- rhyme, and rhythrn 



(p, 94) that defines 



64 



Tht slydsnts shoyiid maka effl^ltnt um q1 bisle rsfaranett bookt suoh at 
dlctlonaiids; , 



Ideas for ttaching dictionary skills mm found under GOAL 4: DEVELOP IN STUDENTS A RANGE OF 
READING AND STUDY SKILLS. 



Ttw sM#nt* should hsvt lequl^ MmQ kn^wiedgt of l\m many hislorleal 
and contemporary InfiMneM jsn tha dtyotopfmnl of English words ar^ ax- 
prtMloi^s; nxamplM miglit ImitNle' dther ianf uagtt ai^ eultur^Si seltMt 
and ttehnofofy.'^na mythotogy ar^ lltaratura^ 



• Chapter 5* **Flrat a Grunt — Then a. Word'* (pp. 111-143). contains - The Oynafnlca^ 
interesting inforfnatlofi on the development of language. pf Languaga l 

A^^hapter 3 (pp, 24-42) on the apace suit his potentiir for eicploHng Hiv® Spao^ Skit 

the meanings of scientitic words and descriptiDni. A ssriet of Will TfavQl 

quastioni can lead itudenti through the chipter. Examples: ^ 

ys/hat are the quiliti#a of alllcon and asbestos? 
Was the outer: h*d& pliable or stiffs 

What inginious arrangement wis Incorporited into the Joints? 

What *wara thsas frallowt-operaied volume, cornpensators 
covered with? What word that we uSi IS pfo_Pa&Iy 
this word? f 

Why was the helrtiet so arranged that "ft was inipoisible to * 

dpan th© auit with prssaure Insidef What Is the distinction be« 

twaan ajiploiton and imploaion? - . - ^ 

m Mythological allusions art daait with on pp. 211-213. , Deads of Qoda 

and Hdroas 

• Have students aach brtngMo an old-tel#phona book that inaludei 
the Yellow Pages, Atk tham^to prepare a dictionftfy of oompanies 

in th© Yallow Pagas that use a mythological source as a nam© or a ' , r 
syrribot. ! 

ADbmONAL RESOURCgS ' 
Taehniqufi of tfiaehlfig Voeabulary. 

Fiaidt Dale 6. Edueational Publioatlons. Palo ^ItOi California, 

A hard-co'var text that Is a pasitivf gold mind of ideas, should be 
purchased for th© English dapartqient's reference oollaction. 

Word* Frdm tha MytMi. 

I; Aalmov. Signet, Naw Amarioan Ulbfsry. 

An inaxpanstva paperback that indicates the rnythol^^^ ^ 

of many words in common use. ^ ' ■ / . 

Worts 0 ^lail€# and tW . , 

I Asimbv. Signat. New American Ubrary. ^ ' ' , 



This Ina^cpanslvt paparbaok Is deslgnad to itlmulata the studantt' 
intarest in words and their meanings. 



^ GOAL 8 

iNCOURASE A CRITICAL EXAMIMATION OF 
THE MASS MEDIA 



Becauie this type of study often entails an exammation of the in-- 
ferentlaj Itvel qf cQmprthtnsion. it is difficult to select appropriate 
matefiai for grade 8 stadtntSt who are often t'ill struggling at a 
conertt^ level of comprehensign. ^ 

I * 

Th# students iheuid ur^erttind -the fynstlons ^of various mass medlar 
«iampl9S might Include to entertain end Inform, t@ pereuide. and to §ei| 

commercfal produots. 

Tfie r^^eiits should be able to make dlsarimlneting aholoes Ih their eon- 
euni}#» an of ntedlg^ 



AOTIVITiEi FOR CLASS, SMALL GROUPS, AND 
INDIVIDUALS 



# Condyct an inventofv of cjiss tefeyiiion watching habits. 
Dupliaat© a ona-weak television schaduie thd ask the itudents to 
mdicate which shows they would watch in a normal week, C^late 
vm results ^. ^ 

How muoh time spent on TV watching a week? How much time 
is spent watching programs in each of the foliowiRg categories? 

Situation oomedy , ^ 

Made-for-TV movies 

Dooumantarles 

Variety shows 

Theatre movies 

" ^ News " . \ ' 

Soap optras 

Sports ^ \ 

Oth^r^ 

Whiah types of prografris are the most popular with tjia students? 
li this the same as the prograrris' current audiwce ratings? Why? 

If students are eapeciatry interested^ ask Ihenfi to repeal the survey 
among adults. Are the reiults the same? Why, or why not? , 

m Uslng^ the same one-week TV 'schedule, have the students In 
gitDups graph tto t5tal amount of time devoted by the networks to 
the vanoui categonea of programmmg. Then asK them: 

- V ^ - ^ - . ^ 

Ji the class viewmg-pauern related to the amount ortime trte 
nth^orke are assigning to each category? % 

What Is the main function of TV — to entertairi, inform, sell 
products, or persuade? How ^ ^u know? 



What percentage of, tkne is spent on violent programs? HoiV 
should violincf ^ defined? 



A^k the students to write a short essay on one of the fo lowing 
Jopics: /' . ' ' * ' , ' * 

Tnltvision has been dtscrlbid as the "third parent**. What do 
you thjnk thflt staterntnt mians? 

The ^rsnch word for advertising is rfdame which CGmes from 
the Latin m and olsmo: to^thpu! again . How apt is the French 
word?, ^ ^ 
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AlniKologlet^ of Varsd, 
Book 1 ' . ' , ^ 

Mfiwtions on i Qift ^ 
WAt«rrMlon Plckto 



Lying is an indisp|of able part of making life tolerabli or^ 
'Telling it lika4Hl^?'' Relate this saying to ycnir experience 
with TV prograTns and advertising. / 



Work' with students through *'Copirig with* Tejivisibn" (pp, 117- 
141),= which dials^wtth the influence of TV on our lives. Detailed 
questions and suggested assignments ; are provided In the 
teachers' manual. . - 

^ / - ' ' 

r Ask tbtl^tydjji^^^ poiters ijlustrating one of each 

of the figurei of spteah as thay ane used In^^^^c^^ ads. 
Suitable ones are: simile, mataptiDr, hyperbole, aliiteratlori, 
onomatopoeia, , and personifleation. 



t Seltgt appropriatt ads from magazines and prepare trani- 
parencies. Use th#m is the oasis for a discussion bT quistions 
Such as: ' ' ■ ^ 

What Is the iignificince of fhe word "new" in .advertising? 

' ■ ' . I 
What art the names of some magic ingrtditnts? 

What ads use pseudo-icierttiflc research? 

What methadi are. the advertisirs using to encoursge^ pur- 
chises?- 
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® Ask students to exsmine some current ads for the use of sufflxss 
syah as (ama, ema. cade, izsd, thon, matlc* ique, prtfixes (supar, 
pak, ex, amic, elie), and euphtmisms such as homemaker. problem 
skin, halitosis). * ' . 



• ' Aik Students to examine the truth of product claims. Prepare a li^ * of product 
tests conducted regular on teir-1sion (Coke vs Pepsi, butter vs mBrmnm, 
hand lotions, paper products, etc. are often subjects of tsFtsK Ask the 
students to bring one or t^ko of the items (use your list a'^ a sigf-up shest), 
Now, conduct the ^ma tests conducted or. Implied on the television- Ask the 
students to Vi^ite a short editorial on the results of their tests. 



Bring anouflh copies of a newspaper for the entire class. Use two 
n6\iVSpap#q' articles to examine such characteri|tics of news 
writing m: . 

The invtrted pyrsmrd 

The fivfe W's — who» what, when, why. ^vhn-e !h thfe Itad 
paragraph , 

' Capabluty of tfie: stoi7 biii^g cut down^tronri the bot^m up 
owing to space shortage - 

Paragraphs of one or two santences 



0 Sileot a series ot news storiaa and cut off the headlines/Distfibute 
^ both among small groups of students asking 'thfm to match 
headlines to itories. 

m Selact a series of news items ^that contain worthwhira general 
knoWleyge and ask. the students to list from five to ten faeti from 

. thenn'ind prepare one or Wo suitable questions that go beyond the 
facts provided. Discuss both the facts collected and the possible 
r^ource^ of answers to the questions posed ^ 

• Usa the format of TV's Front Page Challenge. Ffom. a week of 
nawspapers, students prepare background information on m 
current political, athle^ic^or other personality. Other students asR 
^yastloni to Identify th*} mystery guest ' ^ 
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• Select a series of action photogriphs from a newspaper and giv&a 
- set to each group of students. Ask tHtm to draw Inferanees from 

the pictures and write them down. Then give them the ac* 
compariying newt itoriet and see how aocurate their inferences 
were. Score one point for^each correct inference. , 

• Tape a TV news brbadoast and prepare a script frAm one Item. 
Then select a newspaper story jn the same event* Ptey the \^0eP- 
tape in class and prpvide the students with the TV script and the 
newspaper story.' Ask them to draw, conclusions on differences 
between the oral and written styles and to state their opinion on 
why these differences occur. 

' . * ' ' ■ ' 

m Teach students thalBlimentSvOf six writing patterns (narration, in- 
formation. Instruction, persuasion, argumentation,, analysis) and 
ask them to find appf-oprlate examples In the newspaper. 

m While the students are studylnp characteriiatlon in tha novel and 
short story* ask 'them to describe Ihe personalities of several 
comic-strip cHawqterl in the newspaper, - , 

m After students have read I Heard the Owl Call My Name, ask them 
to create the front page of the Kirtgeome Chronlele Incjuding news 
stories created frqm everjts In the book, 

• Have the sludents^tad ''Lelningen Versus the Ants" (pp. 143-16i) 
and, working jh groups, use Information frpm the sfpry and library 

soufces on army^ahtsto create an mt nawspaptr. Suggested con- 
tfntS might ber ^ t ^ ^ • * 

Ants* news stQries: What notevjorthy events have been hap- 
pening In the ant world? How would an ant newspaper repor- 
, ter^ regard the siege of Leinlngen's jDlantatlon? 

" ' ^ . -'y^ 

Letters to the editor from ant soldiers, from Lelnlngen and his 
workers, or from the ant wives left at home. 

An efitertairiment column: What kind of entertalnltient would 

an ant ba inteirested in? - 

Classified ads^What kindronhrnjs would ap ant want to buy 
orfsell? What sorts of jobs' woDId an ant be able to do? What^ 
kind of house would an ant need? ' , ; 

Dear Ant Landers: What l^inds of personal problems would an 

ant have? / ^ , * 

Sp.orts; What-kinds of sports would an ant get involved in? 
Weathtr * - .- K . - . ' 

^ News from home , 
Cartoons ' ^ 



Th© students couj^i give tK© piper a name, lay out the papar In 
aolumhs and ftslgii-jobs io that evsryorie participatei in writing, 
editing, and layout* , 



IM •lud#ms f houl| be gbto to eompire and eontrast literary woriki with 
Mn«pNiit vertl@na. . ^ 



i Ltst and disDUiS the changes made when the foliowing boofcs or 
ihort-itorles were changed Intp mwiea — make a list- Why were 
the changes made? Which Is the ''better" version? Why? Why do 
sales of a novel often increEie dramatically after the movie version 

.appears? Possible titles are: : . ^ . - 



I Heard tita Owl Otil My Nfine 



Anne Franlc: The Diary ef a Yoyng Qirl 



The Ught in the forest 



1 Heard the Qml Mjf Him 
Marlin MA^on Pteturef. 
47 Lakephare fhw^ -^^n. 
Port Crec^^^* Or^mio 
L5G teg ^ 

The Dlasy of aa^so Frank, 
Bellevue Pllm BBf^mmr 
1644^ W. 7m St 
ymoomm, B.C. 
(16 mm. 169 mm. b/w fafrly 
poor condition) 

The Lplght In fotm^ 
Bellevue Film Servicm 
1644 W. 75th St 
Vancouver^ B,C. 
(16 mm. 93 mm. colour) 



7a- 



'QOAl. 9. . 

iNCOUBAQi StUPINTS TO -flEAD AND ENJ^ 

'. ; yTCRATOlnE PAST AND #MiSghlT 

' ■ . •* , , -J' . . . ■ • . " . ' •'■ ' 

Th* t|utf9nts,iheuidiiiav9 r«ad various typ«s <^f novttt and slwil^storlM. 

..The •tUda'ntt should ba abl« te dlseus«^ with ssnw Insight, llterairworlfs 
lhay hava raad. • . 

Thestudents'theuld snjoy tharlng wjth o«iars their opinions, Impressions 
and faeltngs aboyt thsir raading. 

Th» Students stould understdiid throygh tMperienao thai odneentrf t®d af- 
fahtten t© a lltarary work ean pravlda fntight ar^ plajhura. 
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Acnvmis pofl class, small aRoops, and 

% INDmDUALS V 



rexTs 



• After the students have read the novel, ask them to descrlba orpjly 
the whit© min's.attltucte toward the Indians^ using examples from 
the story. " , ^ . , \ . ^ 



The Light In the Fortat 



•Ask the students to wnle "a description of the Indian^ attitude 
toward the white man, using True Son and the inoident surroun- 
ding the Paxlon people as examples. ^ , 



The Light In the Foniii 



Diseuss with the students; and ask them to write two paragraphs 
on the arguments for and against the foraoeable return of True 
Son to his white parents. 



The Light in the Forest ^ 



If the studenti appear interested, conduot a 'mook-hearing m 
which the principals and witnesses argue their oase before a 



The Light in the FDresf 



Discuss with the students True Sen's teasons for ''betraying*' the 
Linn! Lenape when they were going to attack the white people on 
thr river. Add to this a discussion ofCuyloqa's reasons for saving 
hlf. **son's" life during the council disouisfon. . 



The Light In the Forest 



Have the students explain why True Son was banished from the 
tribe. They coutd follow this with a shoft story that explores one of 
the aiternagfves True Son has for his life. 



The Light In the Forest 



ERIC 



TiM Light in tte FerMt ^ • Hav© the students write a pamaraph on the .rilitionshrp to the 
* • \ novel ef the iaymg "Blood is thickar than water". 



Copper SunriM 

I HMrd the Owl 
;call My Namt 



The students could' read one or both novels. When they hive 
finished, remind them that they have now read two or three novels 
onlhe relationship between Indfans and white people, and that 
through the eyes of the central charaoters can be seen in|MstictSt 
prejudices, and narrow-mindidness. Students can choose erther 
t0p^Q^ 1 or 2 #nrd answer It in a fhbrt essay of tbrea to four 
paragraphs: ^ ' 

1. In these novels, what was the attitude of most Indians 'toward 
white people? What made them feeJ that way? Give specific 
'examples from each nbvel when answering these questions. 

In these novels* what was the attitude of most white people 
towards Indian people? How did they treat them? What ex- 
periences made them act this way? Give specific examplea 
from MGh novel; ' 



The Red Pony • After they hav^ read the novel, point out that If Billy Buck was ''a 
fine hand with hortei^* (p. 15). and If he was "as good as any horse 
docto^in the ' f\imfy\ {p. M), How do tbey account for Gabilan's 
lllneis and da^tef the ^tude^^^ difficulty, break the 
quwiion dWA; J^iD slnipi0r pyrt4 such as: What "mistakes'* d!4. 
Billy rnake that affacttd Gibiian? List them in the order of their oc- 
cur*ience, quolihg Bllly'a w^ds. and commenting on their effect on 
^^^^^ Qabilan and Jody. 

Th# Red 9mf • * Ask the students to scan the novel for each menTWfTirfT'ain^ind^ 
plain the significance of each, to the story. (The pages are 27, 29, 
^ ' 30, 31, 37, and 42i with multiple references on some pages.) 

The Siidw GooM ^ the students have read the novel, have them write character 

skitohes of Phillip Rhayader and Pritha. Remlhjd them to include 
* ^ the various points common to c^iaracter sketches, includirig how^ 
^ the characters reveal . themselves, and how others reveal traits 
■ ^ about them. / A . • • 

The Sna^ &Mte ^ Discuss with the students the similarities between Fritha and the 
' Snow Go0se,'*and between Rhafi^er arid the Snow Goose. 

: f .... 

Lif a Single Os^;dee • Have the students creati^ ^ tills for ^ch of the ten chapters. Each 

. \ title should foreshadow the events of the ohapter without giving 
'j ■ thfm away. . . . ^ 

Liglfit a SlngHi Caridle • Ask the students to do a 20-minute blindtwalk at home. They 

should go about their regular routine for 20 minutes, talking to 
people, walking aroundr, touching things. Aik .jhem to note 
changes »f% the way they moved, how much they felt like removing 
the blindlord for Just a peek, what they thought, and what they 
, bumped into. Ask them to discuss as many of these sensations as 1 
' possible, and then to write a well-orsanlied paragraph relating 

' , their experiences wlttr"blindness" to Cathy's. 
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\ ^nk the students to axplain the saying: "Betttr to light a single 
candle than to sit and curi© the darkness." How does this saying 
^lat e to Cathy's life? As disouasion proceeds, note salient points 
^i|||||g|^bla^ have th@ students write their answer to ^ 

the question in a domplete paragraph. 

Have the students read "Aggust Heat*' (pp. 22-27), a famous exam- 
ple of the gnfinisbtd story. AsN the students to pomplete the story, - 
but in suoh a way that the soKition is both credible and In accord 
with the iramework and details already provided by the author. 
Whan this Is done, ask some students to read their versions aloud. 
Conclude by discussing how each version would meet the author's 
conception of the ending. 

Choose a curpeht, local, public issue and ask the students vto 
imagine how one of the main characters in *To Build a Fire*', "The 
Dedision", or any other short story woDId react if faced with that 
issue. After discussion, have the students v^rite a paragraph using 
evidence from the story to support their Ideas of how the character 
would react. ^ : . 

The studAntd should have r#ad vartaus types of poetiyrejiamptos might In- 
^ elude narratlv8| ballad^ haiku, pnd eorioret#. 

The students should be able to discuss, with some Insight, literary woric* 
th#y have readi 

The students shoyld ©nfoy sharing with othtrii their oplnioni, Impresslonis, 
and feelings about ^hdtr rending. ^ 



Light a Slf^le Candle 



Focus 



Focus 



The students shouM un4mmtmf^ ihmu§h mprntlmm that concentrated at^ 
tention to a literary wmk aan provide Insight tnd ipiitasure. 

Ask the students to desig^rt a p^zto-pQ^m by mounting a pQ#m in 
the centre of a terga sheet of papf^r an.? suffoundina It with pic- 
tures, anecdotes*4axtural artif acts,, a^id iUiss of aongs, book^. or 
^movieSi each of which Is joined by a Una ^hi word or phrase tnm 
inspiTeti^lt^ -The^foilQwinfl^^ ■ ^ 

might be used to show theTypf^bfHayoutJhatJs wanteo: ^ 



A FIcto-Poem 



Picture 




Picture 



A Personal, 
liperienbe 



John Doe 



ERIC 



1'3 



Aetion Ingllsh 1 



Man In tlw Pettlo Mode 1 

Rtflwtlont on a dltt of' 
Walormolon Pimm 

Th# Soeond Contury 
AnthotoglM of VorsOi 
Book 1 



• Read with the studehta "The Ballad bf the Oysterman" .(pp. 9e*t7) 
and examine the form, the ianguage. and the style of the ballak 
Then the students to either: ^ i ' 

1- Write a ballad, uiing one of the first lir-fs oh 97 as their fir^t 
line; or 

2. Write a ballad based on the plot of one of the nDveli or shofl 
stories they haye read; or ' ^ 

3. Find a ballad they enjoy and write a paragfaph telling what 
they lil^e about it and why. 

The same proeedure GOuld be used with other forms of poetry. 



Man in the Poetlo Mode l 

Tha Ssoond Cjintury 
Anthologias of Vofser 
look 1 

Rdtlaotlons on a Qltt of 
Walarmelon Piole 



• Have the stLfdents iderrtlfy topics in poetry thatjhey enjoy most — 
for example, love, humour, friendship, nature* action/ war. Have 
them read various enthologies to find at least ftwo poems that 
satisfy their Interests and would b# suitablejor a poetry reading. In 
preparing for this reading, they should: / 

Make oopies of the poems i 

Praetlce reading the poems 

Be able to tell spiGifically why they-^ika the poems 

Try to arrange a suitable reading atmdspJiere suoh as seating the 
students in^a clrolt, They could also arrange to have suitable 
baokground music. 



The sludtnta shouW have read various types of non-flotlon, inoJudlna 
aatay.-dlary^ and artiola, 



The atudtnts should be abto to dlaouaSt with soma Inslgtit, IHarary workr 
tfiay have read, , . ^ 

The etudentt ahould anjoy sharing withothara fhalr opinlona, Impraatr^naV 
^d^feallngs about thair raadJng. ^ 

Tha atudanis ahoi ^d undafati^^ 

tantlon to a Mtairary work diiri provide Insight arrt plaasuW:~ — 



Anna Frank: 

The Diary of a Young @lrl 



> Before reading Anna Frankp ask the students to irnagine that their 
family and another family are fugitives hiding in a ^040om attio 
with minimum kitchen and bathroom facilities. They ar^ also to 
imagine being confined there for at least two years: Have them list 
the problems they foresee under the ^Iroumstancas. Collate stu- 
dent-generated Ideas. Read Anna Frankp then discuss what 
problems generated tiy students are corroborated in the book- 
Then disouss what problems did not occur In Anne Frank's dlBfy, 
and why. Have them write a paragraph describing whfther they 
would have the^sam© attitude as Anne's toward Sdoh odnfinement 
They should support their ideas with reasons. 



# AsN the studants to mad ''Wharg ir Woman Dpirig Her©?" (pp. 

* 37) and *'Fiyfng Ambuiknce from Okinawa? (pp, 39^4). Disouss 
und ciompare the articles. The rr have the students look through 
newsptpiri or magazines, and find an example^ of similar repor- 
ting showing that "truth is iomatimes stranger than fictloti'S 

m Chom^ some strong readers and assign parts for "Sorryr Wrong 
Numfeer'*' (pp. 128-145). Ask the students to praotlse ovirnlght. Af- 
ter the class has heard the plaj^ perfornied» they could answer the 
questions ^ri pp. 145-146 and disouss them later as a class. Elicit 

. student ©xperlences wth weird, crank, or puizling calls. How did 
they reaot? What happehed as a result? 
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Ventures 2 



Veriturds 1 



Assign parts and read the pray "Flight into Danger^ (pp. 198-241), 
If students did not read it in their elementary classes; If possible, 
students could coftipare a few pages of the novel varsion. Runway 
Zerd^ilghtp to the appropriate section of the TV script. Ask thertf to 
make a list of the differences they find. Diacuss the reasons for 
these differences. 

If the students are enthi«siastic, they may enjoy rehearsing the play 
at lunch-hour, "eventually using thi video-tape equipment (if, 
available) to make their own TV version. - 



Ventures i 

Runway Zero-Eight 

^Haifey, Arthur, et ah 
Bantam 



The stuiients should have niad various ty^a of drama* 

^ / ^ . ' • / ^' : [ - ^ / . , . 

The atudente should be abie to disouss with mim Insight, iHerai^ >sforks 
t th#y have read. / 

The •tudents should haye had an op^rtunlfy to read plays aloud. 

The sluderita should enjoy sharing with ottors their qplnlonSi impressions^ 
and feelings about their reading. / 

- / ^ . ■ . - 

The etudents should understand thfough experleiice that eonoentrated at- 
teiition to a llteranf work oan provide Inslght/^nd pleasure* 

Although they are not striptly related to the Mading of drarfta* ideas for dramatio r^^tlvities rising out of 
literature are listed below. / \ ^ - - 




[TM Rtd Nny ' • Ask the students to iniagine an IftttWew iltuitlon In which in* 

V - f ^ ' *itrvi©wers fluestion Mr, and Mrs, Tiflin from Th« B#d Peny, Mr and 

^^Jainlte, ^ = Mra. Carlson from JanH«,v and M 

H4vt Spabt Suit ^ ^^iM Suit-* Win Traw^ 

wmrfw^ ; ahjid-Ttiring/^^^ : ^^^^ ^/^/y-^- '-'-'Y: 

' Now^ hdve students construct In 

^ / , . , ' - with ragponias that are charioteristic 

* * ... . . dints ippear unfamiliirw 

, \ tape .a short lnt©jvi©w from a teiavllion program as a iamplev 

* Finally/ though not allowing the Students to use the 

tervlews except as background Information* have the students 
\i oonductN^rprovlsad Interviews^ 'occasionally switching studants.' 

Aellon ingllsh 1 • Wave tha students read **f hy "^own Mouss and the County MoUsa" 

, T ^^^^^^^^v ^ (ppv83^5) for hints on ahanging prose into dram^ 

The OutaMara ■ hints, adding any others that come up In discussion. ^ 

OhooBB an action novel such as tioppar Suifriao and, aher the 
' ^ class has tjeen divided Into groups, ask each group to select an in- 
^ cident with.a distinct beginnlngi middle, an 

^ single Ipoation. iach group writes and rsheartes a script for the 

' — \- ' scene choffn. " {\ ^ \ 

Wh^n the scenas are presented, act as moderator by telling the 
story and stopping for each scene as It occurs in the, pl^^^ 

; . • As the close, the students can be asktd to write a short essay on. 

* ' the diffarinces betwaen a play and a npveh 



The afy^ants ahoyld have had mn oppoflunity to memorlia favoyrlte IIm§ or 
paaaagaa froni llleratura. 

- . • ' . ■ 

Studants often enjoy memorizing poetiy. Oocaslonally assign the memorigition of a olatalo, but more 
often allow students to memoriie a poem they select Ask only that th^y write memorized poetry iivith 
correct words and lines. Ignore punctuation^ The value of memorized poetry most often lles^n its oral 

use.-. ■■ . . ^ , r j, " 

studanta ahouM dds[re 'lo aitand parfomianea^ of play^, rMdlnga of 
itjy and proaa» ate* ^ " 



• incouragil the student to attend plays by revrewing plays that you 
have a8#h, by reading^ fevlews. from the paper, by bringing 
travelling perfoririancfS op poets Into the school when possible, 
and by arranging fleldtrlps to see plays when possible. 
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GOAL 10 

eXTEND STUDENrS KNOWLEDQE OF SELF AND 
' ifc SOplETY tHRQUOH LTC^ 



th© acquisition of a personal sense of fdtntlty is a major concern 
of adSrtisqents* Carefully planned activities examining literary 
materials can help students to deal with thla^ concern. 



IHm studentt should bo able to Idtfntify valuM and attltiidea expressed In 
wprks of literature, and oompani thete with their own. 



ACTIVltlES FOR CLASS, SMALL GROUPS, 
INDIVIDUALS 



TEXTS 



Chapter 4, "On With Jhe Dance" (pp; 55-64), deals vvlth point of 
ylgw. The principles u^^^ anS %| activltts iuggested could be ap- 
:^plied to any of ^he novels ti^ 



Acllan English 2 



Students pould read and enjoy Th« OutiMefi|v Ask them what the 
^^ifff^rtnce is';^etvyeen the GreM iM-^mM, Point out that, 

ofi ^ 35,^ Cherry s "You greasertvhave a fllf^erent set of 
^mlueso! What was this difference In valu^? Dp the students agfM 
wHh them? What viiues would they establish If 
a group? ^ ^ ^ 

■ . : ^ ■ ' ^ ^ ■ * 

After ffie dia^^ abpye, have the students write a point-form 
putlliie of a logical future for Darry (or one of the other Gharactera) 
bflsed on his or her values. . » 



The Qytsiders 



The Outsiders 



Have the students disouss^t balpngirig to 

a gani|4Exi|nfiine with them thf famHy situations, (Ni^e that the 
Cuftjf Jbrdth^ Were 0^^ Dallas yvinstbn^^was nefllebtedg 
JpKrtny Cidf ahd Steve Handle. were abused, ?Fwd^lt Matthews 
)@ra^ :fath#;^^ Bob Sheldon and Bandy Ahdersori were a^ 

fiueint) Astrtherti to dte^i^ in what ways the dahg succeeds as a 
substitute fpr the ifamliy i^ in what ways It (ails. 



The Outsiders 



In ehapter It, pp^ 125*240, the race of human beings on farth is i«ave Spaee Suit 

^jydged by the; T|ree flalftsles. What negative values ^oes^^ Will Travel 

Mpderator identify in human be^^^ . r 

Kip lise fn defence? What^ 

Why did they frtake it? What does'thls Imply aBout thesr values? * 



H«v« Spaet Suit — , # Prepape a mixed list of vaiuM of the Mother TfiiriB and the 

Will Travel values of the WbrmfacM, wordlnfl tmm all poMtltfily. Give the list 

^ ' to the studente individually, MKing them to place them (rt order of 

' ' pi'Mty %^hem. Than ask them to wofft if^ 

When they have finished, tell th0 studem^ 
jo the, Mother Thing and which to the Wormfaces, During the sub- 
' . iequent dlicussion, the studenta coujd dea 

the book led to Hat of the Mother Thinfl/vyormfice values and, 
* . i more important* how our attltudff toward the chara 

fluenced by how they are portrayed and by word connotations 
^ ' {Mother Thing vs WprmfiG©^ aa muoh as by their values. 

Bom of the Namko Drive g Before the students read Boftrof the Mamko Drive, have them 

number the fojlowing Items in order of importanoe to thems^\ejes: 

J , Parents ' TV 

A private room A job 

Priends _„_^ Fresh air 
An aliowanoe ^n aduoation 

A bicycle A good book 

A horse Good health 



Fooue 



Personal freedom 

After the itudents hiva read the novel, ask them tp number the 
' ' itpms^from Oelore's point of view. Discuss the similarities arid dif^ 

farenoes in the lists. * 

\ V ■ , 

• Read "Sentry^' (p. 17?) alaud/making sura the students' books are 

/ closed. Stop reading after tha phrase **StJeh repulsive creatures 

. . ' they weret** leaving off thi words'^^^^ 

. ghastly white skins and no scales.'; ^ 

^ what the creature ieoks like and describe It on paper. Ask them to 

^ write a detailed deacriptlve paragrajphrthe 

^ * may add a drawing. Than re-read the* ^ 

. oludlnQi the description of the repulilve oreatu 

Discuss how attitudes prajuc^icf the 11^ 
^ ortature has to be a monster and nof a nriember of tha frumah race. 

p0eus • ^'ter the students have read^The Decision" Cpp- $7^76), **fo Build 

, a Fire" (pp. iO-107), and "Leinlngen versus the Ants'' (pp/ 143-105), 

' disouss the similarities and differences In the perionalities and 
values of the three men. ? ' ' 

. , \ Then have them write a short essay on thtf charaater tht^ would 

^ prefer to have as prinie mintatar of Canada ba^d qo his per- 
sonality and values as Indicated In tr^e atory* 

Venturas 1 * After the students have read "The Night a Sitter Stood Tall/' (p^. 

17-M) ask'them to discuss how Theresa's attitude toward the older 
, brother changes. What undersfandlng of human nature d 



•1 HsiSre thfl studf hte read **ThalFa!I©iv Afig#r (p^, 1 They 
^ooy|d Idehtify the type of efrteftainmeRt ' that Sami^pgtil feels is 
vatijied rnod^^^^ agnse of dlsagr©©? A question 

; liMUld entatr a disouipldn using exanfiplas from ^pular- art* 
: lartiiinnfient, iuoh as ttievlslon ehows* raovlas, and sports, i 



VenSure^ 1 



• Have the itudentg read **The Retrieved Reforrnation*' {pp. 170-I78)i 
y and discuss Jimmy's ohsnfle in values. VVhat caused tha change? 
' Da they feel he is-sincere? 



yenturai 1 



• yave the students read *'Thraa Abreast Through a Kayhol©'' (pp. 
142*144) and dlsauss whloh of thtse^two adagte bast applies to 

1. It*s net whethaf you win or lose, but how you play the game* 

2. I Nobody remembers a loseK 

Whio^ one do the students fael most olosely reprasents their own 
values? ; ' " ■ 



Vanluret 2 



The •tiKlefitt ahduM have In^rtaMM, t>|rough thtfr reading of lliipratyFe, 
thair Awareneet of the dlverlity and complajilty of hyifiafi axperlenoe. 



Ask students to rerd "The Story of My Life" by Helen Keller (p. if) 
with relation to Light a SlitgMi Candla. How are both charaoter^ 
trapped? VViiat is the.m^in louroe of conflict fn Cathyfs life after 
sftftj&efcomei blindt^^W^ neceswiv for her to bacoma In- 

depandent? Jn what vwaye did both she snd Hiien Keller ovaroome 
their situation? What does It mean whan Cithy daoidajf^ bc^ the 
STOond^o-the^iast page, to light a single candle. At this point* 
Cathy decldts tfa write to Daisy. Ask the eludeptsio writ© inat" lat- 
ter. Finally, discuss what would happen to the etory If iweridad 
—happlly^ver after''? , 



AQtian English 2 
a Single Oavidle 



# Discuss the prof^lems Phillip Rhyader fac« as a person with a 
physioai handicap, Are there apy Similarities to Cathy in UgM m 
Siiiili Candle? ^ 



The SriQiiv doNOse 



%Dlwyss the follQWing statement: 
of rtfe and soclfty.*' 



'Phillip Rhyider has copped out 



The SfMw daoM 



The R«d Pony 



• Have jntfSludtnts read "The Dog of Pompeii" (pp. >1Q) after the: 
: have ^ad L^ht s sSlngle Candida Afte^ clisi diseussion, have 
<hiSflrt^yirfite''a sHoh-es 
A*D; 79^b that of 



• Another short story that deals with*tha^lyerslty of exptrlanos of 
thto blind Is '*A Secrat for Tw©*'' (pp. . 

m Hava^lhe students read The.rtiid Pony and writer paragraph oh 
how Jody*s knowledge* of life e^^panrts through ^li loss of Gtelibah, 
Then discuss with th^e^ itudents wheihar th^y feel that th^ birth of 

• ;Nillles Colt vmt worth her death? ; ■ 

What da the studants think tftey fear the most: death itself, what 
might Gome aftef death, or the way In whicti they fplght die? 



Mm in Ihe Podtio Modep 1 

Mm Ai th« Poette Moddi 1 

Man in the Poetie Mode) 1 

IVIan In the Po#tlp M^et 1 

Man in the Postte Mode, t 

Man in th#PMtte ftpi^fji i 

Man in IMi Pci^^tfe Mof.^: 

Man In tha Poatte IHt^^i 1 

ifan in tha PoatIa Modtp r 

fiSin in tha PMtte IModai 1 

Man In tha l^atfe, Madet 1 

Tha Sa^and CaiAu^ 
Antholtaglat of Verka,. 

Tha Sa^and Qahtury ' 
AfithakiSiM of Varsa^ 
B^i 

Tlia SaeorM Cantury 
Aiitiiologtoa af Varsa,^ 
Soolr'1 

Tha l^ond Century 
Anthblaglat of Vmnmt 
Boak 1 



a Have studant%€rowse th'^ugh the poems listad below and sale ot 
any thrW Ihey J^a and undarstand: ' ' 

"The Yiung OhlKFlip SJda*^ (p.*1) 

"Wh^h f Was Young'V^, 2) t 

"WMM Ramambf r?" (p. 8) ^ \ ! 

^ '*tha Draamer'* (p. 7) ' , 

'*Duck-ChS|lng^Mp^ 9) 
■'Ftar- (p: 53) 

''Firl! Lassen'' (p. 54) \, " 
"Mud^^rima: Southarn Tndiana*' (p. 68) ^ 
■•Jli^" (p. 68) - . . ,V \ 

**BecauM the Qroc^^ Creature Looked So Sad" (p. 86)' -^t 
. "Original Sin" (IP 108) / ' ^ : \ ^ - \ 

*'Onoe Upon a Qfteat HolldKy" (p. 5) 



'He Rides Up and Down, and Around" (p- 9) 



* **Parab!# of the Prodigal Son"1p. 232) 



*A SfTiall Hungy Child*' (p, 224) 



Havif the studonti answr th© following ^rfivji questloiii In, their i / 

nDttbopk^ for f ich of <h# thf^^ ^ , . ' - ;\\ 



WHit do you think bt^^^nn * 

' ' " * =. ' ■■ ■ ^- = -^'^ • . " ' - ■ ■ ' ■ " 

Jn what way do you think the pef^ofi in^^t^^ ' ' ^ 

fj many Of th© potmsr the parson liarM lomethlng. bid the ^ ' 
parson learn something In this one? * 



Iri many of tfta poa ms, the parson is less innooent at the en^of « 
; . the poem. Is this one pf*trtam? If yaSj what made the. person, 
. lass Innooent? / ' 

-. ■ " ■ . ^ * . ^ ^ 

, Some of the potma are a litti© iad/l$ this ohAof Iham? Jf it is,^ 
what causes thi% s^neg^ r 

- What ^id you tika bast about thig poem that oaustd^you. to 
* ohaose it?\ \ _ . 

, When the sfudants have completod'their notes,, fhey are ready for a 
semfhar. Explain that a sernin^r is a dtscussiorr of a amgle ioplc to 
w|^^ch each particf pant bring^^ . u 

Form tha 'class Into groups, laoh student brihgs his or her report 

and the two poetry texts used. Eaoh partlolparit reads a pofrr^to 
' thf group anld reports on vyhat tt^^opem sws about innocerioa and * - 

grow Wg upvAf tar aaoh readihg, th* g*^P asks q 
' djso^ussfs the report If someone else c>iosa the same poam/that - _ 

partlaipant also reports/ irt^^ 

.the poem until thay .agre© "on the aMiysli using DOristfnsys- * 
reathlng taohhiques dasoribtd in GOAL 2: Hik^^UDtNT& tO 
SPiAK iPFiCTIVELY. iaoh gr^^^ 

Th# itifdmts vhoiild hav9 tnareaaeds through their reading of lltarMture, 
\,lhair awartmaa ofonnoanis tharad by poopltf. of different parloda and 
•ooitttot. 

The above oan b# dbn^ at a fairly shallow level jn^grade 8; leaving ' 
a deapar look at comparative mythology to grada 10. ^ , , ^ ^ ; 

• Read "Prometheus*' (pp. 54-97). fxplain that myths wars often an Daada flods and HaroM . 
attempt to explain the unknown* Ask, the atud^ts what 

!*Prom#ihaus*' might ba ari attsmpt to explain., What li the currtnt^ ' 
Waslirrr^planatfoh? ^ » « 

• Saleot and ftudy with the studanu» myths from both these .books ^ 

tNdt deal witti hew' soejeties attempt to explain natural . ^ 

gliWiomena* Soma axamples are^^^^ ^ ... * 

pay and night In "Quaft The Qod Who Broughf Nlghl" (pp^M) Th© Magritfldent M^habf Man 

"^-^;Controlled fif© In '^Soldjarf of the Sun" [pp. SO^JJ Tha Magnlflaanl Mylhaof Mart 



no. 



TlwMAgnlfieMtl^hs of M«n. / . the^llpst rl1'^TheSuh'0oddeasand-tKS St^ (aod''(pp■@1• 
. ' . 65) and .'Ttta Diy (W Woi-ld Went Oanc" ^^^^^ 

. Tilt •««Bnlfle«iH Myth! of Man Dottyn "Why M«n Musi Die" (pp. Jf-fS) * 

dMdi. el^^a and H«r0M^ Sef if\. ''Dem»ttr a^^^ (pgr. Si^j; 

0Mdt «f flodla and H«m«t ; ControOed in S'P^romithe^ . , . 

• Uiing theimythistudlW ai^^nflO 

mythf expMlnfng ^the oriflln of a ,e©mmen ](or unusual) natufal 
phenomena. Some leple might ^be: 

- : : ,How was la© fint macfe? 

/ ' ' ' ^ . .-■ ' ^ -■ ■■ ' » ' J " ' f 

/ . ■ . ^ How did the tomato orijinate? 

/ How did trta firefly get ib glow? . 

. ^ How ^Id first fiam©i originate? 
^ ^ ^ Why does a horn sea shell retiin the sound 

> ; , ^ Why do human beihfs '^ava skin Instead- 6f featfters? 

Why do hummjng t is humt 

. AbDmONAL RiSOURCfS ^ V 

lingllth Ip Theme Uinlia. 

. ^ Mercer, John, BCTF Lessoiv Aids No. lOOS. 

, John Mereer shows how a^eral novels, ^ short storiek poemi, 

myths, and language exdrelsM^ue^ing the North Amer^ 
; ^s a unifying theme ^ oan be used to dIsdJts valups and Jittity^es 
of other societiei and other periods. 
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GOAL 11 

INCREASt STUOENTS' KNaWLEDfiE OF 
LITSRATURE, PAST ANfi PRESENT 



Th« atudertlr should have raad lome conlffripoi'iry arid historical works of 
fiction ind pee^lry that ars gs^irallir rtc«gnii»d as hiving IHerary msrlt. 



ACTIVITIES FOR CLASS, 9MAlL OROUPS, AND 
INDiyiDUAl.S 
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^ $0fm of the novels and' snon stories wrltieri by estabfishtd The R©d Pany 

authors are; ' 

Fdcus 

Tht Bid P©n^ 

*To Biiild a Fira'^ (pp. 90'110) 
"rha CI reus" <pp. 119-129) 
''The New Food'* (pp. iT^-^irS) 

, ^ '1 Spy** (pp. 45^8) 

' " ^The SumTner of the Beautlfyl White Hofs©*' (pp. 49-56) 
*Th#:tNigfit the Ghost Got In" (pp. GS-rO) 
" "The Sniper' (pp. 24-28) 
*Th© Glcfloui \¥hltiwvaihsr" (pp. 191-197) 



Min In the Flotional Mode 1. 

Man In the Flatlanai Modt 1 

Man \n %tim Fictional Modi 1 

Man In the Fictional Mode 1^ 



# The thrat poetry ocoks corttaln contimporary poetry of recog- Wan in the pGatlo Mode 1 
hi20d literary mc^rlt. amd th# Stcond Cdnlury ^nihologlas 
of VurM, B&ote 1, has a* chronological ''index (pp. a43"244) 
injiaating Botts and paems included from anotent tlmsi 
thiWgh tp'the twentieth centur/. - ' 



R(if!eatlof|3 on a Olft 
qI ^c.irmilon Fickla 



The SMond Contury 
Antholdgl^s of . 
Vorsai Bock 1 



Thi ityd€«iti QhoiiW yncfsfitand and bo ab!% to uso ifteraf/ tews rtlative to 
nm 4lv€iJMisn of «varlii of literature wntoh they hawt read. 

>Th€ litarar/ terms to Ni taught ihould rlie naturally out dlsousiioni irilitttd to th© other learning out- 
fconle^ ratMr than bilng taught In iiolatlon. Some of th8S# tarms v/ould be th 5?e ralated'to th^ narmes 
for fofms of O3(posifio^ and (tction, fornns of poetry^ figures of speflch, parts Of i short story, itage direc- 
tluns, snd th€ maM tnedia, , 

BMause of tha limitetlons of spac© only two Ideai fiave been included' here. Theit relate ta^tht 
taachlng of a aingle terfn: terMhadowlng. ^ ^ , .r 
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t As the students read M^gnflQdi incl quistions^ in the 
^ riading-'guide asking thsm \o find examples of fpreshadowing 
'Soms of the miny examplSH niay be found an pp- 8, 12. 2C, 21 , and 
37. Using gyidi questiOT;^ nmm studenti find examples of 
foreshadowing as thoy read ihe novtC 



. t Pierre^s blip*fess in Jecret For Two 15-19) is fort- 
shadow«#^Bi v^HimMrHav©^ students f ind specif i c examples. 



The stu^i^B shDwiU ^sv#' acqule^d toma kno^fo^d ©f majo^ Gritk anci 
Romifi r^^hs and l^gindai - ^ 



Mt tiHS grade . wti, it i§ suf fioiint for the students to acquirt knowledge of the npmes of the gods and 
some of the basic mytha A^n exaniination of the historical devejopment and baokfifound of the Qre^k 
and Roman religion shOuid ba left for fater years, ■ " . 



Of Man 



# Explain to the students that r^St of m'ase mythi and lec^ands 
^ wsrfj passid on in story, song, anfl drprnptli^tion. Ask Saeh omwr 
of 4 studenti to select ont of the itoriM In The Magnificent 
Myths of 9/fmn pnd tetl it ai it^r^iay^haya bein to^'! _ * , 



The Magnlfiaani Mytfis 
Of Man 



Explain inyth as opposed to lag and or febfo, Have the studerts 
read "Why Raad fvtythi?" (the intraduotiont^. Ihe book), and follGAf 
up with the readfng'of^y three to five etorMi.they.wlsh for theiJ 
own pleasure. 



Desigrf readin ide questions for "What ^^^yths M^an. 
intrDduGtlon a book, . 



the 



As the stuoenti be^iri the 
tianary ^^f Qresk mythology 



Uee^ of God« and fHiMSs m 



:!ioldgy unlf Jhiy <:^'iid start a die- 



Raad with the studants thd account of tht Olympians on pp. aS-S©. 
Without pointing out tht geneQlogicai tabl%, teach th^m hqw-to 
build a family tree and have tham pripara ona for the gods/ A^k 
Several itudents to put thtir s/Brslon on \m blackboard. Compare 
and alter as needed. Finally, look at,th# version in the book. 



As i parallel aiilgnment, have the studenti tract thfir own family 
tfe^ pack as far as they can. - , 



ReflKtldns^on a 9 lit 
af Watarmalan Ple^a 



fl#ad th^^poam UonellnasB*' (p; gs) and discuss it with reten- 
tion to thS'pfeparstinf^' a geneology Sinc% the majo^ v*y of non- 
hatlve Canadians ar# 'lt;la morm than four gineratlofie refnpved 
frpm Imm.'grat^on, ^ ^ au^s the difficulties of maintaining 
knowledge of oft©*s anaesiors with fijatlcn 1o this no&m. 



/ 



/ 
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EKplain thafQr#ek and Roman myths provide us wfth namfis that 
rtmind us of human qualities, Hav© the students match the 
fotlowing nanni . from the first oolumn wdh the gtneraj qualities 
w# associate them with In the sscond oofumn: 



1. HerculeJ 

2, Midas 
3- Mardurv 

5. Cupid 

6. Venus 

7. Pandora . 
8= Ulysses 

9. Apollo (^^) 



10. Narcissus (-^ 



A. Swiftness, speed ^ 

B. Masculine beauty 

C. G-eat strength 
Vain self-lovB 
Qfeat-fsminine beauty 

F. Falling in iov^ ^ 

G. Great wiaitli 
War 

I A wanderir; cievar crafty 
J. Nosinisi; curiosity 
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After htving txarninad tfit Greek or Roman m_ thoiogieal symbois 
arrcl\namas that permeaie ac /ertising (Pegasus, the v^inged hort t 
as 0 symboi far Mobi! gas;: Mircury's winged ^indal as the 
trr^d^mark for Goodyear tires, etc,)* the sludsntscoLfid form groups 
and develop five ids using mythology as a base. 



• Havt the, students design a crossword puirle or acrostic for the 
my .11, InolLK^tng clues, ^uplioata about fiv# of them and form 

^ "irt ips that wiil^ compete against other groups to complete the 
pu^zlQS firit. . ' 

* ^ • 

• Have tha itudents read the story of Prometheus (pp. 54-57) Doeds ef G&ds a/id Hsroa^ 
and discuss why Promtetheus rebelled. Was he being reasonable in ■ 

dorng so? Dris^ out any paralleis k paople rebelling against a die- 
*tatorial governrntnl that the students may see, 

^ - * .. 

m Hdi/e tho students read ' Jods'of Greece;' (pp. 47'5f). As writing Deeds of dodi and Hirofis 
^i>signm#rts tbey rnight: ' ' 

Pretend to be -i Sreek soldier at v/ar writing a letjer home to a 
loved one e^cp rflnlng how Athena intervGnsdan his behalf in a 
battle 

Pretend to t j Prometheus writing a letter to i< pleading for ■ 
fir^ for nnankind 

Pretend tp be Aphrodite wjiting to ZeLfS @?(piaining how she 
\ feels about'beooming Hephaestue^ wife. 



• Hav^ the students read ''Thor and ttie Gianta" (pp- 184-189) and 
t^heri writ© a brief compqsitioh describing the four humiliations of 
rThor, Ask how Thor rasem'aiss Zeus, 
i 



Deeds of Ocds and Heroos 
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Detds oi Gods and Heroes • Have the students read "Heroes ui G^gece" (pp. 75^6), which 

recounts the story of Thesaus. To demonstrate how a iegird is 
rooted in place, prepare a map of Greece and the Greek islands 
and ask the students to draw the route of Theseus it. * 

' / 

Ddtds of Godi and Herots • Pfotling the route on a i^ .^\bo workj well .vith^^'Jason and th© 

Golden -^leece" (pp. 107^116). 



Deeds of Oods and Heroes • After ths studenii hir 't read the story of Theseus (pp. 75-86). have ' 

then write a brief Daragraph relating this legend to the saying. "He 
who !:ves by tn^s sward shad die by thR. sword." 



Detds of dods and Herasi • 



Have the students read about tb^ labours of Hercules (pr 
£5-106). Ask them to briefly summarize the labours anri tnen b 
swer the following: 

Wny did He a persecute Hercules? 

Give four examples of Hara's interference. 

Describe the adventures of Hercjias that revealed his 
stfength. his intelligence, his marksmanship, and other 
Hi jaMties. 

Wnich jf the labours would be tha worst? Why? 



De#di o! Gods snd Hmomn m After the students ha rea^^ the stories of 'eral heroes, 

isk them to write a paragraph on the one they like best and why, 

DAtds 4^1 Ood? and HoroQg •Mythology basebaM (p. 213) is a vaJ'jabie game for resn- 
' ' forcing knowledge of mytholofly. 



# Mythology Is a good source for develc^ing slory-teHirg and 
listening skills. Students can telj the story of a myth to classmates 
In an inleiasting way, then the other ^tu^. nts can paraphraf:^ r in 
tiielr ndtes from memory. 



Thit ttudents mno oj havii aequireu soim Knowledge at tha Slbti^ as rofatM 
to ^orkiF of irr -^ih liidrature. 



Th|rQ 4ra several pc 



-^eiais to bib''cal stories 



"On Christmas Mom ' (p. 21} 



Parable of the Good Samarftan'* (p. 23) 



'Noan" (p. 36) 



The Dasici Jazz" ^pp,.50-£1) 



a Joyful Noise' (p. G3) 



''PBfabW the ^rodiga; Son' 
(op. 222^224) 
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The Second Century 
Anlhologlii of 
Veris, Book 1 

The Sdeond Ctntury 
Anthologlaf o! 
Vsrsa, Soak 1 

Tm SMand Cmlury 
AnthQloglM 0f 

Varse, Book 1 

The SMDnd Otnlury 
Anthoioglei 

The Saeond Century 
Anthologr@$ of 
Vsrse, BmR 1 

Th@ Saoor^tf Ctntyry 
Antholog 9 at 
Varsdi BooSc 1 



Th# •tudtnts sKould hsva raad s©m# worki of llteraturs traniNtad frorti 
oth«r iangyages. 



d These two poetry texts contain ievaral pccms (a few of whieh are 
listed below) translatad from other languages: 

n My New Clothing*' (p. 7) (Japanese) 



"Family History" (p. 13) (French) 



Tha Swontf C^srf^ry 

Tha ^mm4 ^T^^^fu^y 
Anthologliii of 
Varsa, i^olc 1 



'E'f^rcise Book (pp. 14^15) (French) 



;g ^ I Falling Petals" (p. 99) 
nesp) 



'Song of th^^ Sky Lccm*' (p. 255: (Jrijian) 



Fegr » (p^ 53) 



'Sh) 



"Fic"*' {I Sou'h the Pampifts' 
n J) (Ghfnftiva) 

rviv i-' n: ' (p 88) (Pygmy) 

'Song For the Sun That Dls^poearad 
BttitW the Rainclouds'; (p. 92),(HQttentor 



Tha SMond 0#ntyry 
Anthaiagiat 0I 
Varsai 800 ic 1 

Tha S#eond Century 
Anthofegbs of 
Vtrsai rjoolc 1 

Tha Sa^iiOFid Oantu^ 
Anthoiogiaa of 
Varsy, Bo^ 1 

Man in tha N#tte M@de 1 

Man In IN Poatio M0d# 1 

Ma!i In tha Pmila Mada 1 
Mail in If^ ^oalto Mod^ 1 
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Mmn In itm PMtki Modn 1 ^Tra^nfng' (p, SS) (Spanish} 

Man In ihm PMtie Mode i "E an* Island*' .(p. 96) (Swedish) 

ADDITIONAL RESOURCES 

Grast and Hbw^] Mfihotogy ot OrMoe and Hofm. Singer 
Training Produots. 

A set of recorcs, ' 

Gretk MytHofogy. CoFonet InstructiDnal -^ledia, 

Sound filmsti'ip with reccds Including why wt study thi'myths, ^ 
Olympta gods 1 and 2, tesser gods and spirits, and fegendary 
naroes. 

Gre^lc Mylhofogy. CQronet instructional Mtdia. 

Sound filmstrlp, ■ 



World M«r1hi and Polk TalM. (3 lobe Filmitrlps, 

e 

A set of fllmstrips and records. 



GOAI n 

INCREASi STORiNTS' ABILITY TO READ 
LITfRAHy WORKS IN bfPTH 

This a* eompIeK and difflcuft goal for whiah gradsi 8 English car 
only b# an introduction. 



Th« tti^Ofits iheuld have mwa wtm literary workd in iuffialent depth to 
Me the indlvtslbnity of lorn em} oentent, 

Acnvmis fo^ class, small groups, and 

INDIVKOUAUS 

Aftfr.thay havt read a noveK hav© the itjdents writfi a three- 
paragraph plot summary. Form smMW groupi ^exchange sum-, 
f/iaries, and ask aach group to re^.^^n on the diffBrancPs between 
the plot summary and the actua> Jhey snouid mention dif- 

ferences in length, datail» amotion* action, characterization, 
suspense, climax, and more. 



Select a short poem ^rjch as '^Primer Leswn'* (p. 129) by Cari 
Sandburg which begins: **Look out how you use proud words." Af- 
ter diseyssing what the author is sayksg, whether the students feel 
he Is saying -^something that is tru?^ lor them, the inagary for the 
proud words, and the meaning of the title, i?sk the stutiOTts to re- 
write the poem In a prose form. Disguae any differences in acntent, 
emotion, charity, imagery, length, bvc^ 



The Second Century 
Antholoal^i of 
VefiOj Book 1 



The etudents should ynderilind that a wo^ of IHeratyre m^y Mm stvt>. 
Nvete of meaning. 

_ ^ ' ? ' 

m Exnlaln that syrnbols in writing hjalp iN reader to better grasp the writer's The Snow €@ose 

irnf. iiost thoughts and feelings. Feelings ofien lose their impact when 
ex pressed in actual words. A symbol Msndi^or a feeling in the ^me wv that 
(3 flag stands for a wuntry end attendant patriotic feelings, and that the dove 
stands for peace, 

Novi^ ask the studants what they thinK the snow gooae may sym- ^ 

boliM. gathering prcofs from the mm) through discussion and ^ 

writing them on the blackboard. 

• Ask the students what elements of C^i^per ^'ur^rlie ha^t symbolic^ Copper Sunrise 
meanings for the Indians. (For txamplst the raven stand's for bad 

luck or death, and the- copper sunnse m^ans the soul has reached \ 
the land of the west) ^ ' - 

• A similar Bmrtme m possible when ttudying I Heerd the Owl I H^erd ^ Owl Call 
Call My NtTM. (Fc* ^»?cimpii, if you hear the owl call ybur My N£tni'\ ' 
name It means ypy'r^ going to die*) x • 

' ' . ' \ ' 

• Symbolism as a concert e^^plor^d in the ax«rcls«8 in th* U«f Nof jr» Tr©« 
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wt^fk of llttraturt amj anafher art Jgrn* 



RdflMtiani an a Gift 
of WBtmrmlot} Ptokt# 



Pity parts nf a a'nurn by L??ub ArifiDfrong, Count Basste, 
or Al Hift, th^^^t EiiK mn su.^emi. w^^^kif^^ i,^ p/!ir*i to pfaotlss 
reading afoud the po ^ by Cai Wf^'ideH Hm^^^r ^^n p. Mow road 
the pnem aloud to th?; t *ass a usk them to piciure im 'rumpe* 
player. Tap out th© rhythr i u\ poem^ Iher* reari tiie pQsm a Isit 
timo with the onglnal mmic i..^ ^ background, ff this Is succassfuL 
: 5 studfnl? should fjlnios^ lamV' the poam. 



The Leaf Not th€ Tr@e 1 



Have, the ^tud^ntb create posrns suggested !;y picture' Many 
idiPs are presentalj. m fhe stbtf>i:nts* workbook and* of course, the 
filmitrip (sans tape) also provioes picturts that can be used for 
this* pufpoie. 



m Have studeniS Ibok at illustrations In tht poatry books. How wtP 
chosen were the picturai? Are the moods tht same in boin 
vehicles? Wha^. changes could be made In tha picturts to pfoduce 
a mpre suitable rtprestntation of the poem? Sultabit poems might 
be: 



R& If^tions on a Qlft 
of Waterinvlon Ptekid 

RtflMttefis 9n a G!ft 
mi WatdrfralQn Plekie 

Rtfbotvoiii^on m Gift 
of WatefifHilofi Plckio 

Tho n^oHid Centyry 
Anthrjloglti of 
VarM, loo^ I 

Xha SacDiHi Canlury 
AfithologlM ef 
Varsai Book 1 ' 



'Steam Shovel" .{p. 37) 



jl Shot" roD. 112-113) 



"Rodto" (p, 133) 



^Midnight Wanderer** (p. 104) 



'One Step From An Old Dance" (p. 85) 
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SAMPLE LESSON 



Learning Outcoimi 



A1 the end df ^^Is issMrii th« #iud@nt should hsvt an Idea of what styl© 
means in writlngi understand that writers Mm dlffarant styles just as 
various people wtar different t^^tyles of olothfnf^ arM^. be abia to re^ogniza 
differences In styNs among tfarlaya types of written material. 



Show the class tvpes of clothmg for variou ituations. Discuss 
w^^n one would wear thern, what on© woulc .vith thenrii and 

the personaflty of the person who would wear trv Just as a per- 
ion chooses clothing, an author chooses a style oi /vriting to ac- 
Qomplish .^f^^-scific purposes and to express a specific personality. 



Porm groups of four or fivs students, each group with a dictionary, 
a comic book, an^automobiile repair manual, a romantic novel and 
a writing style chart such as the one on the last page of this 
lesson. ^ 

Tha group examines each piece of writing, making notes In the ap- 
proprFata column, the -students should create a minimum of four 
mor© categories for comparison. i 

A$k one person in each group to rr ^ort to the class. As he or she^ 
reports, complete the ovferhead transpafency and add further 
catagoriis.^ Discuss with the jtudents why each of the styles of 
writing la ustd as each aalegbry Is examined, (Be sura th# tran- 
sparency has room for ten or fnore charact^nstics,) 



MATIRIALS NEEDiD 

Pictures from a' catalogue 
or magazines prepared 
as overhead transparencies 
or used with the opaque 
projector, 

Aiternatively. actual pieces of 
clothing could be used. 
A dictionary, a romarttic novel; 
a coniM; booN, and an 
automobile repair^ manual Is 
needed for each group. 



A'^ jveFtiead transparence of 
the Jtuc jnt hsndout A-hould 
prep^:^.red. 



Find \n the library an encyciopadia account cf a famous a/ent, a nov^l that 
uscf -fhe game historic! setting, -enij a fuU ncn-fiction account of the eyent, 
Pr^;?are a on^-page excerpt from" each of them and give them to the nu^r ^u, 
" he students are to reach each account and then write, for homcwgfL £ 
paragraph comparing their character 1st ics end axpfaming for what purposes 
each might be rsdd. / " 

Further i illow-up activities might include asking the students to 
selact an ancyclopedia account of an event and then 'wHta a flO'^ 
tlortallEad account of one incidint in it^ making the ^*ccount as ex- 
cising ^s possibl^t whilQ s;Hving for hloior-caf accfiracy. 



Prepatt* copies o\ an e^ccarpt 
from ea -h^ype of wnting. 



ADDITIONAL LiARNINQ OUTOi^MES 



In addition to expldrmg wnllng styl -jn s simple Itv^l, the stucwts 
will be reinforcing sktIN of recx ihp. vifriting ilstifling, and 
§p0aking, as w#;: aj the of fefarinde rti^^i ^j. 
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WRITING— STYLl CHART 



1, Exciting 

NO 

2. Long words 

YES 

NO 

^ 3, Importance ^ 
of delailQ 
YES 

NO 

4. Factual 

' YES 
NO 

5. Emotional, 

YES 

NO 



8. Suspenseful 
YES 



\ES 
NO 



YES 
NO 



YES 

MO 



10. 



YES 



Dictionary Camic booic 



Automobile 
repair 

manuil 



RoiTifintte 
novtl 
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aOAL 13 

DiVf LOP STUDiNTS' KNOWLEDGi AHt 
ERSTANOINQ OF CANADIAN LITERA^URi 



12? 



The students should be exposed to Canadian literature in erder 
to build n ^telrng for a national literary heritage; Through the Study 
of CaniTS, literature, they also reinforce skills and knowledge 
about al? ^Usrature. 



in^ iludtnts Should have rasd variDyi works of Canadian llfFf^li 

Be js ^ ::i of ^ anadlan works included in thareiourije materials for Englisr 8 Stjderus could read 
SO' Df^ . sse Rf^;lecticns independently or as part of regular class work, ^ * 



ACTIVITIES FOR CLASS, f MALL GROUPS, AND 
INDiyiDUALS u 



rRXTS 



"On Tuesdays ^ Polish My Unole" (pp. a, m ' Pswchapoo" (p. Ac^tlon ^nailsh 1 

110) are both Canadian, 



Qopfmr Sunrise 

. * -Sass of the NarnlcD Drlv# 

* . ._. » " 

m Althcygh ine author is American, the siting is Srltiih Columbia.^ l^^^rd the pwl Call My Name ^ 



d The w n-!dtan short stories InMhis t^jxt include; 

Secret For Two'' (pp. 15-19) 

*Th0 Mystery of ^1onsieur Pliny * (pp. 2941) 

''Chriitmas- Goosa'^ (pp. 52'S9) 

^ ' "Do Seek Their Meat ^rom God". (pp, 02^?) 

f 

"Thl VVhit<e Pony'' (pp. 111-115)' 
y "^qms" (p- 169-171) 

, ^Th© New Food'* (pp. 174-175) 



FOQUS 



The Canndian short st-jries and poems in this text include: 

*Tht Train Dogs** (pp. 70-71) " 
'* "im Eyes in \m Bush" (pp. 72-77) ^ 



ERIC 



• The Canadian short stories and plays In this text include: 



*The House of McGinnls" (pp. 76-80) 

"Three AbreasrThrdjgh the 'Keyhole" {pp/*142-144) 

*The Mothers" (pp. 152^155) 

"Flight into Dpnger'^ (pp, 198-240) 



Otads af Qodt and Herots 



The Mignlfloinl Mytht of Man 



9 The Canadiafv rnyths and iegfends in this text include: 
"WemlcuB the Tricksttr" (pp, 8-14) ^ 
"The Buiffalo's eride" (pp. 15-19) 

# The Canadian legend In this text is: 

'^Patit Jean and the Devi^ ' fpp, 9'^15) 



Tht Second Oentury 
Anthologies o1 Vdrs#^ 

1 



^ The Canadian poems In thl^ '^xt include: 
''Orice Upon a Great ^ -'^a/' (p. 5) 
"Lake St. Clair" (p. 26; ' ^ ^ 

"The Tragedy" fp. 25> 
"Nbah" (p, 35) 
"Lake of the Bays" ^p. 58) 

"Thif Morning I Was Dressed bv the Win*d" (p, 59) 

"How k'-ndi When and \Nmm an-- Why" (p. 67) 

' A Thrsnody" (p, 75) 

"A Spider Danced^a Cozy Jig" (p. 79) 

"One Step From in Old Dance'* (p, 85) 

' The Brook In February" ip. 102) 

"Eskimo Song" (p. 103) 

"Eating Fish^^ (p. 127) 

"The Eicacutir,. ' (p, 134) 

"This Is a Photograph of Me" (p. 135) ■ 

"The Merchgnfi Tale of the Trapper and the Bears" 

(p, 163) 

"They Arose' (p- 193) - . 



m Tha Canadian po©;:'? in this text inc- 
''Lei Me'" {p. . 2) 

'"When I Was Young" {p, 2) ■ 
"Improvised Song of Joy" (P^ 4^ 
"When I Afrt a Man** (p. 50) 



Min in im l^otttte Mod© 1 



As a niass activity, try to defint what Canadian content wou/d b©? 
Would a policy on Canadian content be different for television, 
movies* magazines, noveli, ^ntwspapers, or tex.oooKs? 



Th@ studants ihould have some knowledgs of iH# ^ff^^^fs an Canadian 
literature of hjitary, ^ 



Chapter 5, "From Adarh*s Rib to Women's Lib" (pp 



largely with the history of j rise of women's rights. The 4J<erciies 
fit well with this particular- learning outcome m spite of tha fact 
that the excerpt doeo fiot represent ^'literature** 



m Ask stL4Clents to dq some reiearcH on the life of- early settlir^ in 
Canada. Information Is availa^'^ from N 



Actlan Engiish 2 



Coppar Sunrliyi 



prescribed for Social Studies l^ 



Never Doiie: Thrse Centyrloi^ 
svsf Dor©, vthfch is ^ of Women's Work in CafiriE. 

Lebowitz, at ah,. Canadian 
Women's'Educationai 



• Have the students read "The House of ^cQinnes*' (pp. 76-^1), Ex- Venlures 2 
plain sormthing about Grey Owl and his place in Canadian history. 

• Ask students to r^ad "Three Abreast Through the Keyhc j^ (pp, ¥antyre$ ^ 
142-144) and research the cilgiri of our naTlonai sport. - 

The students shoufi5 have soffie knowledge of lha #if#al$ on Canadian ^ 
riteritu^^ of geography, . 

m The students could view '*Danie Ranch" and write tht8a\ B^at u "^iVim 
J paragraphi,comparmq its vision of the raneh toithatH^' th&f^wel ' ^, 

NFB, \t <k % ^ coloun 
J NFB 0167 068 o^ PEMH 

' . • 5061 Sf ur purchasihlB as a 

- ' . video-tape PEMC VSOi 



• After the students have read^iose-ef th# Namko Drive, hawe thtm 
compare and contrast the ranoher's way of life to theirs. Further, 
they could write a comparlion of the Jarmer's way of life that Ih^y 



iots of tM Namko Drivf 



discussed witn rtlation to^'^Orasohopptrs':. PinaUy^ they could look 
at ^?f# on r cailie rancn compared to ih© life of aarly Canadian set- 
mm. Ask the studt n^s to rmagine becommg a raneher. VVhat gains 
fn lifestyta wouid thty mak&f What sacrifices would they make? 



Deads of Qocis and Heroes m Afler the students have reacj "Hunters of.North America" (ppT 5-19), 
' , " " they could locate Sudbury. Bear 'tt&rrd.^nd Lake Tjmaggmi on a 



Foeui 



J 



# After reading ^'Christmas Goose" {pp, S3»59), stud^snts coutd locate. 
Yarmouth, Nova Scotia on a map. Po.. ? oUt that we know that the; 
Ofigjnal Malvola came from there or ^""l ^ barland County. Ask them 
to use tfiis and ot.her clues In the itory to indicate on a m? jfie 
probable setting of the story. These should inck^dt a list of the 
clues at the bottom of the map. 



Yh9 SMOfHi Cefjtury 
Antheloglet of ^^f^. 
Book 1 # 



# Snidents could read *Xakrof ihe Bays" (p. 58) and ccate Lake of 
Bays on a map of Ontpno. Why would' the poet ^lavB titled the 
ppem after the name^^f the placet instiad of giving ii a title that., 
related to what hpp-ined? There is an episode in Sdti of the 
NamkiQ Dffva that alsa deals \ft^ith memory's association with place. 



" 7^" ^ ■ 

m Si&vsral ^oeTO lend themselves to the *siudy o* how Canadian 
potts .vrew the Canadian landscapei and how i:ie landscape af- 
fepts man. These Include: ^ . 



The S#€afi# Sdntury 
Anthoiogl#9 of V> s@, 



Thj^^Brqok in February" ^,pV 10^,' 



The Seeohd; C^jptyry 
Anthetoglet of Verse, 
Book 1 ; 



"Eskimo Song*' (p. 103) 



The Second Cehtu 
AnthOtoglM of Verse, 
Book 1 ^ 

Mail In irtc Poiitiq Mode 1 



T*;e Merchant s Tale^ . (p, 163) 



^Improvised Song of Jo*/ (p. 47) 



The stydenU should hive some knowledge of th^ ef^fs oii Canadian 
/ literetu?e of ethnic ^flverelly. ^ 



Boss of the Namko Drive # As tna studenti Te.^djKls .hove! they could Identify the ©thnlc 

beekgnounds of im CTaractei^:Vgrenohle (Frencti-Canadian), 
; ^. Delor© (Mstii). Step-and-a+1alf Jones (Anglo-^axQrt), Walter 

Charlie (ktapidx Indian), Settler (Anglo-^axon). SitNyr*1 CasiViUf 
(paft Indian)! How do theia ethriio backgrounds add to the per- 
^ ' ' , tonalities of the charaomrs? i , what waya are tht^ 



/ 



Discuss the idea that. 'despite'the diversity of their backgrounds, 
the characters above are ajl Canadians. Ask what other 
nationalities rnake jn important contribution to British Columbia? 
This could' become a class discussian and work into a written 
report based on t^s Cenidlan Masalo filmstrlps. 



Canstfian M0§g]e 

Mofeland Latchford. 
Set of eight filmstrips 
and cassette tapes 



• Studenti may recall Indian myths and legends from earlier grades 
and then read these two legends: 



Oaeds of Gods and Heroes 



'*Wemicus the Trickster" (pp. 8-14) 

"The Buff^o^s Bride" (pp. 15^f8) 

Follow wit^ further study of the Indian view of animals and the 
trickster figure in mythology. West Coast Haida stories are par-' 
ticularly productive. Raven; like^Wemicus. is a trickster. Wemicus 

may also be compared with Wendigo. a prominent figure in Central 
Canadian Indian lore* . ^ 

I ^ ■ . 

» These Canadian Indian legends can be compared and contrasted The Magoiflcant Mylhs of Man 
with those of other cultures, Anansi the spider (Ghana), a trickster 
like Wemicus,- loves to take advantage of others, Fo> further 
suggestions see Th© MagnUiaent Myths of Man and the study 
iTiaterial on pp. 197^216 of Deeds of Gods and Hemes. 



I In 'expanding an examination of ethnic diversity in Qanadian 
literature, three Eskimo poems are available: 

\ "Let Me" (p, 2)- is by an Arctic Eskimo 

"VVhen I Was Young" (p. 2) is also by an Arctic Eskimo 

"tmprovlsed Song of Joy" (p. 47) is by an Iglulik Eskimo 



Man in tha Poetio Mode 1 
Man in the Poetic Mode 1 
Man In the Poetic Mode 1 



Petit Jtan and Tl Jean art familiar charaQte/s to Frtnch/Canadian The Mignlflcenl Myths of Man 
children: "eatit Jean and the Devil" is on pp. 9-15. Thjb students ^ ^ ' ^ 

would enjoy mor^ of their shrtwd feats. Conclude by asking the » . 
students to create tales, all of which could be published as a class r 
book of tales^ ' ' ' " ' - 

Have thm students read "A Secret For Two" (pp. J 5-1 9) and then Focus 
discuss what the story can tell them about the French Canadian 
culture and language., ' \ \ ' ' . 

For -escaniplf, almost all traditional French-Canadian names (for 
human beings as waH as horses) are those of saints. Identify the. 
names from the stor/ (Plerrte, Josepht Jacqcit s)» In addltfon, there 
are French-language phrases throughout the story. Ask the stu- * - 
dents whit these phrases contribute to the stofy^ 



2 



nhm. City (Montreal) 

NFS fitmslrip, coloun 
NFB 20SC^0164 680 

D^wn Tfiirsugh 4h© Ydirs 

MPS. 16 mm, 10 min„ colour, 
NFS lOeC 0164 133 



m '"^'rm^^iS f , ns may help the studihts visualize the setting for "A 

I 



The studsnti should ^. 
Canadian llttratyre \no\u¥m^ : 



^ 4^ i i^awFBdgs raaurrlng therms In 
^ ^^01 itjli dnvlrormtnt. * 



Foeua 



'Ask students to. rMd t^Io Seek Their Meat from God** (p. 82-87). 
How dopi "ne theme of -ihh hostHe environme'fit and the survivai of 
the fitter: Mvect the par.thtr family and the human family? Why 
does the ^sar^'?r not fault >n© panther famHy for stalking tfie child? 



Focus 



Have the styf'ents reid "Tho ^/ystery.of Monsieur Pliny' ' (pp: 29-' 
41) and discuss those eleme^cE of the environment that become 
hostile to Jacques ai a result o] ds^ accident* i«p(faififng how he 
coped with each. / 

Where do they Mnh UdP- siajy took place? What c/luaa iuggeat 
they'njay b& right? thwm to loaate the araa on a map of 
Canada'. 



Vonturts 1 



Have the students read Vfhe Eyei m IhO Bush'' (pp. 72-77). antf 
discuss what eiemefits of the nQStile environment wtre en- 
countered by the o.vl; How does it overcome them? D^isouss ihe 
Idea of the survival of the fittest and how it applies to the ending of 
the story, ' ' ' 



'Vantures 2 



Ask the students to read **The Mothers** (pp. J52-155) and discuss 
what aspects of the^ hostile erivironment the wolvas wet© up 
against (cold, need for food, Inabijlty to hunt^urlng the iast stage© 
of pregnancy). How did they use the enviromient to help them to 
survive (natural game, natural deep freeze)? 

Why was Simon better able to understand the wolves t!ian th^ 
narrafor and the Ontario governjntnt staff? 



The students shDuld have same knowledge of reaurring themes In 
Canadian iiterature including the heritage of nature. 



Foe us 



Canada Goose 

Video tape, 10 
■min.i colour, 

PEMC VE 1b , 



Have the students read "Christmas Qoos©" (pp. 52-51). A^k them 
to^ Identify from the story ^and from The Snow Goose what 
distinguishes the Canada Goose from other geese. Where dots It 
go in the summer? In the winter? 



I In addition, design a viiwing guide for the film that will lead 
^studeats to identify more Informatj^ on the Canada Goose. - 
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m Discuss with the students thB beaver's activities In "The Hpuse of 
McQinn«s" (pp« 76-801 and than ail watch Besvif Damp, What 
natural activrties from tih\e wild do tho beavirs carry into the home? 



m Aftentht students have read ";rht House of McQinnes 'pD. lBSO) 
and Bda^ar Dam, they could write a short one-page df :^ nte or at* 
tadk on the beaver as a fit symboi for Cartgda. * 

As part of the preparation for this,'thay could a^so be she %3 a! 
the Baavar. ^ o ' 



Vantures 2 
Baavar Dam 

NFS. 16^ mm, 15 mlK 
colour,. 

NFB 106C 0160 018 

t Vanturas 2 

J. Aga of tha Baavar 

'HfB, 16 mm. I7^min„ b/w 
HFB 106B 0152 02?. or ' 
PEMC HI 331 



i Read but ''The Buffato^s Bride" (pp. \5-19) and discuss the neM 
for majntaining the balance of natiure. What caused the near ex- 
tinction ^of the bu?falo in P^orlh ' America? What othsr IMorth 
Ar^rican ipecies are endangired? , 



Daads of Gods and Haraat 



I Several films on the buffalo are avsi labia from NFB. 



Aga of tfia iuffalo 

NFB. 16 mm, 14 mm. 
NFB 106C 0164 007 



colour* 



Pbu\ Kane Olssil* Watt ' 

NFB, 16 mm, 14 mm\, calouir, 
NFB 106C 0172 W5 



I Using library refernces such as Bayttltd tha Clapplrsg Maunlalns Bayond tha Ofapping 

^nd Ravan, Craatar of the. World, and films hmh as Lagand mi the Mountilns. 

' Ravan and Tha Loon's Nacklaea^ the students coyld prepare Qillham^ Macmlllan 
group reports on Indian legends feiptid to natura. 

. . - . . _ Ravan, Craator of the World 

. ^ ^ R, Meliack, 

, ' McClelland S Stewart ; 

Lagand of tha Ravan 

NFB, 16 mm, IS min., ooiotur, 
NFB 106C 0157 017, or ' 
' - / . ' PEMC VS 074 Cvideotapa)! , 

* I 

* * Tha Loon's Nieklaoa 

, NFB, 16 mm, 11 min., coloar, 

^ ■ . * NFB 106C 0150 008, or 

... PEMC VS 074 (videotape) 



Tha studants should hava sbmter knowladga of reeurrlng thamiyi In 
Canadian lltaratura Including humour and sallra. 

' " " ; — ^ . ^ . . ' V ^ ^ 

Among sevafal short itorles and poems that deal ^ith Canadian 

humour are: ^ ^ * . 



"Agnes (pp. 169^171) ^ 
"Christmas Goos^ (pp, 52-59) 



Focus 
^ocui 



EKLC 



The Seooed 6#nlyry 
AnthalDgies of Vtrte, 
i ieak 1 

Thm Sscqind CmnlutfJ 

©i^ak 1 * . 

fhm Bmcof^ Cdnlufy 
Antlbologial of Verstf/ 
Boofe t 

ThQ Second Csniury ' 
Antl^logiM.of VaFi@, 
iook 1 

Thm Bmon4 Cpntury 
AiilhoiQ<gi#t of VsrsGi 
Sook t 



"Lake Si Clair'' (p. £S} . 

'The Tragtdy'* (p. 25) ' 

*The MiTchant's Ta^e. . . " (p. t63)" 

"Thiy Arose'* (p,. ^ 

'T^li Execu^io^n*' Cp: 134) 



Eicpiore wl(h styd&nts some of the kindis qI bter^ctertf that make 
Canadiarts jaugh, Is this Canadian '^umoiuit deferent frorn other 
types of humotir? / , 

? Ask studsnts to write a humourous incldinit with a Canadlap set- 



AODiJIONAL RESOURCES 

Cinada Cultyrs ^riw. 

Tantalus Press, UBC, 

• . \ 

A colJectfon. of booklets describing thei contributions of ethnic 
groupi (East Indian, CWnese. UKrantan, e^fs.) to the development 
of British Cotumbia/ / 

Survival, Atwood, Margaret. Aninsi, 

An txaminatton of the themes of Canadian litafatiife. 

The Rtp^ubllcr of Chirdhoad. 

.Egoff, Shiila. OxforQ. . 

A critioaf/ puidt tO' Canadian chlldrtfii's literature In-English. 

Tho Tei/oAtre and Wfittm idueation PrefMl* 

86 Blooi/^ St West Suite 5t4, Toronto, Ontario M5S IMS). 

A fouriiaation that supplfea curriculum resource gufdas for the 
teacNi/Ag of Canadjan lUeraturer These resource guidss are wrftten 
^ by teaohers from across Canada- 



#0 



I * * ■ 

* UNiT OOTUNE, ' , - ' 

„ANIIWAi<IIMIAQES IN CAMADrAN UTiRi^TURi ^ ; . ^ 

Stonies by Canadians or set In Oanada) . ^ , • - 

Learning Oyteomsi , ^ ^ ^ , 

TFie ituilents shouSb have some knowftige of ra^urring thpiii#3 Iri^ 
' Canacllan lUarafyrii iupihi as lh€ hefltage of naturt.. 

, MATCRI^LS NiEDlli 

PERIOD 1 ' ' ■ ° ' ' 

Take an invenliory of animal stories and books read by membtrs df Blackboard or overhead 
the ciesi. Such tities as Lassla, Owft In the Pamily, mn6 The Pog projBCtor 



Who WbuldnM: may be offtred. D/iscyss the pyrpo.s© of these r 
wrUingir^'thelr popuiarrty. anCthe ideas abouli anlmafs they com- . J'% 



munioata. 



Explain to ihB students that they* wi^l be considering some work by 
Canadian writers daa'llng with aniiimals. Indipate that th© study wiH 
focus on different vfev^polnts cooo^rning anitBais In fiction andf 
non*fiction. as vvfell'as on vrewing animaSs genarally as ohtracters 
in writing; ' . * * 

Present the following e^eroise for individual work aQri-ttfSp for Mimeographed axerciiseis 
smalf group diioysiion fts pyrpos|fi1ai to show how different tor the class^ 
viewpoints about animalst arise, and=lo slinnutaite^itydent thought 
about the aybjeol of thf mlt * , . ^ 

Considering the tpllowlrig anilrnais as subj'i^^^ 

th^m as very linterasting, moderately intereitmg, or def iniitejy unln-' 

terestmg: 

A snake > A panthf r . 

A skunk Ari owii 

A French poQdie A beaver 

A German shepherd . A goose • 

A Slanles© oat A lion * . , 

A grizzly bear , A horst * 

A frog ' ' groundhog . * , 

^ A cow Am afmadiUo = , , 

Give a reason for each classificatita. . . 



Preseht exercises 2 and 3 to the students to deal with a writer s 
purpose and point of view,. 



. \f yow were ^i1tmg an trtimal story, ^oulrfyoy make thwm animal 
characters ffood guys or bad guys? Give a story situaiio'n f ot each 

- ' - ■ " 

A,.-Woif A skunk - ' ^ 

A grflzry bear * A panthef . , 

A goriilffl ^ ' A\ beaver . i 

A CQliie dog A goose.. I 

A frog ' A lion 



Take thi! same list of animalis you used in exerciie 2 and cast tMm 
opposite to what you just did (th# gopd guys beconn& fead guya 
and vice versa). In a sentence or two for e^chi. suggtst a situation^ 
for each animal as a characteir that reflects this new point of view. ^ 

PiRlOP 2 . ^' 

C'ompfete smajf-group artd-^lass, fdlscussion of the acti*/ii:y done 
during period* 1. " 

Thi: J lu dents are grauped id read o*£ie of fivi set'ectlons that fS^m tha 
Hteratyre core of the unit, Thm& who gxperiepce diff^ce^ty with raiding 
if^^ould be assigned selections below that are marked for each readiny: 

' *'Do Seek TJ^elr Meat Wrom God" (pp. 82=87) 

"Chriitmas Goose'' (pp. 52-39) - - " 

"The Eyes in fh®^Bush" (pp. 72»77) ^ 

*;The House of McGinnIs'' (pp, 76^0) (easy) 

'The iMothers*^ (pp. 152-155) (easy) ' ■ 

The itudents read their aeliotions and work ort a reading, guide/ 

Reading guides for individual study and 9:roup discuision shQUld 
include vdcabuleiY study, literat questions, and infefential^ 
questions designed to^ develop learmng goals for the unit: analyaii ^ 
of Images of animals accordlpig to author's point of view and puN 
poie> humaniilng b^animals in fiction; arid the general ysa of 
animals as characters, in writing. ^ ' * ^ 



PIRIOD 3' ^ 

Students complete reading guides and then readi^thir stories 
fromjhe group that interest them. " / 



Oistribilte gufdelines for an oral, report fror- each group on Itmlr 
stOiry. These should cali for Iniforntatlon from the in'^ividual readmg 
iJidss,but Hot duplicate questions. Students begin t^repare their 
ports, ^ . 



Encoufage students tq read tht other shod storiis in preparation 
for hearing >the reports of others. 



2 



Mimiographed ^guidelines 
for OfBl presiiitatiorv 



PfRIOD 4^ 

• ^The studirits oonnplets last-mlnyt€ preparation for oral reports. 
Each group member will report bnefly on one or twQ aspects of the 
story. , 

Each group maices its presentatmn, during^ which the teacher 
tabfalaiis k©y findings on the blagkboard ~ images of animals in 
the seleotion, author^s purpose, arid the point of view established. 

Be.ciraful to compare and contrast the selections Iri relation to the 
findings or> the boafd. - 



Blackboard 
Vantufsi 1 



PERIOD 5 



Qutstion the clasi to ravi'gw unit concepts that ^emerged from in- 
dtvidual, smill-group* and whole^lass study, and then set ^a 
writing asiignni©nt: 



The students may write their ffotion or non-fiction account Wi4h 
one or mora.animaf oharaoters, crtating a conslstenf point of 
view prDCeedfng f roni a cleafly sta^d purpose and embodying 
appropriate images of the animal or animals. Cncourage ^the 
us© of so^na of thji wdters' technigues observed in the spiec-" 
tions read. 



The mort abia studtnts who would rather do a reiearch 
projiDt might be encouraged to try assignment No. 2 on l9 
of FocMf (following Roberts' story '*Do Seik Ttelr Meat From 
God''). This'topic relates weU to the unit at hand. Again, t^e 
studtnti wii'^ have an opportunity to vmrk wvith the literary con- 
cepts of point of view, writer's purpose^ and imagery. 



ADiSITiONAL LEARNING OUTCOMES 

in addition to exploring the Canadian theme of the heritage of. 

natufe, the studanti will reinforce reading sklHs at literal and in^ . 

ferential layals, wll! rp^nforct vocabulary^ and will looK at point of . . 

vIdW -and Ifnagery. in addition, they will expind speaking and ^ 

whtlpg ikills (the latter either fiction or expository). . / = * ^ 



l03 



i 



Thm sludtnts should have Nad opportunltiM to wriim pm%m ficUon. 

Many idaii for tiaching the writi ig of narrative may be^foUnd under GOM 6:. PROVIDE STUDENtS 
WITH OPPORTUNITIES FOR WRITING VABIOirS TYRES OP PROSE, ^ . ^ . 

■ " . \ . ' " , ^ 

® Bring inttresting items to olast: a m|Slc, a hat, jewelry, an bid chip- ^ 
pad vase, a titer stein, € pl^ca of coral/ or a^atutted tcy. Discuss , 
pDSSible^hiStorlea for objepts and ther, ask the students to write a 
story involving one of thBm>. . . . ^ . . 

m Have the students read "The Midnlghf; Visitor" (pp. 35-36). Ask Agtlon inglish 2 

Wietn to^think of a structural ditaij of their home, gchooj, etCM 

around which a story could be set and then write the story, , * 

• pisouss hovi^ Dalore is accepted by both the man at Williams LaKe Sost qI the Namko Drive 
and by his fither Have the students write a story in which a sora or 

a daughter is initiated into the adult world by filling in tot a parent, " - ' 

•* Aftar the students have read the novel, review the long seine Hav# Sp&e# Suit 

whara KIprPee Wee, aad the Mother Thing hiHm to; Tombaugh Will Travel 

Station, only to^find,the bad gujfs already there. Then ask the > 
students to write a story in which the oharactirs ^ork hard to 
escape an entmy, only to find the enemy at their 'dastin^ion, 



Point but that in this novel there ^e two triangles: ' Light a ftlngto Candk 

Joart Joan , - » 




A 



Cathy Pate ^ Cathy Steve 

Kave the studartfs^wf ite a scene In which Pate tells Joan that 
Cathy and Stev^ both now know, how she tried to interfere. 



Jamfe 



Ask the .students to imagine that Jamii and his ^fnother hive 
difficulty In keeping the farm going- and decide- to^imigrate to 
Canada. Give^the students pictures of various places in Canada 
and ^sk them ^^ write the story^of one Incident with JaRnig^itfnd his 
mother, concentriting on ui*ng the sitting , effectively. ' 



m Shlrlfey Jackson wrote ^'Charles" (pp. 1^1*166) In 1948., Ask 
the sfi/dents how old Lauwe would bt now. Then aik them to 
imagine him as a grownup and to write an adventure for him. 



Ventures 2 



Have the students read 'The Glorious White-wasHer'' (pp. 191' 
197) and then write a story, usmg their own back yard as a setting, 
a^out a^chore whish Is turned into fun by the Qhirioters. ' 



Ventiires 



Have thp students read "Nothing Htppens'on the Moon" (pp. 18S- 

rtli 



2041 and then write a story ^about'a person who has a startling ad- 
venture but cannot te!l anyone about, it 



The students 

poems. 



should hava had sppartunities^ta^ write "various types joi 



Wgrdpfajf. 



Have the students read Chipper 1, 'Mri the ginning of the Word 
(pp. 1^). and find ttfe answers. Ther^-'are ready-made rhymes 
bne, two, three, or four syllables in this chapter Ask the students 
to*make up coupfits using the <f^dy-made rhymes, _n . 



* The Leaf Not the Tr®6 1 



Aotion f nglish 1 



The teacher s^manusi (pp, 3243) 'contains id#as for teaching how 
to write free veria, cinquapi, and haikv- ^ ^ T 

Chapters, tha;"Cla$sified Poetry Directory's ?pp. 93-11C^desy^bes^ 
" the concretrpoenfv cinquain, diamante, haiku, tanka, ifrnerlck^and ' 
qu,atrain, ASk the studehts to try three of the forms. ' V * 

One good method" is to tell them to^write a prose paragraph qnr. 
thBlr choiin topic first ~ and then to turn that Into Roetry/ 



1. 



potion English 2 
Oop^r Sunrise 



Havp ^^ha students read the introduction, which Is written as 
a poem. Then ask them to write a poem to thf person who will use 
their desk next period 'or next year. v ^ 



• Have the students write a/harrative poem based on one epi- 
sode in the sto% ' . . 



Have the students read p. 68 on which Ponyboy mentTons 
"Soda's yndarstandmg or dish," "Two-Bit's humpr." *^&arry's ^ / 
'puperman qualities/' and that "*Oally was rBaL" Thenj^bive the^^^i 
students write a clnquain. puttingihi^namePand quaRti^s^ tK&fff'^ 
charadteri on the first and fifth lines. The second line should con- \ 
tain tvyo adverbs or adjectives while the thiWJine rhust have three 
verSs in the same tense, and the fourth line should ba a four-word _ , 
comment. * • - . 



.The Outflders 



4 



Ask- the students 1o choss any suitabfe form arrd write a poem 
illustrBting the physica^and emotion&l setting of any of the planets 
or moons visited in tHe novel. 



Have Spaoa Syit 
Win Travf! /^^ ^ 



# Have the students wfite a ballad for lonely B.C. cowboys to ^oss of the Namka OfWB 

sing on the trail or around the- cprnpfire. * , ^ ^ ' 



Using a -tune they know, students couW create a narrative 
poem based on the story. 



I Hear^ the Owl 
Ciil My Name ^ 



V 



After. t4ie slijdents have re'ad the novs4i-have them riBd some 
Weit'Coast IndiaryegBnds, Ask them tOjtry to turn one legen^ into 
po#try using sounds that imititt ihe ruiiling of leaves, the lapping 
of w^tef, row sounds* sad sounds, rhythmical sounds. , 



I^Hfsfd Xhm Owl 
Call My Nahio 



thMtuddnta should hsye hsd eppartunjlties to wrlla In the dramatic form In^ 
*r eluding the monoloflyd^ ' 

f - * * * ' ■ ' * ' \ = - 

• . A ^ ' ... f,- ■ 

rAft^r the students have read "Sorry/ Wrong Number" (pp. 128-1 '45), 
t^ey oould re-read it as a dramatlo* mdnologue fronl the point at ^ 

' which Mrs^ Stav^nson overiisars tha plot They should try t&cbfi' ' ' ' 
vey.^y pastur#3^**tona of voice \«hat is being said on the other 
end oi\ the line. Than ask therh to create thalr 'own dramatic^ ^ ^ , ' 

monologues. \, • , ' ^ * - . . 



Discuss Rr^nehie Bernard'^ character and .his feeliFjgs about his 
son. A^ fhastadents to i,magif^& that Frtnehie Is phoning a friend 
to tall him about one of the evbntq on the drive, and to write only 
Ffenchle'sVsidfe of that oohveriatlon, sticking , to character.^ 



Vanturps 1 



Boss of the Narfiko^ Driya 



Aftar reading this novel> the students oould wrMe a monologue of 
Billy Bijck*s thoughts after Gallban has died, ^ ' _ 

■- *% ; ' , : ■ ' ' - ■ ' , 

m 'Discuss with the students tha.characttr of Wiss Qrme^l Ask them to 
. Imagine that a movie vprsion is being- made ^f the book and that 
^ th© dir&ctor wacits a yorceHpver/ of Miss Creel's thoughte^as she 
drives away from Cathjf's house aftar her ^Irat.vlslr. Have tf?eni 
.writ# that monologue, ^ > ^ ^ , 1 



The Red Pony 



Utght a Single Candle 



144 



' 7km sfydaiils mf^md have had opp jnitl#« to write In th9 dramatie farm In- 

Ideag for writrng skits are provided under GOAL 2; HELP STUDENTS TO SPEAK 'EFFECTIVELY. 



9 Ask the. students to ^ read pp. 40^7 notihg the a©urc«| erf 
, humour and the punctuatron'of speakers' llnei. They could than 
write out a favourite mixed-company joke in the dialogue format. 



Thtt s!yd@nts iFioyld have hrd oppartlnlttss to F$spcnd to lltergry works by 
cf#itlng Imaglnailvely in other gtnrap and artlsjtlo terms Ineludliig audio- 
visi|g| prtstntattons, / 



Tht Leaf Not iht Tros 1 



The studtnt^ workbook (pp. 55^1) and The. teachtrs^ manuil 
present In defail a method of crtating multi^me'tfia preaettt^tiorts of % 
I Poems using pictures and souncis.«The method could be used for 
I any posrtis from the texts. Save the slides to compile, over a period" 
I oi yjiars, a file of xisable slrdes. . > 



I H4mrd {hm Owl 
6eli My Name 



Boss A thh Namlco Arlvo 

1 r\ :^ ■ 



tilf slides oi the B.L. coast are avallabia, ^ tht studtpfti 
might arrange.^a mlxed^medla presentation of 4htfn with Indjao 
music oral .rfadings of Indian poitry, and descTipfiva paisages 
from tfie nov&L " ^ ^ . . ' * 



r. 



IfLslides of thB Cariboo country are availabieotht st0pents may 
irrangt a mixid-rnedit preierifation of early B.Gj son/s-of the 
trtfil, slides, oral raadings ^of 'poems about ' the Oaribob, and 
d|a|ogua^eKchafigei prealed frqfTi thf noveL Ask ihe stu^nte,tp 



« jsutithe fufl oi^l portign on tapes number the sJidas, a 
. written script; in t>ils way* studehti wiji predtife© oareft 
prBsentation can be shown In subsequent years 



irrd submit;! 
fullyf^an^ tha 



• Siidis pf tht^msny fegrettabl#jnewspa and 'magazine mpoi^^ 
, from Irilartd would make an effiotlve backgrourttffor a reading of 
"The. Sniper^', fpp. 24^28). ^ . j ^ ^ ^ r 



THs'ttyddnts •h^uld hmw hag d^portuiiltin to^roapohd tb fitarary wfirkt by 
ar#at1ng imaglnatlvsly In othtr. ^nmm and'*artiitte forms fmludlFig 
drsfnatlzatloaa. ' ^ / 



Hava^^aae Suit 
Will Immt f 



• Stage a^clasSroQm drama involvlrrg svafyone,, based ,the 
Idea of ludging the.^arth to dgcidajf it shduld ba^llowed.to don^ . 

> Tihueto^isi Appoint a COURT CLERK to ^waar In tjie wltmss©^ 

> ayUDQe tp malntafn order m the cmjp twp^^DEFf NQE LAWyERS* 

^ ,fo #xamlne vwltnessas to prove that the! earth shBuld beallowa*^fe , ' 
^ dontlnua; two QpURT PROSiCUTORS to ekam|ne witnessas jo: 
-Rrove t^at ^he ^a"fcth ^shdurd^ not allowed t^cohtinuer^SViC- 
NESSE8 fal TrtB OiFgNCE to axplain in prej^^^^ 

the. aarth \ ahoald continue; WITNESSES FOB^ THE 



J. 



PROSECUTION to expiain In prepsrtd stfftemants v^hy the earth 
should not continue: JURORS to listen to airevidfince and deddf 
by a verdict mong m%mmiwm\ REFORTERS to record the 
prbceedings' and prepare ntws stories of the triah 



RULES: Wh#R cour^. Is in ordiT, only one person. mixJpeak at a 
timt. Witnesaes (pretending to ^0 phyilclsts, aoologistsratcT) read 
their prtpared statiments. Law,yers may then ask only two 
questfoni of each wltneii's, the witnpi& must reply truthfully to 
ralevant qu#iti9ns.j After the witnesses are examined, all lawyers 
must address trie jury explaining therr position, Then the jury must 
arrive at a verdict within ten minutfs. The judge pronounces the 
appropriate sentence — either rotation of the planet or tffi&4i 



1* S f 

M^nv 



se^,tionB In rtovels &nd short stories need only a little 
work tp be trfnsfofmid Into skits that the itudents^cin eltW write, 
or both write and perforpi for the cjass! If they n handfe the ac- 
cent* th#>cen^>d nhe Crowfv and'-Arrbw could be^a successful 
exercise. \ ' ^ - 



The Snow G0O3a 



T^e iast'^l^Qpages, ending with hand^shakes al 
make a^.@t^2^skit. , . 



found, could 



3e the Qiass Into pairs, one partner assuming^ the ^ role: 
♦athy's father, the oiher of 'her mother. Ask them /to create 24 
irf^inary exchahges of dialogue half taking place fn trte 
wafting room during the operation, the other half sfte^^ards. 

■.■ ■ ■ ■ ■ ■ ■ ■ ; A 

Segme>its of "Kid *kt the Stick*' (pp. 3-^16) can be gerforn'-d, 
as skits y the^group has access to a tape-recorder, FranKje'& voice* 
can be playtd Pack frpm the tape as the live %qtor$ simulate the 
operation of radio ev.jipment and talk from their stations in the 
control tower. , • , _ , 



iass of th# Namko Drivs 



Light a ilngis Candta 



Venturis 1 



• Each gmup Jn.the^ass couW act qui one of the, trials, that OMds of Gads and H«reM 
Wemicus puts his js<^s^in-lavNC through. . n ' ^ . , ^ r 



\ 



^ The stutffints sMuld hava tMd an oppertbiilty to napond to Jlteraiy works 
^ by ertating Imagfnativaly In ofhtr finrea and artlatte forma iKludlng pla- 
tarial rapraaintatlofit/ J ' 



• The students oould create, as a welKirgainzed group project, a 
largfa-muraNon whreh to mirk the coastline, village, 'buffalo run. 
clejiinng, burial cave, and other datatfs gf the setting. 



Coppar Sunrlaa 



I The students could draw their rapreserttitlon of Wormface 
using qyotM from th© atory is labeli for each anatomical fiaiure. 



Hava Spaoa Suit 
Will Traval , 



(jLi||tit^a SiniMf dijndto ; • The ittidenti co^ sohool for th© blind at 

* ^ ^ . . : ^ft© aormltorfeb, Mlaa^ and fithsr pointeVQt Ifttfi^^^ 

,CIass work should betirgaW 

the same soaliC * / ■ 



Jamto . #»The studjenti opuld makO^ 

* ' ' ' * ^ Qonve^rted stable \^ere Jamie we^^ 

- 7 ^ lobketf when 

i :: numbtm oHhr aen^woes used to flulde them In dSGlding 

i ' • wj^ere to plaoa desks, solenoe displays^ window^, and other 

1 . ' ' ' ' , details. * '..^ 

- \^ ■ . " - ; • ' ^ • " ' i ' 

. . . -r-^ ^ . _ ... _j t".- 

th« Rtd'^Peny ' • Irt a walj-org^plzed . group project, the^jtucfents douW^ create 

\ " * *\ a large mural on which ihfy mark thd Buntt^ 

* \ ' barn, harnessroom, vegetable garden^ chicken 

V \5 wit^ black kettlei and other fietalls^of the Tlfllri farm. They could' 

' eve^^iry to Indiaaft tf rraln" with, hachure markt!' f 



1^. 



ymnXufmm it * r • .Ha\ft ; studenti prepare a shootlng-scripj or^^a stoiv-board 

Aetio#;piidUa^^. , , bjialnni^l^m the llne^Taklng^^^^ up to 

.>and inoludi4&;tb© ending, 'Rhiy must tiy ^ f tod a way Jgshow that 



'^I^ai klllad his firothtr using pnly visual teehnlqufs/ 



'^^jiai killed his firothtr using pnly vlsuil teehnlquis: 



4, m" 



^1 H 
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EVALUATION 



Ij^f^ 4Mni^^ pi Eduoitlon;expfetS; thit there will/b a planned program Jor ©valu^lng student V 
: adhifwmtn amprtg all English 8 tedohers to tstabllsh specific , ^ 

procadures. Thf re il^ould, Pi course, be variatlQp^n thi-prlorltlas of speelfla-learning outcomei based ' 
^lon stOyMt Abilities/ but,©valuatl^^ be derived from Ihe chart in the Julde section of 

. ■ ■ ^ ^ ' 

^^^^ Pj^^^ ^P^^^^^^^^^ learning gutcorfiei of. Englis^ 8 as well as the evaluation 

r ij^ihl to be used: ItJs irfSpoftanH^t there be: clear jdlstinctions between work 'habitSi*attdnciance, or 

; t^e turning In of assignments a^d^he.measurlng of achlevernent Th© former are irtiportant and deserve /-' 

; ait^ntipn^^b dp not desj^ibi achievement. Althoygh students may be very vocal, conforming, or 

^^ponsclentipus,' these.^^^ should not be considered replacementp for knowledge and skllL 

' The/English B program^ Includes a broad variety of learning' outcdTnes. Evaluation should seek to 
measure rthe degree. 9? succ in each of the learning outcomes where measurement is possible. 
Evalu^iioh saves thr#e main purposes: ' " . . 



1/ It is. the basis for providing (nformatlon to students on their progress. ^ 
\ 2. It is 'the basirvfoT.providJfig info/mijlea to parents on their child's protiress. - . - 
S.^lt is the basis ifpf; teficher d ^ ' . 

The third purpost ja as importint as that of asiigning gradei. Fpr^ example, although an sisessmint.of thi student's 
-injoy^ient of raadlng should ba maSirjudgmants a?ncirnlng the paising and failing of atudfnts would nqj be drawn 
from fuch an aile^ment fn^^d, thi t^chtr. wsOid use the reil^^s only to re^ru^ure the naturf of the CQurse. 

There is. of course, i place for sfandardteed testing that provides infoVmation on a broade/ basi Jha^^^ 
r the provided b and also a place for testing aqfbss the grade or the year, provided the! 

^Tesulti-are usedjntfllig professionally, A good evaluation program does nbt depend upon a 

singliS Instrument* A good evaluation program enables a teacher to confirm judgments and identify 
weaknesses. U cannot be dependent approaches and total subjective Judgmfnts based 

:upon unstated criteria. Jt is fmpoiiant to be able to describe the level of achievement attained and to 
isubstanfiiite this with evidence* ' * . ^ % ^ 




LISTfNING 



\ 



The ikilis of listening are outlined In GOAL 1 otthe ingiish^ S-12 guide and-ln the Uatenlngiapd 
^©akliig column of lhe guide aectlon of book. / ' , * 

Because listening skills ire an unseen and uflheerd quantity/the only affectiyaway to assess them is 
through a response the studenlmakes to what he or she has heard. And since listening skills are most 
otten assessed through writing or speechVtheIr assessment Is often prejutf^ed^b^ the student's skills^ 
or lack of sklllSt in speaking or writing. '9 . 

□he simp}^ ^yet effective way of testing listening ikilli is to develop different sets of specific oral 
directions of equal complexity. For.each student/select at {andom a set of directions and read them 
out, thS'n have the student carry them out. (The m& of diffe/erit but equahsets of directions^ prevents 
students from sharing informatSon whteh would only destroy the validity of the test.) 

When possible, evaluate each student's performance on an indlv^ldual blsls. Select foUr to five short 
passages of exposltQ(y material written at an appropriate level. Ail passages should be of equal dif- 
ficulty and have a strong organliational pattern. The type of material that says, "There are three 
reasons whyiife on the moon would be difficult. The first of these is. . . . " would be most sultabje.. 



Call Individual students aside and read any one of the passages. Therf have the student recal 
many of the factf as possible.' , ' 



as 



method that would be mora complex to set up but easier to administer requires a oarrel with seats 
_^n3ither^sTae. Tape.a sljigle shprt. expository passage of the type described above/ Pripare a sum-, 
mafy of the major- points a student should recall for a perfect mark. The first student. slttinsJrviffe^ 
carreli llstefisto the tape a^d tells the teacher the major points. The tape4s-r#wou»dr-The teach^^^^^^ 
iitting on the oth&r side of the carreli marks the student's response^d records the mark on a class 
.list after expialfflrig^lhe ^najklhg prdced ure£___ /-.^ , >^ - * ^ 

The next student arrives at the carrel and repeats the procedure while the first one now does the 
marking* Continue untlM the listening skills of all students have been marked by a classmate. 



• One effective method 'of assessing listeriing skills on a.collectiya basis Is to select a'oiaarly^ 
organized expository passag*e In' which each major category Is'supported by several 'points. The 
putlirie woutd appear as: 




Typ^s 

B^ r - 
b. . 
C. = 



3. Positive Contri&utlons 




dive the students a copy of the outline and read tha passage at a steady pabe but not so slow^ that 
/each^word can be written downi Force the students to listen forJhe whole Idea and to notf it down In 
a few words. |4ark them for correctly noting the main Ideas and^placjng them on the outline. 



Thi assessment of advanced listening and note^taking skills might entail having the students create 
their outline as they jMie noteSi^ ' \ . ' ^ 



JSPEAKINQ : / . 

i Circulate among discussion groups with a sat of criteria, at hand sijch as: 
■ - Is the student participating? . 

is the Student oonc©nlritmg^om the task? . " 

Is the student with the other s\i/dants or sittind penpherally as though unmvglvad? > 

Is the student taking a leadershfp role? ' / . \ 

Acting as r©aorder?_fftogtA^ely supporting o " 
Posing questiohs? Acflng as a source of Information? * \ 

' - ^ *' ' ' 

Is the student supportive of other members of the group? 

Did the student come well prepared? _ ' ' ' 

Make an anecdotal record deacribinglht dlstiusilon skills oflO to 15 students each time there is a 
^.^f^g^wlon. By focusing on the critefla as i basis f0r judgment a valid mark can be asaianed 
__ijmaMs pased on accurate observation rather than gutjeelinp, " ■ 

# Using a similarly stated set of criteria that has been dlsousied with students/a panel discussion can 
also be evaluated as it prob^eda ' ' - * , 

• Develop through discussion with the students a short list of questions they should ask themselves as 
they prepare the speech or report. This might Inelucll*- 

Do>^iave a strong Introductlqn or merely wander injo the speech, or worse still not make the 
" topic clear at all? ■ ■ , 

Dp I -have a proper conclusion or do i just quit? 

Is the content Interestingr well organized^ 

Am I well prepared? . . ^ ' 

Do I face my audience? Do I speak clearly and audibly? / . * 

This list of questions IS also used by the wholp clasi and the teacher during evaluation ^ 
Design H-simple evaluation form such as: y , l ; 



15%. 



NamB 



Comments 



intfoduction 
Content. 
Conclusion 
Presentation 



tS) 
(20) 
( 5) 
(20 

Totai (50) 



-I 



J 



Make enough copies so that each studint can evaluate the presentation of all clasimates. Have 
each student mark each speech and write three positive comments and two suggegtlons for Im- 
pfovement ' / ^ ^ / 

Fif^,r per cent of the studenfsrmark should be assigned by the tMcherythe other 50 per cent should 
be the^i^rage of ; the marks assigned 



ENJQYMiNT OF Rf , 

Ejijoyment of rsiding is outlined in GOAL 3 of the llifiiIsH j-12 guide and Sn the Road ing eolumn ©f 
tlsV^uiBe sectlon'of this bbok. Because this is an impoftant aspicV of English a/teacHeri^^will wish to* 
make • some assMsment that would help them know how ri^iich Jmphasla Is; needed oh activltiis 
designed to stimulate an Interest In reading. / * - ' 



Take a glass list to the school library after iohool eaph night for a Week and rebord which students 
are taking out books and how many. Repeat fWs on#third pf the way through th# course, and again 
at the tWo-thlrds^ point/Afe more students talcing ouf books? those student^ who are taking out 
books taking more of them? ^ ' \ 

Have students ^.oofrip^ete reading-^interist inventory such as the following: ; 
, J/ , Rtadlng4nter«8t Invsriforj 



Place in the brackets the number thitbest^eiyftoes your filing about reading the following kinds pf 
rnaterials. 



1. Like very much 4, Dislike somewh^ : 

2. LOce'a little 5: > 5. DisHke very n^uch 

3. Nautrai ^ ^ . 



Reading the newipaperC ) _ 
.2: Reading the froril pdgB of the newspaper ( ) 
/ ; . 3; Reading the pomjos In the newspaper ( ) 

4^ Reading the ipprts page in the newspaper ( ) 
: ' 5. Reading abfeiit vsferldievents In the newSpaptr < 

6. fleidlnfl locihInWrest items in the newspaper ( )' 

7. Reading books (; ) \ ^ ,^.v 

V 8; Read ing f books that are about real people ( ) 
. * , 9. Readingfbook^ that ari funny ( ) 

10; Reading^ books that have a lot of adventure in them ( ) 
^ 11, Readinfl books about m)f hobbies ( ^ 

- 12. Reaiihg books about women { ) 
/ > 13. , ReaSmg books about men ( ) ^ 

14 * Reading "books about the same problems that I have ( ) 

•tS. Reading about rnystery stdriep ( ) ^ 
_ 16. Rea^ng poetry ( ) • ' 

. ' « = . 17. - Reading bioks about family life ( ) 
fB. Readirt 

' 19, Reading about sports ( ) . 

- 20 Reading books about per ) 
' V 21, Reading books about teenage pToblem ) 

. ;22^ Reading bdflks about Job^ 

23/^.iReading science-fictiori books ( ) 
2^ -Headlhgj^ooks on religion ( ) ^ 
, / 25. "^Ra^dtng^ariimal Stories ( ) y 

26. Reading books that. have violence in them { ) 

27. Reading bookf about social problems (. ) 



*28. Reading books with many pictures ( ) ' - 



. \ _ 

D 
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■ - . ■''■ir.^- ..-^ ^ ^ \. • p.. ■ . ■ ■ ^ ■ 

• -.^ • , , ■ 

-/ 3^- fleadlng fWi^Mh^ 

, 34. Haadlng miflMlnw^ j ^ 

^ ^ ; 35 flaadlng • 

/ ; 36/ flbading^^^^^aiJnes about y 

; ' / 37, RaWtriB l4t#eMve-itory fl^arfbzf^ 

' ♦ . 38, Readlna j0k© .miga£iMs { ) > ' 

' J^^aptf d frorrt pp> TMohIng Raadtng SMIls Iri St^arid^^ 

. SehMls« OlsDrr, A,V, et ai. Intext Edycationai Publishers. SoraritDn, 

the Inventory providas Information lor lisA In indNiduallzIng readif\g. ff the invenioiv Is ra-iidftii^lslerad 
at tha bigmning^of the aourse, ofla-third of the tiwy Ihrpugh the course, and Ihen jwo^hrrda of the way, 
* th© taacKer can sea: \ . . 

' . ' ■ ' \ ■ /i-f ^ ^ ' " ^! . ^ ^ ^. ^ - ./ - ^ 

^ " Mncraag(|s jln anjoyment of a broader riyrige of matanals. 

The taaohar can than modify approaches aacordhgfy/ - - ^ 

^ RiADlNG; 

' - ■"" ' ^ ' ' ... , ^ - ■ ' ^ % ' ^ ' . * _ ^ 

Thf^WlJto^ rwding ara outlfnad in GOAL 4 and QOAL 7 of the fngllih S-lS guide; thajn tht 
^ RMdlng^bijumn of the guida iabtion of this ^ooft* ; ^ 

Since thara are SO many dlffarant ways of avaluatlng raiding, with many of tham requiring extanilvf, 
explanations for which there, is no room In this guide/resource, the most affective rtcommendation 
/Mar^to ba thaj the teacher consult a/eadJrig spiadiaW^ tn the district for advice, Tha effective use/of^ 
local refQUfpa pe^sonnal also can be of much halp to the teachar^fadad with raadirig levels from giada 
4 to grade 11 \ ' - / ' ' / / 

■= . ^ : -• . . ■ - . ^ ■ ' \ ' - ^ '^^ '\ ^ . ' ' : ^ ' ^ 

' ^ " wRifiNa / 

the sWiis of writing are outilnad In GO^LS 6, and 14 pf the Ingiifh MS guide, and in the jA^HIng 
Column of tha.^guidp sactlon of' this book, in additforti^ wrllin Is often evafuatad with rel|itiori to 
literature,' as outilnad In GOALS 9,10, 11,12, and,1$, M^i^ll as in the tttoratura and IMidid column of - 
the guide saction of thl$ book, * ^ ' ^ ^ 



' in datermming, the points on which students naad instr^ctlo.^, usa a sat of papers as a diagnostic 
davlpe^^icirn a class .pet rapidly^ nptj^g the kinds of^wrWrtg problamsr a list under 

heAciingf >ych a^^^^ usagf, '^nctuatipn, ^ariizali^n, and^usa it as the basis for/^^ 

^^Jutura^lesions.^-"-"-';^^ ^ v ^ ^' . J' 

' ./f^'^ :.v. ^V.,- —V' 'v. / ^ ' ^ ^ ' ' I ' 

EkpNsin the critaria on vyhlch. a ma^ is assiflniA^ iiverage 

pa(^r, pr^adt^a ^opy o^ the werhait|j and go^hi^^ Indicating your rasponse tQ|the various 

sections sehtence^ by stntancie and exp{airim# i^ for each comment and syftibdl?^ Have the 

' ttiiderits makt^^ J| ' 



^^t^^Th^sarvftrf tlt^ to k^pw^t l^fs of flritaria being usadt they get i bettfr Idea 

v^^^v /' of the meaning ^r^ purpose ef you they laarn a marking* style for use on one 



ERIC 




'r' ". /, ■-; /-^V^uK^:"./-. : l.v'-- ' ' ;.{'..' . ■■• i -' 



Have tha itudtnts mafntain a compositton nowbiDoJt, wntjng dilit pomppsitlon a week. Written 6^rti- 
.^€^nients sftourd focus oo positive (terns artd one or tv/d writing afr0raVD©\ the mirklnff 



iipoiltlpn peHod. Writtoii comments should be p6ajtlve and slnc©rt Ir^ order to build studint oon^ 
; fld^ In thts way, ]h^ limited number nf specific ^yflgestions igr Improvfiirifrtf will be r@M 
. ' Bupporttve. assJstarice rather than carping crltfeiim. ^ ^ 



._. A' 

v^/pyt a chart on ths\ Inside oover of each sludenrs R^otsbook, suoh as: 



■ s 



frrori' noteW:\ 

; \ 

1) Run^n^senl 

2) Sentence frMmejft 
.3) Spelling arn^rs 

4) Etc. 



Emky\ 



2nd 
fisaay 



3rd 

issay 



4tH 

Essay 



Bnoe 



Theie charti can be part of the; foeus for indi^iduil writing ^oonferences: renmember Imporlince 
©rstressing the itfingths airsady ©vidant In student writing. Using these chiaWs, group^ean also be^ 
''formed toAvork on ipicffic writing difficulties. . ' ^ \ 



prepare a standard tat of porreotion symbols and eKplaln^|gh In detail as it Is intfpducad:. 



Agreefrif nt pf /sybject and verb. . ...... 

Awlcwafd e^f^ression: reword 

Change capital Ho a lower dase lettef . - . . . 
Capitalteg l^wer case letter . . i ; ; ,| , . ^ . . , , 
Faulty divWdn of word at end of sarf?lenc# 
Sentehae 'frigment . ; ^ . ^; . 
Misptacedl modifier. * . * r . . - . 

New paragraph . t . ; 

Punctuation ,#rror, ... . . . 

Rcrti-on sentence ...... ... . . . 

Spelling errof*. ^ ... . , 

VVrong 1 anie — - \ - - 



Agr 

Awk. 

Ic 

Cap * 
Div 

Prap\ 

MM- 

3 



--- - • r P 

Rp ' 

- 

Each symbol shoyltf be introdMed' onf^ after students have received Instruction. ^ ' 

r Ocoaiionallyf put^^pnimenfsabM^ th^^ papers on a t4pe;^th#y -wili find It lnterestln§\to listen to 
them whifa rtadingi tneir papers/ f^^^^ students can take t^rns listening to the tap^e while the class is 
working ori another^^roject Direct the students on thf tape by naming who is tojifisten and having 
the student oair tht ^axt person to the tape. \ k 

Mark a paper with the writer present. Although tlme^onsumingp this rnethod trains the students to 
edit thair work. It also often shows the student the difference behveen what is written on the page 
and what the "student meant to wf^'. - - ' ! 

Have the students mark one another's papers, but first explain whqtls^meant by maricifig papers, 
lliarn Mtafiliah the #pdeifio mar^ " \ . ; 



a) Good opening (5^ , J ' ^ 

b) , Presents a pomt and supports ft with ©xampl^s {20)». 
t {Parhapis ff^dtcate iiNo marks for each point and two for # ach 
exampi^^ wHb latitud© it is a poor point or an Irrelevant 

c) * Good ooTiclyjionr (4) ' ' ' 

d) \ ^ FFatdQm from spe^Sting! piiftctuation. and usage errora fT6)/(1n this 

casii^ Indl^& twonnyrksoff for «6herro . .. / 

e) Rough^eop^ present {5} ' 

TOTAL 



50 



, vMakeHenoygh) mplm of ihe aval^uatoin cdtads tor five to a students Form groupt of five^balancmg 
ihmm adoofdlng to gtud©nt abiiity. wfl glve each the papers of anothtr group. Bmb sti/dant markt 
eacfi paptr: mmkmg dlfilctly on the peeper oniy the spelling, punotuition, and usage errdrsTthe rest 
^ of the ftwk^ artd ^ommeMs jihould^-appear on the individual marking sheets. 

~ \ \\ ' 

When aft papers are snarled, ^wa ih0 students discuss their commtnts and their reasons for" them. 
The inafk lor.^^^^ , y. 

• Papers €an be simirarly emhm^m^^iih other classes, with the studfrits doing the markina. ^ 

StiiJd#rits are likilv to irteed aocMi tuining In offering oonstruotlve oriticism,, and more importantly 
how^ to aceept it ^ 

• Studefits^wa1tlkily,ta ii€rt somg fri|lni'i^ 1^ how to offtr constructivacriticisrn, and, more ifmportint, how to accept 

it. / . ^ . \ ' • . 

• Fplfowlng-ls a Qgp^lol the Langyitie B.C. cheekjist as revised for this guide/resource. Teachers 
raport^ih^its b-ist use is.io an Ingllsh department meeting in whiah thay use tm checklist to mark a 
oomm6rt*set of papers. In ihis way, and-f hglish department oari eitablish reUable iht^r-class Stan- 

. dards for marking. , , 



r. 
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rtaAIRMINQ ASSESSMtMT 
l-PflTO«AW • ■ . . _. : 

^^CTdRIA, I.C. , MARKING QOMPOSmONS 



I ^ 

/rankinq of ~ 



□ □ □ □ 



His a fnajn .idea ' yes 
or thestsa ' - 



Main id#a is davaiopg^: 
Imagmiiiviiy s 
individual istieaily ^ ■ •^' 
tritely . , 

not at air 

Sgipportifig ideas apif^ 
specifically 

xrelevant : / # « 

^ quantitatively 
insufficient « « «r 

Irrelevant and 

tedious 9 

SupportifiQ idtps are 
presented:^ 

interestingly* « 

mgchanically n 

ingffecfi^ely • 



Ranking of 
effeetWenes! 
of ideas 



□ 

■ / 
• / 

/ 




f. ORSANtlA^QN 

Composition li ^ ?yfs 
clearly organized 



The follQwIng. weaknesses 
occur; 

no effective 
t opening ^^ngraph n 

' ^ideas are not preier'^.ed 7 
■ in an tfftcnva order «/ 



lack of ciaar 
tr§niitiQns 

^ inconsistent 
poiflt of view 

^oes not ^uild tp an 
effective eonelusl^. § 



Appropriate 
sgb5tantiat!9n ;s 
evident ^ ^ 



yis 



Major proolems are: 

lack of e^amplel to - 
iMui^ate ideas^. . p 

p^dmg or^ ^ ^ 
repitJtion « 

'^inflerdeveloped » 

Individual . yes 
paragmphi art 
well developed 



Major problems art; 

no sense ol 
p^rigrapFiing 

iaek of logical 
developmenf 

poor transitions 

lack of sybstan^. ^ 
tiatlng titampjes 

PQoriy developed 
examples 



Ranking of 
organization 



□ 



3. SlNTSNCi P^iLOF- 
MEf^r AND UiAOi 



Sentirtae stfuetjjra' . ytt 
is acceptable 

/ no 

Tjie foliowfng errors recur; 

^ fragmented 
sentenees ' ^ 

fiiatd sentences ^ 

faulty sufeordination/ 
cogrdinpfion ^ 

faulty pronoun 
references a> 

miipiaoed pnd dingfing 
modifiirs ' I n 

faulty subject- 

verb agreement "~r^B 

tnconsiitent l^nse 

faulty 

paralietisffi @ 
lack of density ^ 



Sentence structure^ yes 
*s sophiitieated 



If yet, because writir?g 
mcludesi ^ 

effective rhetorical 

devices ■ -t, 

i variety of sentence 
patferns 

precise and 
conoiie phrasing 



RanNing ©f" 

senlinc© 

dtvB|opr|ienT,- 



n 



4. VOQAeUUgY 

Vocabulary is 
acoeptabie 



yes 



The following weaknesses 
recur 

^frtquem uie of ' 
wrong words " , s 

inappropriate use 

j?f slang f. 

overly elaborate 
language - li 

limited range of 
vocabulary o 

detn mental use ^ 
^f Cliches B 



Vocabulary if 
sophisticated 



If yeSi because^ 

figurative' language 
li used effectively . 

word Choice is s 
varied effeclivaly f 

words art used 
precisely ^ 



Ranking of 
vocabulary 



□ 



nON, & HAWWRiTINQ 



ip#iling is 
acceptable 



yes 



The following mispetlings 
fgaur; • * 

diMicult \frords " 

common wordS . ' ; 



Punctuation is 
acceptable 



"yes 



The following errors recur 

misyse of end ? 

punctuation ^ 

jmisyse of internal 

' punetuatfon . ^ - 

■-^ ~ I 
misuie of . 

apostrophes " 

misuse of quotation, ' 

' rnarks ' \? 



Capitalization is 
acceptable 



Handwriting 
legible 



Effective proof- 
reading and 
editJng IS 



RinKing of 
spilling, etc. 



yes 



yes 



yes 



□ 



/ 
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c 

High 



Middle 



Low - 



MINISTRY OF £DUGATION 
LEARNING ASSESSMENT BRANCH * ' " * . 
LANGUAGE ASSESSMENT^ PfiOJECT ' ' ~" , ^ » 

CRITERIA FOR MAflKiNG STUDENT ESSAVS 

(Scored 7, B^or 9.) The student has gPven thought to the-topic and shovv^^ d©gre© of in- 
sight' Each main pointllhas.beerx discussed meaning is ctear- 
Each main point is -supported with arguments, exam givlnd' thf ''©ader* 

'reason fof tielJeving it ^he main points are clearly related to the topic and to Ihe majn 
idep or Impreisron that is b^ing conveyed. No assantial points are overfooktd and there is 

^Tno 'padding. * ' * ' * 

(Scored 4. 5. or 6.)j The paper gives the- impression that the student do^s not reAliy 
balieyo what he^ or she is writing or does Hot fully understand the meaning ottha topic 
: The stodant leems to b^-guessing wtiat t^e /eader want? and writing what will gat Jby- 
P'olnts -ara not clearly; explainjid and "do not oome aliveMo" the 'reader The student \b ^ 
writing what will ^^iound good, not whit he or she Relieves or' Knfiws^ 

J (Scored 1/2, or 3.) It is'either hard to tell what points ihe artudent is/?yif1g to maki or they . 
are so^iliy ttiat/had the%tudent,stoppa(*to think, heor she would have realized that they ' 
made rio sensa The student is merely try ^ get something down on paper. The *same , 
point iis repeated in sHghtly different ^ordi./^^^^; ' ^ ^ 



Middle 

iLaw,-^':' 



and interesting. Sentence structures and lengthy are varied effectively* r // 
' ' ' ^ * // 

(Scori^4^5r or 6J There are a few errors in usage but not enough to dbscure. making, 
The senb^ce structure is usually correct in familiarvientenca^^p 

casional errors rn complicatecj patterns; errors in parallelism, subordination, ienip, aDn- 
siatenoy,' pronoun , references, etc^ * ' : . . . y^/ 

(Scored 'fe|f 3.)^ An abundance of serious er?^rs in usage ^nd sentence structure 
makes Jt difficult to understand the pape^r, . jj 



p 4;^ YOCAflULARY. 



;^'(Sco>edj7,*^8^^^ of uncomrnon words, or familiar words, in - 

^ ^h^ppcom AnfmterestMrr words and putting words together m slightly unusual' 

' iS^ays/is-sfiown^ Some of The' experiments \yith words fhay not quite succeed, but this is 
ifogiialng trait iri a ]^ungfw0er^ tie ignorecl. Words are 



]mtfa1ly^ul#d ^ cdrractly 'anrf with Imagination*; 




ORGANIZATION * . • . . 

.High / - (S^or^ frS, or 9.) Ttie paper starts on a good pornt has a sense pf- movement. ^^ets 

/ somewhere,^^nd then concludes. It has^^n underlying plan^ a 

* _ can folfdVir; the reader is nfevef Jn;doubt as to the pointbetng made bf tht^dlreotlon being 

, : * taken. Main. points are tr^ated at greatest Jangth or with greatest ©mphasis, others are 

treated in proportion to their important. ~ ^ # ^ - " 

# - • ^ 

Mliddle^ The organi^tlon of this paper Is mechanica|.Jher© is usuaJiy aone^ 

^ ' ' paragraph introductiqq, three main points, each treated In 6ne* paragraph, and a con- 

^ elusion that often sejms tacked on or forced. Some trivial ^pbfnts are treated in greater 

— * detail than important ones and^h'ere is usually som'fe deadwood^hat^oyld have been out 

out • ^ ' 

yLow (Scored U 2,^or 3.) This paper starts nowhere and doesn't get anywhere? The r^BdBij' 

^ f, becomes.lost fhe^maln points are not cli^y separated and appear in random order as- 

though no thought had been given to what the student intended to say before he or she 
" ' started to wri^e. ' • - ' // 

3. ' USAQE, SENTCNCE STRUCTURr . , - , • , ' // 

High J ' (Scored 7^ 8/brS-) The paper is free of usage and structural errors; Sentences are dear ' j 




I " ^ Mtddle (Scorecf4, 5, or * Th© writer Is addicted to hackneyed expressions. If a blank were left , 
|e * : \ ir> ^ny one of fha sentences, almost any readeV'could guess the.word that w^s u'sed. The ili' 

f . writer does nift stop to thi^k'out hoW to'say somathiQg original;, he or she Just says-it in the_ ' ^ 

I ' ' ' S ""satne way everyone else* Aswriter may a^o get a rnid^le rankle 

' perinients >vifft uncommon words 3re overdone Jf a l5ig.vyord la-always used when a lit^^ * ' 

• * ' word wbutd. serve the purpose, oriif vocgbularv levels are mixed. 

, Low (Scored 1, 2. or 3.) The writer uses words so darelessly and inexactly that far too many 

\ ^ s * become gross misusa^^. These are not intentioJial experiments with words*'!^ which ^ 

\: ' * ^' . .'failure may be ignored: they reflect a groping f6r words and the use of them without ^ r: 

V / ' ^ \ ^ > ^fgard to their fitness. A ^ner written in a childlike vocabulary may also get a iow ^-V~ 

' * ranking on this quality, evb if no word is actuaMV Viiseised. 

A e. SPeLUNO, PUNQTUATfOM, AND HANPWRITINS ^ / ' -l' :--J:^ 

V High (Scored 7, S.^br 9.) There are few, if any, spelling or. punctuation errors. Handyvriting^is;^ ^ 

' - clear :and attractive. . \ ^ ' , ■ <^ 

Middle 'jESeored 4, 5^ or 6.) There are spelling errors in several difficull words. There ara^everal 
r ■ r " ' errors in punctuation, although they should nbt flttract from* undeT'itanding; The hand* 

. . * ' * writing is legible. * , , . . ^ 

• - Low ^ '(Scored 1;^, or 3.) ! The frefluenojr^of Sperling and punctuation errorf interferes with com- ^^^^^^^^^^^ -^^^^ 

• '.I * 'prehension. The paper is sloppy and difficult to read. * f ' - \; 

■ ... , ' ,^ "r ' . ^ ■ . ■• - * .1 

, e. OVER-ALL iFFECTIVENESS ^ » h ^ - 

V - ^ * Htgh ' '(^dredj, 8, or 9.^ The pa^er shows originality of thought and presentation, Jdeas and rj"'f 
r , I Words are, expressed clearTy and interestingly. There are few, if any. mechanical errors., 

Middle ^ (Ranked 4, 5, or 6.? ^ The paper is generaIFy clear although it lacks briglnality. Tf\^TB are a A 
vi- ^ ■ ^ / , . problems'^ organization ahd sentence structure, and occasional error ia spalling and ; 
, - punctuation, but ^comprehension of the-bisic id#as Is not affected by them. ' ^ | t 

■■ * ' t • ' ■ . • ■ : ■■- ■ • • . • " 

Low - (Scored -1, 2, or 3;) Ideas are either -poor or poorly presented.' Organizatbnal and , 
. . mechanical errors predoniinate. Comprejaension js difficult. V . ' 

A^..- • - ^ V = . . \' : - . ■ . . • • ' •• " •■^'^T^^^ 

• I . ^ LITiRATU^E AND MiDIA ^ ' - 

' . ■ " , , . • ' ' 

v^The skills and knowJedga'relafed to literature a/id the media are outlined in GbALS 8, 9, 10, 11, and 
, , . 12 of the English 8-12 guide, and In the Literature and Media column x^f the guide^iection of this book. 

iLls^ imp ortant to recog,niia that although evaluation in this area entails looking at mastery of both* 
: knowle^gl^fTd^^kfHsr-i^alsojlijrejudic by the skills of jading apd writing. \ 

Teachersihave a broad repertoire of testing mechanisms fQr this 'aSSTAnrimTOrtant recomjn^dation 
;|wcHi?d|b^t^ 

.^j^uestiop^iimtiltiple^choice questions, matching-of-cqlumns ^questions, short ^ paragraph-answer 
flueslUbnsr^eta^; > ^ . 'l ^ ^ 

Jiiisjalso: Important to use^many unseen selectiohs comparablejothose that have been studiedin'order 
f^ite^^ssess student mastery pf concepts and 3ki(ls/ U^e material and^esign. questions written ait tha^JS 
?^grad(&.6, level: this averts as much as possible confliQt'betw6eri*the student's naastery^of the concept ' 
'and his her reading ability. ^ ^ 
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